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RECOMMENDATIONS TO SAQA

ELEMENTS OF THE STANDARDS-SETTING PROCESS WHICh ARE VITAL FOR
STANDARD-SETTING

9

o

Some form of broad stakcholder agreement around what constitutes transformation
and quality in a SAQA learning ficld. This could range from a theoretical model
through to an agreed vision. The NQF and RDP principles should be central to the

envisioning process.
Some form of field delineation and agreement around major future trends in sub-tields.

An agreed plan which balances and detines the involvement and roles of an expert core
team. stakeholder processes and the place of practitioners as role players.

A representative and stable referent group which is committed to standard-setting in
the learning field.

The development of an agreed learning progression pathway (or qualifications
ladder) for the learning field as a whole, which is internally coherent and links all the
parts or sub-tields of a learning fiela.

Qualifications in their broadest sense. or coherent parts of qualifications. need to be
spelled out and need to record all the information required by SAQA.

Qualifications and their composite units qualifications (the standards) need to be written
so that they reflect the agreed vision of future transformation and are expressed in

terms of applied competence.

The relationship between units and the qualifications to which they relate, need to be
clearly stated and included in the information required by SAQA.

RECOMMENDATIONS AROUND STANDARDS WRITING

(8]

The group involved in the negotiations around transformation and the sub-field analyses
need to be involved in the production of the first draft of the qualifications and their
composite units — it should not be an individual eftort.

Units should be written in the context of all other units that make up that particular
qualification or part-qualification.  This is best done as part of the group process
mentioned in 1. above,

RECOMMENDATIONS AROUND THE USE OF STANDARDS

!\)

Qualifications and units should serve all the purposes of standards. Theyv should not
be task performance standards. neither should they be modules of a curriculum.  They
should be able to be used by all stakeholders for their respective purposes.

Units (standards) should primarily be used by the ETQAs as templates against which
institutional otferings are measured tor accreditation purposes.
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GUIDE TO READING THE REPORT

The Model 2 standard-sctting process has three stages:

ge | Analyse the ETD sub-field
Stage 2: Decide about strategic priorities in the sub-field
ge 3 Develop qualifications and their composite units

This report contains the results of the field-testing ot Model 2 as a standard setting model for
ETD practices.

The presentation sequence is as tollows:

e In the first section the conceptual logic of Model 2 is explained in relation to: the
overall aims of the Project: the aims of Phase 3: the conceptual trameworks contained in
Model 2.

Three further conceptual shifts made during Phase 3 are discussed.

e In the next three sections the results of the three phases of the Model 2 standard-setting
process are presented under the following headings:

- Analysis of ETD sub-fields
- ETD Learning Progression Pathway
- Qualifications and Units

An explanation of process/method is included in each section.

e This is foliowed by an evaluation of the field-test against stated criteria. These criteria.
which were endorsed by the Steering Committee. are based on the conceptual logic
presented in the first section.

e The final section contains a set of recommendations which emerged from the work
done during phase 3. These recommendations relate to standard setting more broadly.
We hope that they will be of use to the ETD field as well as to other SAQA learning
tields.

©National Training Board |



TRANSFORMATION OF ETD PRACTICES

AIMS:

The Project’s vision of transformation of ETD practices huas consistently  advocated an
integrated approach to education, training and development that will improve the quality
of learning and broaden access in support of the social and ecconomic goals of the
Reconstruction and Development Programme (RDP). The Project’s overall goal is:

A negotiated model in terms of progression pathways, sets of unit standards and
gualifications. accepted by the target groups. for developing and recognising
quality ETD practices. particalarly  within  the  Nauonal  Qualifications
Framework (Project Planning matrix. 1995).

The specific focus of Phase 3 has been to test standard-setting models in the field. While the
ultimate objective of both models™ work during this phase was "to measure the validity of the
model and its processes" (Phase 2 Report. 1997:142). it was also stated that "the actuul
production of standurds for a range of practitioners npes and levels is the objective which is
most widely expected of the Project. This will be delivered at the end of this Phase." (ibid). The
model 2 field-test was aimed at achieving both these objectives.

MODEL 2: CONCEPTUAL FRAMEWORKS

Phase |:

One of the key findings of the svnthesis of the Phase 1 work. was that "institutional location
dominates and fragments the ETD field in South Africa” (Phase 2 Report. 1997:34). This led to
the conclusion that "the verv idea of an integrated ETD field is « future vision rather than u
description of the current situation (Access document, 1997:9).

Phase 2:

Taking this conclusion as the starting point. Model 2 argued that a common focus on quality
should drive attempts to achieve an integrated (and transformed) ETD field. Although quality in
ETD practices is achicved through a range of factors. of which the competence of ETD
practitioners is only one. this has been the Project's main focus. Standard-setting processes
should thus aim to bring about integrated practitioner competence within an integrated

ETD field.

o
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Four conceptual frameworks were developed as the basis or foundation for integration. These

were:
A Quality Framework:
e which provides a common langu 2. for talking about indicators of quality.

The roles which ETD practitioners perform are placed within a triangle of inter-related forms of
expertise - occupational. contextual and ETD (or pedagogic) expertise.  The Phase 1 research
showed that roles are common across sites of ETD practice. but what counts as good role
performance is site-specific. It is therefore not the roles themselves. but the interrelationship
between the dimensions of expertise (displayed within the roles) that is common or generic
across sites of ETD practice.

C Vision )
C Values )

Philosophical Procedural Curriculum
knowledge knowledge knowledge

ETD EXPERTISE

Dcveloi)er

\Aatenals '

 CONTEXTUAL EXPERTISE OCCUPATIONAL EXPERTISE

Subject knowledge

|
Work performance
knowledge
Knowledge about Project
social contexts knowledge
~Values ] ( Values
Visions ] L Visions

Knowledge about
learner contexts

Knowledge about
institutional contexts
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The argument put forward by the quality framework is that quality relates to expertise. [f
expertise 1s defined as "professional judgement and the ability to act on such judgement” (Phase
2 Report. 1997:100). then indicators of quality need to be linked to th~ forms of knowledge
which provide the grounds or rationale for the choices. decisions or judgements that practitioners
make when they perform various ETD roles.

The crucial implication of the quality framework is that quality will not be achieved by
prescribing one "standard" kind of role performance which all practitioners must tollow.
Quality will be achieved by prescribing the "standard' for competence as the inter-
relationship between the three forms of expertise required to perform ETD roles eftectively
and creatively within a diverse and rapidly changing society.

2. A Qualifications Framework:

o which provides a common language for different parts of the field to talk about the form
of qualifications

Applied competence

Reflexive competence

pd N

Practical competence Foundational competence

This way of expressing competence builds on the argument put forward in the quality
framework. In order to move away from the old :mental/manual divide. qualifications and their
composite units should be written in a way that expresses applied competence as an integrated
capability. Applied competence, at both qualification and unit level, should be seen as the
"standard'' that will transform practice.

Model 2 also proposed that qualifications should be developed holistically. They should not be
seen as the end-point of a credit accumulation process. At qualification level the "standard"
lies both in the combination of units that make up the qualification (as derived from the
quality framework) and in the connective relationship between practical, foundational and
reflexive competence - expressed as '"ev‘t level outcomes' for the qualification and as
"critical and specific outcomes' for the unit.

©National Training Board 4



The overall recommendation was that “whole qudlifications be developed round expressed
purposes. with unit combinations that reflect the purpose of the qualification and meet the rules
of combination prescribed by SAQA™ (Access Document. 1997:30).

3. A Framework for Field Delineation:
e which refers to the way in which a tield is detined or organised

The main proposal here was that by taking stakeholders through a process which explored both
the similarities and the difterences between their part of the field and others. no part of the tield
would be able to detine itselt” as completely ditferent from others.  Common ground would
emerge which would provide the basis for common qualifications. In this way articulation
between different parts ot the tield (or sub-tields) may be built and new sub-tields may emerge
as areas of commonality are identified.

Model 2 proposed that possibilities tor articulation and progression across different parts of the
ETD field. should be tested through the tollowing provisional tield delineation:

e Sub-field: Higher Education and Training (HET). where the purpose is the
development of academic and professional expertise.

e Sub-field: Occupationally-directed ETD. where the purpose is to prepare people for
specific occupations or jobs.

e Sub-field: Schooling, which has the general formative development of young people
as its purpose.

e Sub-field: Adult Education and Development. which has the ¢eneral formative

development of adults as its purpose.

N

©National Training Board



4. A Framework for standards-writing:

o which refers to the way in which standards should be written to be acceptable to all

stakeholders.

During Phase 2 various ways of writing standards. which are being used both locally and
internationally. were examined for their strengths and lmitations. Most of the current torms of
standards-writing were found to produce task-based standards that originate from a functional
analysis of occupational performance.

On the basis of this finding Model 2 recommended that “owrconies need to be written broadly
rather than specified narrowly: that assessment needs (o happen through both criterion-
referencing and the exercise of judgement about what counts as evidence of successful
performance” (Access Document. 1997:29). This recommendation accommodated site-
speciticity and provided for a more open-ended approach to assessment than that found in other

models.

PHASE 3:

During Phase 3 two further conceptual shifts were made that informed standards-writing. The
first resulted from the question: "Why is there such contestation about what counts as a

standard?"

The answer lay in the different purposes of standards as illustrated by the following diagramme:

Learning Standards
* Providers /teachers ...

ofessional Standards | Access / achievement
ling efhical conduct) . .. . S :
iofé}sr;lonalassoclatlons o Standards
SRV - . ; . Leamqrs

S I o O

NSB’s ETQA's

NQF
QUALIFICATION

Competence Standards

/ SGB's SAQA

Performance Standards Occupational Standards

mployers/Labour ... . ; s« Employers/Labour
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While the argument all along has been that it is competence standards that should be registered
on the NQF. stakeholders have diftering versions of what they mean by "competence standards".
When we considered what competence might mean to ditterent stakeholders. it became clear
that stakeholder want standards to be developed to suit a range of different purposes. Most
standard-setting initiatives contlate these purposes. They adopt a format that serves - at best -
two of these purposes. The standard-setting tormat proposed by SAQA. has the same limitation.
[t serves the purposes of some but not all stakeholders - hence the contestation which is currently
being experienced.

The distinction drawn in Havs of Seeing the National Qualifications Framework (HSRC.
1995:41-51) between "expert performance and "learning to perform competently”. recognises
this contestation. In relation to the above diagramme the contestation works itself out in the
following ways:

The proposed SAQA format suits the purposes of performance standards. occupational standards
and access to or achievement of job or occupational performances (please refer to the
diagramme above). As these kinds of standards are task-based. they favour an exact and explicit
statement of the elements of performance and their related performance/assessment criteria.

The proposed SAQA format does not, however. suit the purposes of professional standards.-
learning standards or access to and achievement of learning standards (please refer to the
diagramme above). Here the requirement is for a broader more holistic and more value-
orientated formulation. which takes personal qualities or characteristics into account and allows
for a wide and creative variety of performances to be accepted as evidence of outcomes.

This is not to say that SAQA has not attempted to serve all purposes. Some of the categories
proposed in the unit standard have been changed from those found in international equivalents.
"Elements" have become "outcomes" and "performance criteria” have become "assessment
criteria”. However, the ways in which the SAQA categories are being used, have not changed
substantially from what is being done in other countries. The contestation which is occurring
elsewhere (especially from the formal education sectors. such as Higher Education and
Schooling). will therefore repeat itself in South Africa - as is already happening.

The implication of the above conceptualisation of the purposes of standards is that a way of
writing standards needs to be developed that can serve all purposes. Units of qualification
should not be a sequential map of an occupational job description. but neither should units of
qualification be modules in a learning programme or curriculum. Units of qualification need to
serve a range of purposes. Those who write standards need to be aware that - even though they
may only be interested in one particular purpose - the units of qualification that are registered on
the NQF. will have to serve all the other purposes as well.

The second conceptual shift arose from the first. Once we understood the different purposes or
uses of standards. we re-examined our categories of practical. foundational and reflexive
competence to see if they related to all these purposes. We made one crucial change. The initial

formulation had defined the three competences as:

e Practical competence: the demonstraced ability to perform a set of tasks:

©National Training Board 7



e Foundational competence: the demonstrated understanding of what we or others are
doing and why:

e Retlexive competence: the demonstrated ability to integrate or connect our performances
with our understanding of those performances so that we learn from our actions and are
able to adapt to changes and unforeseen circumstances.

We realised that practical competence s..ould be expressed in a difterent way - not as the ability
to perform a task but as the ability to make the underlying decisions and judgements on
which task performance rests.’ This formulation foregrounds problem-solving as a critical

learning outcome.

The logic behind this change is that decision-making provides a "deeper" description of
competence than that which results from a sequential description of the required performances.
Whether practitioners are aware of making these decisions or not. they are always present
"beneath the surface' as the crucial "shaper” of performance.

Having identified "decision-making" as the most suitable marker of practical competence, a
third conceptual shift was made. In order to capture the requirements for flexibility and
creativity the detinition of practical competence was broadened to:

Practical competence: the demonstrated ability to identify options and possibilities
and make decisions about practice.

This change in definition will impact on standard-setting in various ways.

Those who are concerned with performance, will start with accurate performance descriptions,
but then they have to go further to think about the kinds of decisions that underpin the desired
performance. in order to identify the underlying "practical competence". The more standard-
setters think about what competence means. the richer their descriptions of competence will

become.

"Decision-making" is one of the criteria applied in most job grading systems. so this way of
describing performance has the potential of facilitating decisions about the range and complexity
of a jobs/occupations. It will also facilitate the grouping or ranking of types of jobs/occupations.

Those who are concerned with learning. w.ll start with learning programme/curriculum
development. Currently many curriculum developers (especially those with an educational
focus), concentrate on "content” - or what they should teach. They often do not consider the
kind of expertise that will be required of their learners when they enter the labour market. This

in November
notion of
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may be because they are not familiar with the requirements of the labour market. or because thev
choose not to link their teaching so directly to what learners must be able to do in jobs.

In an NQF dispensation they will need to examine the registered units ot a qualification before
they design curricula.  Descriptions of applied competence which are not so directly linked to
job pertormance will allow them to retain "curricular autonomy”. while at the same time
providing a perspective on the kind ot decision-making capacities that their teaching should
produce in learners.

The Model 2 team is convinced that standard setting that uses applied competence (including
practical competence as re-defined above). as the indicator ot quality. is able to serve all the
purposes of standards. without privileging one purpose over the other.

©National Training Board 9



RESULTS OF FIELD-TESTING OF STANDARD SETTING
(MODEL 2):

1. ANALYSIS OF ETD SUB-FIELDS

1.1 RESULTS
Four ETD sub-tield analvses were undertaken. They are:

e Sub-field: Higher Education and Training (HET). where the purpose is the
development of academic and protessional expertise.

e Sub-tield: Occupationally-directed ETD. where the purpose is to prepare people tor
specific occupations or jobs.

e Sub-field: Schooling. which has the general formative development of young people
as Its purpose.

e Sub-field*:  ABET (Adult Basic Education und Training) and Development, which
has the general formative development of adults as its purpose.

* Please note: The name ot this sub-field was changed trom Adult Education, which
was found to be a broader category of educational work relating to more than one sub-
field. to the more specific ABET (Adult Busic Education and Training).

The four sub-field analyses are not included in this section. They are attached as appendices.

Given that readers will initially be interested in the sub-tield analysis relating to their particular
sub-field. we left the choice open. In order to tollow the logic of the Model 2 standard-setting
process. it is. however. important to start with field analvsis. The future-orientated needs.
priorities and requirements of each sub-field need to be centrally in focus throughout the
standard-setting process. Theyv act as frames of reference and allow for continual cross-

validation.

Readers should select and read at least one relevant sub-tield analysis betore proceeding to the
ETD Learning Progression Pathway. qualifications and units.

It needs to be stated clearly. that this sub-fielu delineation is provisional. Model 2 required
some torm of delineation in order to accommodate the diverse tindings of the foundational field
research in Phase 1. This delineation is by no means intended to pre-empt the work of the
National Standards Body (NSB) on ETD. In the later evaluation section. conclusions will be

presented on the validity of this sub-ticld delineation,
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1.2 EXPLANATION OF PROCESS / METHOD

Field analysis is a guided process in which stakeholders in a sub-field are required to devclop a
detailed description of the current and likelv tuture of the sub-tield. The analvsis asks questions
about:

e current and tuture knowledge bases 'n the sub-tield:

e current and future forms of practice:

e existing progression patterns. qualification and learning pathways:

e other issues. problems and dynamics.

The analysis is intended to be generative. in other words it should provide the opportunity for
stakeholders to look bevond what exists to the possibilities of might exist.  This is where
transformative thinking should begin to happen. Stakeholders need to examine and envisage
their sub-field against the backdrop ot the NQF and RDP principles.

Field analysis provides the focus for strategic decisions about equity, quality and impact.

Decisions needed to be made about sub-field delineation before field analysis could proceed.
Model 2 decided on the provisional sub-field delineation presented above. in recognition of
differences in the purpose (or WHY) of difterent sites of ETD practice.

The following diagramme. however. shows that these sub-tields are not self-contained. They
overlap in significant ways. The indication of boundaries as broken rather than solid lines. is
also intended to show that current demarcations are in a state of flux.
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The following delineation problems were encountered:

©National Training Board

While schoeling has traditionally encompassed the general formative development of voung
people trom ages 0 - 18 (or matric). this torm of ETD provision has now been split across
two NQF bands. The introduction ot a Further Education and Training (FET) band on the
NQF has placed senior secondary schooling (grades 10-12. or Stds 8-10) in the FET band
where it must articulate with other forms ot FET provision tor adults. Schooling for the age
group 6-135 falls in the General Education and Training (GET) band.

The preparation ot school teachers takes place predominantly in the HET sector. so proposed
qualifications and units for school teachers aftect HET. However, the tield analysis in which
these qualifications had to be grounded had to come from Schooling itself and not from
HET.

The Phase | foundational research had concentrated on senior secondary schooling (FET
provision) only - so very little base data existed in the Project about the Schooling sub-field

as a whole.

Early Childhood Development (ECD) has in the past been divided into groupings
associated with the formal schooling sector and groupings associated with the non-formal,
non-governmental sector. ECD was therefore to be considered in two sub-fields, i.e. in
Schooling and in ABET und Development.

There is a wide range of ABET providers: the Department of Education night schools and
adult education centres: NGOs and church groups: workplaces and latterly newly-
established community colleges. It was thus difficult to know in which sub-field to locate
ABET. without tragmenting it beyond recognition. The name of one sub-field was
consequently changed to "ABET and Development'. The logic used was that - regardless of
its location - ABET relates to the purpose of the “general formative development of adults'.
The ABET and Development sub-field therefore overlaps with both the Schooling sub-
field and the occupationally-directed sub-field. It also overlaps with the HET sub-field in
relation to the provision of learning programmes for ABET teachers and trainers, community
workers and trade unionists.

The occupationally-directed sub-field covers a wide range of provision and stretches
across all three bands of the National Qualifications Framework (NQF). The sub-field
analyvsis focused on Further Education and Training (FET). so it overlaps with the Schooling
sub-tield in relation to senior secondary schooling - particularly vocational and technical
provision in schools. It includes NGOs with a specitically occupational focus. so it overlaps
with the ABET and Development sub-field. It includes protessional education and training
offered by universities and technikons. so it overlaps with the /7ET sub-field.

The Higher Education and Training (HE:T) sub-tield tocused mainly on technikons and
universities. but it also considered colleges. especially colleges of education. It overlaps
with the occupationally-directed sub-field in dhe area of professional and vocational



education and training and in its adult education provision for workplace trainers: it overlaps
with the Schooling sub-field in the provision of learning programmes for teacher educators:
and it overlaps with the ABET and Development sub-field in its adult education provision for

ABET teachers. commumity workers arad trade uniomsts.

e ETD tor disabled people or people with special needs was integrated in all four sub-tield
analvses. The logic here was that this torm of ETD provision occurs in all sub-tields and it
should not be treated separately - which tends to lead to marginalisation.

e Although no substantial data exists in the Project about distance education as a
methodology. it was identified as a growth area in most of the Phase 1 reports. This form of
provision was therefore considered in all sub-fields.

The above delineation problems should not be interpreted as a question mark on the usefulness
of sub-field delineation. The sub-field analyses played a crucial role in the standard-setting
process. The following positive features were identified:

1. Provisional sub-field delineation highlighted overlaps and tensions between potential
sub-tields and showed the complexity of the field.

2. The sub-field analyses ensured that no one part of the ETD field could attain
dominance over others. All parts of the potential ETD field were equally represented.
Development facilitators studied all the sub-field analyses betore embarking on a joint
process of standard-setting and those responsible tfor the initial drafts, made sure that the
needs. priorities and dynamics of each sub-field were heard and considered.

3. The presence of all parts of the field forced the team to confront the issues of
articulation. transferability and portability and to consider where it was possible or
impossible.

4. Above all. the future-orientation of the sub-field analysis forced us to define what a

transformed ETD field should look like. The NQF and RDP principles within which
Model 2 is grounded. provided the criteria for transtormation and placed quality,
equality, access and redress foremost in our minds.

The Model 2 team is convinced that no SAQA learning field should embark upon
standard-setting without undertaking a thorough analysis of their field. to establish
both its current condition and its future orientation.

The process planned for the sub-field analvses was that a first dratt would be produced by

identified development tacilitators. These would be distributed to stakeholders as well as to

national and mternational referees for comment and corroboration.
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Although some feedback was received. this way of proceeding did not prove satistactory. As
"field analysis corroboration” is one of the evaluation criteria. this issue will be discussed more

fully in a later section.

2. ETD LEARNING PROGRESSION PATHWAY

21 RESULTS

Please note. the Phase 2 Report refers to a “qualifications ladder’ for each sub-field (Phase 2
Report. 1997:128). When this was presented to Plenary members there was resistunce to the
idea of a "ladder". There was also a perception only full qudlifications would represent
progression.  The term was therefore dropped and replaced Hwith "learning progression
pathway", which is more consistent with the aims of the Project.

©National Training Board 14



LEARNING PROGRESSION PATHWAY FOR ALL SUB-FIELDS IN
EDUCATION TRAINING AND DEVELOPMENT

NQF levels 7 - 8

POST-GRADUATE DEGREES IN ETD RESEARCH

T

NATIONAL D!°LOMA/DEGREE

NQF levels 5 -6

TEACHING

(10 Units)

ETD DESIGN

(10 Units)

ETD
MANAGEMENT

(10 Units)

T

NGF Levels 2 - 4; Exit level 4

(9 Units)

CERTIFICATE IN LEARNING FACILITATION AND SUPPORT
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2.2 EXPLANATION OF PROCESS/METHOD

2.21 LEVELS OF COMPETENCE

The learning progression pathway for all ETD sub-fields was developed from the proposed
learning pathways in cach of the sub-lields. Model 2 has consistently argued that a SAQA
learning field should be internally coherent. In other words. a learning field should not allow a
proliferation of unrelated qualifications and units. which represent different siakeholders
interests.  Qualifications and units should - first and toremost - be mechanisms for qualitative
transformation and integration of the learning field.

The integrated learning progression pathway presented above. consists of three levels or bands
~ |
of ETD competence

CERTIFICATE LEVEL:

The qualification at this level provides entry to the ETD field and/or entry to a
professional carcer path for those already in ETD practice. but without
recognised/formal qualifications. It caters for whole-job and part-job practitioners,
especially in the "Occupationally-directed' and "ABET and Development' sub-fields,
where many practitioners do ETD work as part of their jobs.

The qualification conforms to the SAQA credit specifications in the Fundamental
Learning category (SAQA Draft Regulations, 1997:50)

DIPLOMA / DEGREE LEVEL:

There are three ETD qualifications at this level. Each relates to a specialised form of
practice and caters for practitioners in full-time ETD practice.

[t is important to note that there is no level distinction between the qualifications. The
logic here is that learning progression pathways should not replicate hierarchical
occupational structures. There should be no level or status distinction between the
three forms of practice. Traditionally ETD practitioners started with teaching and design
and then moved to management. It. is however. increasingly the case that specialisation
happens at an early career stage. In order to ensure that all three forms of practice are
grounded in ETD. the SAQA category of Foundational Learning was used in a particular

wav. (This will be explained later.)

The original NTB Working Commiuee 3 proposed core comp-tence at a basic,

Intermediate and advanced level.
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POST-GRADUATE DEGREE [LEVEL.:

At this level the qualification specialises in ETD research and analysis.  Candidates

can obtain this qualification at Masters or at Doctoral level.

Research and analysis are crucial tor broadening and deepening ETD practice. as well as

for the production of new knowledge in the ETD tield.

2.2.2 COMPOSITION OF ETD QUALIFICATIONS:

The SAQA learning categories have been used as the framework for the composition of a.
qualification. Each qualification is diviaed into the three learning categories specified by SAQA.
They are:

* FUNDAMENTAL learning

* CORE learning
* ELECTIVE learning

Although SAQA specifies more flexible rules of combination in terms of credits for
Fundamental, Core and Elective learning at NQF levels 5 to 8 than for levels 1 to 4, the same

rules of combination has been used for all ETD qualifications between levels 2 and 6.

In the diagramme below. the composition ot the qualifications at NQF level 5-6 are explained in
relation to these categories.

©National Training Board



FOUNDATIONAL learning

CORE learning

represents the 3 major forms of

ELECTIVE learning

cepresents the different contexts

represents the interrelationship

between the 3 forms of practice in ETD: of ETD:
expertise in the ETD quality "« Teaching (T) . HET
framework: ; .
.« ETD Design (D) e Schooling
e Occupational Expertise ; e ETD Management (M) e Occupationally - directed
e Contextual Expertise ETD
e ETD Expertise e ABET and Development

There are 3 core blocks. each
with 6 compulsory units. The
inter-rclationship between T. D
and M is reflected in each core
block.

There is one unit for each ETD
sub-field.

There are 3 units, one for each
form of expertise.

Candidates will ELECT ONE
unit.

Candidates will ELECT ONE
CORE BLOCK.

The 3 units are COMPULSORY
for all ETD qualifications at this
level.

|
-

There are three ETD qualifications at levels 5-6. They are:

- An ETD qualification specialising in TEACHING
- An ETD qualification specialising in ETD DESIGN
- An ETD qualification specialising in ETD MANAGEMENT

The three qualifications have equal standing. TEACHING runs parallel to ETD DESIGN and
both of these run parallel to ETD MANAGEMENT. The learning progression pathway does
not follow the current occupational hierarchy. which poses Teaching as lesser (or of lower
status) than Design or Management (which is always at the top).

e Each ETD qualitication at level 3-6 consists of 10 units.

e The 3 units in the FOUNDATIONAL category are common to all three qualifications.

They are:

- Unit 1: Learning (ETD expertise)
- Unit 2: Learners (Contextual expertise)
- Unit 3: What is to be learnt (Occupational expertise)

The integratrive relationship between ETD. Contextual and Occupational expertise

required by the Model 2 Quality Framework is the foundational competence of all

ETD practitioners.
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e Inthe CORE category there are three specialisation electives:

- a TEACHING specialisation:
- an ETD DESIGN specialisation:
- an ETD MANAGEMENT specialisation.

Each specialisation elective contains 6 units of qualitication which are common across
two or all three of the speciuiisation electives. This allows for coherence and
flexibility, as well as portability. Further learning in any specialisation can build on what
has already been achieved in a previously acquired specialisation .

e In the ELECTIVE category there are 4 units ot which one must be elected, according to
the sub-field of ETD practice. The elective units are:

- Contextual Understanding in the ETD sub-field ot SCHOOLING

- Contextual Understanding in the ETD sub-field of
OCCUPATION-DIRECTED ETD

- Contextual Understanding in the ETD sub-field of
HIGHER EDUCATION AND TRAINING

- Contextual Understanding in the ETD sub-field of
ABET AND DEVELOPMENT

The following diagramme shows the unit combinations in schematic form. This diagramme will

be repeated at the start of each qualification. Each timethe unit titles for the particular
qualification will be shaded in a darker colour.

TEACHING QUALIFICATION LEVELS 5 -6

FUNDAMENTAL CORE ELECTIVE

TEACHING
| [CuNIT 4

[ UNIT16 |
OR

UNIT 17 ]
OR

[ UNIT18 ]

OR
[ _UNIT 19 |

[[uNITs

e [uNTs
SCUNIT3D ETD DESIGN
UNIT 7

UNIT 8

UNIT10

UL UL

[
[
[uNIT 9
{
[

UNIT 11
ETD MANAGEMENT

[UNIT 12 ]

[TUNIT 13 ]

[ UNIT 14 |

[uNiT1s 7]
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2.2.3 RULES OF COMBINATION AT QUALIFICATION LEVEL

o The FUNDAMENTAL category is compulsony for ALL qualitication.. in ALL sub-fields. If
practitioners qualify in one sub-ficld and then wish to quality in another sub-tield. they get
credit for the common FUNDAMENTAL units.

e Inthe CORE category a choice needs to be made in terms of Teaching. ETD Design or ETD
Management as the chosen specialisation. [f practitioners qualify in one specialisation and
then wish to qualify in another specialisation. they get credit for the CORE units which are
common across the two specialisations.

e Inthe ELECTIVE category a sub-field choice needs to be made. If practitioners qualify in a
CORE specialisation in one sub-field and then wish to practise this core in another sub-field,
they need to gain credit for "Contextual Understanding' in the new sub-field. This means
that practitioners can move from one sub-tield to another by gaining credit for the unit on
"Contextual Understanding' in the new sub-field.

2.2.4 POSSIBILITIES FOR PROGRESSION, ARTICULATION AND PORTABILITY

When the above rules of combination are applied the following ETD qualifications become
possible:

e With TEACHING as the CORE elective:

An ETD qualification in TEACHING in the SCHOOLING sub-tield.
- AnETD qualification in TEACHING in the OCCUPATION-BIRECTED sub-field.

- An ETD qualitication in TEACHING in the HIGHER EDUCATION AND TRAINING
sub-field.

- An ETD qualification in TEACHING in the ABET AND DEVELOPMENT sub-field.

e With TEACHING as the CORE elective and credits tor CONTEXTUAL
UNDERSTANBDING IN MORE THAN ONE SUB-FIELD:

- An ETD qualification in TEACHING across two. three or tour sub-tields.

e With ETD DESIGN as the CORE elective:

An ETD qualification in ETD DESIGN 1n the SCHOOLING sub-tield.

An ETD qualification in E'TD DESIGN in the OCCUPATION-DIRECTED sub-tield.
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An ETD qualification i ETD DESIGN in the HIGHER EDUCATION AND
TRAINING sub-field.

An ETD qualification in ETD DESIGN in the ABET AND DEVELOPMENT sub-tield.

With ETD DESIGN as the CORE  elecuve and  credits  tor CONTENTUAL

UNDERSTANDING IN MORE THAN ONE SUB-FIELD:

An ETD qualification in ETD DESIGN across two. three or four sub-fields.

With ETD MANAGEMENT as the CORE elective:

An ETD qualification in ETD MANAGEMENT in the SCHOOLING sub-field.

An ETD qualification in ETD MANAGEMENT in the OCCUPATION-DIRECTED
sub-field.

An ETD qualification in ETD MANAGEMENT in the HIGHER EDUCATION
AND TRAINING sub-field.

An ETD qualification in ETD MANAGEMENT in the ABET AND
DEVELOPMENT sub-field.

With ETD MANAGEMENT as the CORE elective and credits for CONTEXTUAL

UNDERSTANDING IN MORE THAN ONE SUB-FIELD:

An ETD qualification in ETD MANAGEMENT across two. three of four sub-fields.

Further qualification combinations also become possible as practitioners acquire credits for
additional units across the three CORE specialisations:

©National Training Board

A practitioner could start with one CORE specialisation and then gain credit for the
additional units in a second and third specialisation within one sub-tield.

An ETD qualification in TEACHING. ETD DESIGN and ETD MANAGEMENT in the

SCHOOLING sub-field.

An ETD qualitication in TEACHING. ETD DESIGN and ETD MANAGEMENT in the

OCCUPATION-DIRECTED sub-field.

An ETD qualification in TEACHING. ETD DESIGN and ETD MANAGEMENT in the

HIGHER EDUCATION AND TRAINING sub-tield.

An ETD qualification in TEACHING. ETD DESIGN and ETD MANAGEMENT in the

ABET AND DEVELOPMENT sub-tield.



e A practitioner could then continue to gain credits tor CONTEXTUAL UNDERSTANDING
in more than one sub-ticld and eventually qualify with:

- An ETD qualification in TEACHING. FTD DESIGN and ETD MANAGEMENT

across two. three of four sub-tields.

While the above qualification possibilities may seem overwhelming at first glance. they
illustrate the range ot HORISONTAL learning progression pathways which promote life-long
learning on the NQF. As practitioners move across specialisations and across sub-fields they
increase their capacity for integrative competence.

It is very important to note the following:

1. the focus on full qualifications does not preclude practitioners from seeking credit
for only one unit at a time.

2. the focus on full qualifications does not mean that providers of learning
progra.ames must provide for all the units in the qualification. They need to specify
which units are covered by their learning programme or curriculum. They also need to
ensure that their assessment and moderation practices meet the criteria stated at

qualification level.
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3. QUALIFICATIONS AND UNITS

This section of the Report presents the proposed ETD qualifications at three levels. with their
related qualifications. compulsory and elective units.

The section is arranged as follows:
e Map of qualification and units at a particular NQF level:

e Specification of the qualification(s) at the particular NQF level. including range
statements, outcomes. assessment and moderation/accreditation criteria;

e Specification of the compulsory and elective units in respect of each SAQA
stipulated category of learning as related to each qualification.

Please note that these specifications have not been finalised. They were developed by
different team members and there was not enough time for cross referencing, editing

and reworking.

The criteria for qualification and unit standards contained in the SAQA Regulations are
reproduced below. These provide the regulatory framework within which formats for

qualifications and units were developed by the Model 2 team.

SAQA REQUIREMENTS

1. Credits and Qualifications: A total of 120 (one hundred and twenty) or more credits
shall be required normally for registration at levels 1 to 8. with a minimum of 72
(seventy-two) credits being obtained at or above the level at which the qualification is:

registered. ....

2. Types, levels and titles of Qualifications: The type and level of qualification shall be
determined on the basis of the total number and levels of credits required in accordance
with the following criteria:

2.1. National Certificate: A minimum of 120 (one hundred and twenty) credits with 72
(seventy-two) credits at or above the level at which the certificate is registered. ...

o
(8]

. National First Diploma: A minimum of 240 (two hundred and forty) credits. ot which
a minimum of 72 (seventy-two) shall be at level 5 or above on the NQF.

[§]
o

3. National First Degree: A minimum of 360 (three hundred and sixty) credits of which
aminimum of 72 (seventy-two) shall be at level 6 or above on the NQF.

2.4, Titles of Qualifications: Qualifications shall be distinguished by tvpe. NQF level.

number of credits and title. The title should describe the primary purpose of the

qualification.

9

3. Fundamental, Core and FElective learning for National Certificates at NQF levels 1
to 4: An adequate level of applied cor.petence acquired through general and further
education and training shall be ensured at these levels. For this reason the following

criteria apply:
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3.1. Credits: The minimum of 72 (seventv-two) credits required at or above the level at
which the certificate is awarded. shall be divided into the following categories:

-

3.1.1. Fundamental learning

A minimum of 20 (twenty) credits from the ficld of Communication Studies
and Language. and in addition:

A minimum of 16 (sixteen) credits from the sub-tield of Mathematics (which
includes numeracy) in the case of certificates at level 1. or

A minimum of 16 (sixteen) credits from the field of Physical. Mathematical.
Computer and Lite Sciences in the case of certificates at levels 2 to 4.

8}
—
o

Core and Elective learning

A minimum of 36 (thirty-six) credits which shall be divided between the Core
and Elective categories, with each qualification specitying the distribution of
credits required in these categories: provided that the range of additional
credits shall be broad enough to enable learners to pursue some of their own

learning interests.

3.2. Integrated assessment shall be incorporated appropriately to cnsure that the
purpose(s) of the qualification is achieved. Such assessment shall use a range of
formative and summative assessment methods such as portfolios, simulations, in situ
work-place assessments. written and oral examinations.

4. Fundamental, Core and Elective learning for Qualifications at NQF levels S to 8:
More tlexible rules of combination in terms of credits for Fundamental. Core and Elective
learning may be applied at these levels....

3.1 RESULT

The five qualifications on the ETD Progression Pathway are presented below in the following

order:
e National Certificate in Learning Facilitation
e National Diploma / Degree in:

- Teaching

- ETD Design

- ETD Management

e Post-graduate Degrees in ETD Research

All the units in each qualification have not been fully developed. The objective was to test
the standard setting process rather than to present a complete qualification package.
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NATIONAL CERTIFICATE IN LEARNING FACILITATION AT NQF LEVELS 2-4

; — s
| UNIT 1: FACILITATION OF LEARNING BT l rumr 9: CONTEXTUAL UNDERSTANDING (Schooling) —l
- v OR
UNIT 2: COMMUNICATION / LANGUAGE : l
: - [7 UNIT 10: CONTEXTUAL UNDERSTANDING (Oc cupation duected £1B) l
OR
UNIT 3: COMPUTER SCIENCE, MATHEMATICS, LIFE
SCIENCE OR PHYSICAL SCIENCE ’ [ UNIT 11: CONTEXTUAL UNDERSTANDING {Higher Edusaton & T }
OR
UNIT 4: WHAT IS TO BE LEARNT (Occup Expertise) J l UNIT 12: CONTEXTUAL UNDERSTANDING { ABET & Develnpment ‘J

©National Training Board
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EDUCATION TRAINING AND DEVELOPMENT

NATIONAL CERTIFICATE IN LEARNING FACILITATION AND
SUPPORT

NQF LEVELS 2 — 4; EXIT LEVEL 4

Purpose:

To provide access to the ETD Learning Progression Pathway for Practitioners who do

notalready hold a fevel 4 gqualitication.

Learning assumed to be in place:
NQF fevel 1. General Education and Training Certticate OR RPL equivalent.

Range statement:

This certificate is atmed at tutors, tacithtators, trainers and educators who wish to gain
credentials for applicd competence in learning facilitation and support. They could be
ETD pracutioners entering the ETD field: trainers. volunteers, tutors or development
workers with experience but no formal qualifications. ETD may not be their whole job
but an important aspect of their work involves facihtating or supporting learning in

formal or informal contests

Exit level outcomes:
A qualitied practitioner atthis T =iy able o
Present evidence of PRACTICAL COMPETENCE:
the demaonstrated ahilioy 1o consider a range of options possihilitics and make decisions
abour

1. The tacthtation of learning in groups and on a one-to-one basis, within development

and work-place contexts.

2. The counselling of learers with revard to learning and support materials: the use of
varied learning resources and administrative routines and requirements.
3.0 The monitoring and counselling ot fearners on fearnung progress and achievements.

4. Context-appropriate learning support materials and activities. and making adaptations

to these.
grounded in FOUNDATIONAL COMPETENCE:

the demonstrated undersianding of

1. Learning as a hohstic. creative and lite-long process of interaction with fanilar
Kknowledge conte s and life expericnces

2. Socio-cuttural. language and fiteracy ditterences as they existin leaming groups.

SNational Tramee Board -0

3. The topic or subject matter relevant to leaming facilitation, administration and support
and the decisions and judgements that need to be made

4. How local contexts and conditions influence learning.

integrated through REFLEXIVE COMPETENCE:

the demonstrated ability to:

1. Reflect on and evaluate all aspects of own facilitation and support of learning
practices and the learning facilitution and learner support practices of others in the
same context.

2. Appraise own performance with an understanding ot that performance so - that
candidates can learn from their own actions

Rules of combination:

Category: F'undamental
+ units which are compulsory toralt 1D qualitications at levels 2-4 The
Communication Studies © Fahguage unit must be at level 4 to enable
candidates o proceed into higher  education and  training - ETD
qualifications.
Category: Core:
4 units which are compulsory for all FTD qualifications at fevels 2-4 Tuwo
units with a Teaching focus. One Manazcement and one Desien unit
Category:
flective:

P unit refating to contextual understandmg of the candidate™s sub-field.

Units of the qualification:

Fundamental: | E'TD foundational expertise

Unit 1o | Facilitating learning < [ earning and T earners (B 1D expertise and contextual
expertise)
Unit 2: | Communication Studies - Tanguage unit

(minimum of 20 credits: from the Communication {icldy

Unit 3: [ Computer Sciences. Muathematies. [ ite Sciences or Physical Sciences
(minimum of 16 credits trom one of these fields)

Unit 4: What is to be learnt {Occupational expertise)

Uinit from an area of teaching appheation. e the fearning arca/phase.

subject. development area. ete.
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Core: ETD-specific expertise
Unit 5; | Learning programme planning, preparation and evaluation

Unit6 | Management of learning

Unit 7 Teaching and tutor development
Unit 8 Leamer mentoring and support

Flective:
Contextual understanding (Sub-field or organisation specific expertise)

Unit 9 Schooling

Unit 10 | Occupation-Directed E1TD
Unit 11| Kighdrdndnbavedogmdehraining
Unit 12

Assessment criteria:

Assessment miethods and tools must allow the candidate o demonstrate the acquisition and
application of fearniag facilitation and support capabilities appropriate to learners™ needs and

contexts through

e The planning, presentation and explanation of individual and group Iéaring tacilitation
processes appropridie to tace-to-face situations for learners at the GETC level or lower

and with learners presumed to be in the same context as the candidate:

e Famiharity with o range of processes in respect of methods of plunning fearning
tacihitation, assessment and learning must be prosent:

e Bothe written and oral evidence must be oftared o the planning. presentation and
explanation ot the chowén fearming faailitation processes i deselopment or work-place
contexts: with the candidate’™s Tanguage communication competence at NQF devel 4
standard

o Lvidence of reflovi e competencershould be'present i respect ot the candidate’s ability
to retlect onand evaluate the strengths-and himitations of the chosen learning facilitation

Cprocesses for (a) the learners and ¢y themselves

Evidence can be demonstiated threagh o variet ol options  project— porttolio " - in situ

observations simulations of tearmin: (education and traintng) situations  examinations. For
award of the qualificationsthrough a learning programme or RPL process: evidence of applied

competence must be assessed through at least two options. one of which must retlect written

Moderation / Accreditation criteria:

The National Standards Body for the ETD field will determine moderarion and acereditation
criteria for the full qualification and ETD standards, in accordance with relevant SAQ and
ETQA regulations. Language communications and Computer scionces, Mathematics, ele,
criteria for assessment and accreditation will be specified by the relevant ficld NSBy

Bodies wishing to credential learners for ETD learning achicvenienis puat be regisiered with
an ETQA accredited by SA04 Such ETQAN must demonstrate moderat:on mechanisms for
ensuring the maintenance of national standards across learning provision and assessment for

that qualification and or ity units

language ‘communication competence

CNatonal Praining Boad
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Grounded in:

UNIT 1: FACILITATION OF LEARNING ETDP

Foundational competence:

Logo
A demonstrated understanding of:
NQF level: level 4 o : . . .
1. arange of approaches for facilitating leaming with groups and individuals
Field: Education, Training and Development . . . o . o R
2. factors influencing leamning ¢ g cognitive. social and indis idual factors
Sub-field: Schooling, Occupation-directed ETD, Higher Education and Training . . . o . .
. ) 3. conducting action research i famihiar teaching and fearning contexts
ABET and Development = = =
. . 4. management of groups
Relationship to = s
qualification: Fundamental compulsory unit at Fevel 2-4 qualification
— e — Integrated through-
Title: I carning Facilitation .
Reflexive competence:
Quality focus: Demonstration of a range of ace. context and level appropriate

. . . IR Demonstrated ability to
approaches to working with groups of learners and individuals :

1. reflect on learners progress or fack of progress and devise appropriate interventions

Specific and critical outcomes to be assessed:

to

appraise own performance and develop strategies for intervention and professional
Practical Competence: development

. ; o I . 3. identifv factors helping or hindering learning < whe decision o ¢
The demonsirared abidity 1o idontify optiony and possibilitios and make decisions about o ldunll_l_ facte r helping or hindering heaming and mahe decisions on shert and longer
term interventions

I, ways of teaching avaricnes of individuals or groups of learners with different needs.

competences and life experiences

12

how to create a learning eovironment where all learners can actisely participate

v

wass of providing a supportive environmient for problemesolving and experimentation

4. devise and explain difterent purposes for and approaches to assessment
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SAQA UNIT 2: COMMUNICATION STUDIES / ETDP
Logo LANGUAGE Logo
NQF level: [evel 4
Field: Education, Training and Development
Sub-ficld: Schooling. Occupation-directed ETD. Higher Education and Training.

ABET and Development

Relationship to

qualification: Fundamental compulsory unit for Fevel 2-4 qualification
Title: Communication Studies * Fanguage
Quality focus: hnproving  practiioners’  language  competence  and  teaching

competence through an awareness ot funguage and power relationships,
factlitation of learning through fanguage and through improvement to

own linguistic competence.

This is a SAQN requirement that would come from another tield. 1t the field had a unit
dealing with one ar more of the foo wing at Unit 2-4 Hevel then it would be appropriate for
this quidlitication

developing practitioners competence and confidence in writing and speaking a South African
language which is not one of their mujor or dominant languages ( for the purposes of enabling

ETD practitioners to work more eftectivels with a range of learners)

improving competencd written and oral communication necessary for further study or

professional develapnient

developing and extending wwareness of refationships between fanguage and power

SAQA UNIT 2: COMPUTER, MATHS, LIFE ETDP
Logo SCIENCE OR PHYSICAL SCIENCE Logo
NQF level: Level 4
Field: Education, Training and Development
Sub-field: Schooling, Occupation-directed ETD, Higher ducation and Training.

ABET and Development

Relationship to

qualification: Fundamental compulsory unit at Level 2-4 qualification
Title: Computer, Mathematics, Tite Science or Physical Science
Quality focus: Improving practitioners  competence  and  contidence in working

practicallv with mathematics, statistics and computers to assist learners
with computer and mathematical literacy across the curriculum or
learning programme.

This is a SAQA requirement that would come from another Lield 1 the freld had a unit
dealing with one or more of the tolloxwing at Unit 2-4 {evel then it would be appropriate for
this qualification.

introduction to computers and word processing (for the purposes of improving
communication skills and creating learning materials)

developing maths and statistics competences - tor enitically interpreting mtormation related
to education. training. development and  the economs

developing competency in maths to be able to confidently assist learners in subjects across
the curriculum or work programme

-
(9]

ONational Trainmg Board

©National Training Board 3




SAQA
Logo

UNIT 4: OCCUPATIONAL EXPERTISE ETDP
Logo

NQF level:
Field:

Sub-field:

Relationship to

Level 4
Fducation, Training and Development

Schooling, Occupation-directed ETD. Higher Education and Training,
ABET and Development

SAQA UNIT 5: LEARNING PROGRAMME ETDP
Logo PLANNING, PREPARATION & EVALUATION Logo

NQF level: [evel2-4
Field: Fducation, Training and Development
Sub-field: Schooling. Occupation-directed | TD. Higher Fducation and Training.

ABET and Development

Relationship to

qualification: This could be a qualification already acquired or a unit from an
appropriate field. Fundamental unit at level 2-4 or abosve
Title: Occupational expertise unit from area of teaching specialisation or

Quality focus:

subject/disciplinary arca e g labour health, land, water. ECD. ABET.

welding. ete

Development of expertise in and  greater familiarity with knowledge
and ways of thinking in the practitoner's  arca of  teaching

specialisation.
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qualification: Core unit for ETD design at Fevel 2-4
Title: fearning Planning, Preparation and Evaluation

Quality focus:

Planning. preparation and  evatuation ot learning programmes tor
learners in o familiar context.

Specific and critical outcomes to be assessed:

Practical Competence:

The demonstrated abiliny (o ddeniiv options and possibilizes aed onihe deciviony abont

1)

needs analysis intormation as a basis for making decisions about the learing progranumes
appropriate to a particular learning topic or area

sequencing of learning sturting sath contexts familiar to learness movine to less tamiliar
contents

comes and learner

the purposes of taskhs and therr refationship to required fearming

needs

learning and assessment activitios for group and individual learnine that require learners
to puse and solve problems

assessment processes and instruments for formative and sumimatis ¢ assessmentand for
ascessing whether outcomes have been met

ways of evaluating own and other programmes and presenting teedback

ENational Training Board
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Grounded in:
Foundational competence:
A demonstrated understunding of.

1. arange of assessment practices and their appropriacy to the outcome being assessed

2. arange of approaches to evaluation
3. issues related w the sequencing of learning

Integrated through
Reflexive competence:
Demonstrated ability 1o

1. evaluate the appropriacy of a range or given learning programmes for a known group of
learners and give critical feedback to education managers

2. make adaptations o improve a given programme

3. reflecton leamer feedback on programmes and represent learner teedback effectively
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Grounded in:
. THP .
UNIT 6: MANAGEMENT OF LEARNING ETDI Foundational competence:
Logo
I A demonstrated understanding of.

NQF level: level 4 . .
1. group learning and group dynamics

Ficld: Education, Traaning and Development - L .
2. organisational structure and organisational dynamics in vour organisaton

Sub-field: Schooling, Occupation-directed ETD, Higher Education and Training, R N

L - N 3. strategies for change management
ABET and Development
Relationship to
. i . , Integrated through:
qualification: Core compubsory untat b evel 2-4
g SV Reflexive competence:
Title: Management of Learning ;o
N = Demonstrated abiline to
Quality focus: Managimne interactions and administration within the teaching context . L L .
- ; s B o < 1o devise strategics tor eftective classroom and Tearning programme management
and with other statt and administrators

20 identity arcas of ETD management requiring change

Specific and critical outcomes to be assessed: S . . I .
3. retlect on past strategies for making change and devise new or more elfective sirategies

Practical Competence:

The demonstrated abiliny 1o ideniify options and possibilitios wid make decisions about

1. why and how records on learner progress. development and assessment need to be

organised

2. how toinvolve learers in decisons about the management of programmes in which they
are imvolved

3. how to manage group learmmg situations

4. what aspects of 1D inan organisation require change and what are appropriate wasy to

2o about mitiating and sustaining such change

P
~d
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SAQA UNIT 7: TEACHING AND TUTOR ETDP
Logo DEVELOPMENT Logo
NQF level: Level d
Field: Fducation, Training and Development
Sub-field: Schooling, Occupation-directed ETD. Higher Education and Training,

ABET and Development

Relationship to
qualification:

Title: Teachine and Tutor Development
Quality focus: Ongoing personal and professional development of ETD practitioners

as reflevive and confident facilitators of learning.

Specific and critical outcomes to be assessed:

Practical Competence:
«

The demonsirared abilin (o identitv options aid possihilitios and make decisions about

Grounded in:
Foundational competence:

A demonstrated understanding of.

Integrated through:
Reflexive competence:

Demonstrated ability 1o
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Sub-field:

Relationship to
qualification:

Title:

Quality focus:

Specific and critical

SAQA UNIT 8: LEARNER MENTORING AND ETDP
Logo SUPPORT Logo
NQF level: [evel 4
Field: Fducation. Traiming and Development

Practical Competence:

The demonserared abidiny (o ideniity options and possibilities and make decisions about
- . i ‘

Schaonling, Occupation-directed ETD. Higher Education and Training,

ABET and Development

Compulsory core unit Level 2-4

Learner and Mentoring Support
Idenutyving and making  interventions to counsel learners (and or refer

learners to appropriate counselling) for assistance related to careers.

programme choice, emotional and social problems.

outcomes to be avsessed:

Grounded in:

Foundational competence:

A demonstrated understanding of.

Integrated through:
Reflexive competence:

Demonstrated abiling to

CNatonal Trasme Boar

! 41

©xanonal Trammy Board




SAQA UNIT 9: CONTEXTUAL UNDERSTANDING ETDP

Logo (SCHOOLING) Logo
NQF level: Level 4
Field: Education, Training and Development
Sub-field: Schooling

Relationship to
qualification: Elective umitat Level 2-4

Title: Contextual Understanding (Schooling)

Quality focus:

Specific and eritical outcomes to be assessed:
Practical Competence:

The demonstrated abiluy o ideniips options and posihilitios and make decisions ahou

Grounded in:
Foundational competence:

A demonstrated understanding of:

Integrated through:
Reflexive competence:

Demonstrated abiliny to:

@Nativnal Training Board 43
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SAQA UNIT 10: CONTEXTUAL UNDERSTANDING ETDP

Logo (OCCUPATION-DIRECTED) Logo
NQF level: Level 4
Ficld: Educanion, Training and Development
Sub-field: Occupation-directed ETD

Relationship to
qualification:

Title: Contextual Understanding(Occupation-directed)

Quality focus:

Specific and critical outcomes to be assessed:
Practical Competence:

The demonstrared abuliey o wdentitv options and possibriios and nwike decisions ahour

Grounded in:

Foundational competence:

A demonstrated understanding of.

Integrated through:
Reflexive competence:

Demaonstrated abifity (o

@ National Traming Board 43
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SAQA UNIT 11: CONTEXTUAL UNDERSTANDING ETDP

Logo (HIGHER EDUCATION & TRAINING) Logo
NQF level: Level 4
Field: Fducation, Training and Development
Sub-field: Higher ducation and Training

Relationship to
qualification:

Title: Contextual Understanding (Higher Bducation and Training)

Quality focus:

Specific and critical outcomes to be assessed:
Practical Competence:

The demonsgrared ahiliny o et opaons and possibidition and make decisions about

Grounded in:
Foundational competence:

A demonstrated understanding of:

Integrated through
Reflexive competence:

Demonstrated ability: 1o

ENational Trainine Board 47
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SAQA UNIT 12: CONTEXTUAL UNDERSTANDING ETDP

Logo (ABET AND DEVELOPMENT) Logo
NQF level: Level 4
Ficld: Education. Training and Development
Sub-field: ABLET and Development

Relationship to

qualification: Elecuve unitar Level 2-4
Title: Contextual Understanding (ABET and Developmeny
Quality focus: Interacting with familiar knowledge contexts and life experiences in a

framework of education for community development in a local and

tamiliar contest

Specific and critical outcomes to be assessed:

Practical Competence:

The demonstrared ability to identip opions and possibilitios and make decivions about

Grounded in:

Foundational competence:

A demonstrated understunding of.

Integrated through:
Reflexive competence:

Demaonstrated abiiny to:

©Natonal Tramine Board 49
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TEACHING QUALIFICATION LEVELS 5 - 6

FUNDAMENTAL CORE ELECTIVE
TEACHING
[ :
! UNIT 1: LEARNING (ETD Expertise) i o I [ UNIT 16: CONTEXTUAL UNDERSTANDING (Schiooling) |
I UNIT 2: LEARNERS (Contextual Expartise) = 7 2 I
. A . e [ UNIT 17: CONTEXTUAL UNDERSTANDING (Occupation frected ET10) ,
. - OR
f UNIT 3: WHAT 1S TO BE LEARNT (Occupational exp) l
. ETD DESIGN l UNIT 18: CONTEXTUAL UNDERSTANDING (Higher Educanon & Traming: ]
|| unim7: LenmvinG pesion a eveLopvenT - | OR
l UNIT 19: CONTEXTUAL UNDERSTANDING ( ABET & Develop ment: j

l UNIT B: ASSESSMENT DESIGN & DEVELOPMENT ]

l UNIT 9: DIAGNOSIS OF LEARNING NEEDS l

l UNIT 10: LEARNING MATERIAL DESIGN & DEVELOP ‘

l UNIT 11: DESIGN & DEV OF LEARNING SYSTEMS I

l UNIT 12: MEDIA & INFORMATION TECHNOLOGY l

ETD MANAGEMENT

l UNIT 13: MANAGING THE INTERNAL ENVIRONMENT l

| UNIT 14: MANAGING THE EXTERNAL ENVIRONMENT I
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EDUCATION TRAINING AND DEVELOPMENT
NATIONAL DIPLOMA / DEGREE IN TEACHING
NQF LEVELS 5§ — 6

Purpose:

To formally recognise applicd competence in teaching or facilitation of learning and
related support roles

Learning assumed to be in place:

NQE tevel 4, Further Fducation and Training Certificate OR Further Education and
Training National Certificate in I carning Facilitation OR RP1 cquivalent
N — —

Range statement:
The qualitication is directed at teachers in schools (ranging from carly learning centres to
high schools): Tecturers at colleges, technihons and universities: trainers in enterprise-
based traming departments, public training centres. NGOs and industry training boards.

e - e e —— S —— o - SR

Exit level outcomes:

A qualificd proctitioner at this fevel s able o

Present evidence of PRACTICAL COMPETENCE:

the demonsprated abiliy o consider a ranee of oprions possibilities and make decisions
ahout:

L The tacilivtion of learning in diverse fearner gro s and on a one-to-one basis. within

famibiar and unfamiliar contexts

2 The counselling of learners with regard o learning dithiculties: curriculum or module

chotcest information literacy and the use of various learning resources

30 The assessment ol learner progress and achicvements. with constructive teedback and
accurate record-heeping.

4 The design of content-appropriate leaminz programmes. modules and fesson plans,

S0 The desten and mnplementation of assessment strategies Tor different assessiment

purposes and ditterant leaming contests

6 The exaluation of the strengths and limitations ol learning processes, materials and

media, programmes and sy stems

Grounded in FOUNDATIONAL COMPETENCL:
the demonstrated widerstanding of

I Tearning as a hohsucs creative and Tife-long process of interaction with difterent

knowledee torms and hite worlds

2. Socio-cultural, language and literacy differuices as they exist in learning groups,
communities and the broader society.

3. Concepts. principles and procedures relevant to the knowledge discipline. subject
matter or occupational area that will be taught and the kinds of judgements and
decisions that need to be made.

4. The changing nature of the ETD sub-ficld in which teaching will take place and the
relation to local. national and global contexts.

Integrated through REFLEXIVE COMPETENCIE:
the demonstrared ability 1o

1. Retlecton and evaluate all aspects of own teaching and learning support practices and

the practices of others.

20 Integrate own pertormance with an understandimg o that pertormuance so- that
candidates learn from their own actions and are able to adapt te changes or untoreseen
circumstances.

Rules of combination:

Category Fundamental:
Units 102 & 3 are compulsory for all B 1D qualitications at levels 526

Learning: Learners and Whatis to '+ learnt.

Category Core: Teaching

an B LD Design focus: T compulsory unmtwith an I HD NManacement focus
Catevory l-lective:

Compulsors unit 16 or 17 or I8 or 19 that refates o the contentual
understanding of a sub-tield: Schooling: Occupation-directed 1D Pheher
Fducation and Trainig OR ABLE T and Development

Lotal: 10 units

Compulsory units 405 & 6 with a teaching focu-. 2 compulsory units with |

Units of the qualification:

CONDenad Frameny Board

Fundamental: | ETD foundational expertise

Unit 1o [ Leaming (I TD expertise)

Unit 20 | Learners (Contextual expertise)

Unit 3 | Whatis to be Learnt (Occapational expertise)
Core: ETD-specific expertise (Teaching)

Uit 4 | Learning facilitation (1)

Unit 3: | Tearning support ¢ 1)

Unit 6 Fearning Assessment and Adminstration (1)

e
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Unit 7: { Learning Design and Development (D)
Unit 8: Assessment Design and Development (D)
Unit 15: | Evaluation of learning (M)

Elective: Contextual understanding (Sub-field or organisation specific expertise)

Unit 16 | Schooling

Unit 17 | Occupation-Directed ETD
Unit 18 1 Higher Education and Training
Unit 19 | ABET and Development

Assessment criteria:

Assessment methods and tools must allow the candidate to demonstrate the acquisition and

application ot teaching. learning facilitation and learner support capabilities appropriate to

learners” needs and contents through

e The design and exphimation ot individual and group fearming fucilitation activities and
processes approprite o face-to-tface and distance learning situations for learners at levels

appropriate to the knoswledge/swork requirements ot the learming context,

e Design, demonstration and explanation must mclude assessment of learners for ongoing
and  formative support and  summative  assessments of learning  achievements,
incorporating  strategies  for record  heeping. resource management and - learner
management.

o Both written und oral evidence must be presented i the design and explanation of the
chosen activities and processes:

e Luidence of reflexive competence should be present in respect of the candidate’s aoility
to reflect and evatoate the streneths and hmitations of the decisions made and the actions

taken for (ay the learers and (b) themselves inrespect ot acceptance of eritigue

Evidence can be demonstrated through a variety of options: project /7 portfolio / in situ
observations / simulation~ of fearning (education and traming) situations / examinations. For
award of the qualitication through a learning programme or RPL process. evidence of applied
competence must be assesed throuzgh at feast thiee options. one of which must require face-

face contact with fear rs ceither group or mdividualy,

ONational Traminge Board

Moderation / Accreditation criteria:

The National Standurds Body for the ETD field will determine moderation and acereditation
criteriu for the full qualification and ETD standards, in accordance swith relevant SAQA and
ETQA regulations. Standurds for the Contextual Understanding unies swill be developed by
the sub-field stundards generating  bodies together with crireria for assessment and
accreditation. Standards for ETD Management and ETD Designwill be specified according
1o the fundamental management and design competences identificd by the relevane field NSBy
and contextualised by the ETD NSB which will also specity assessmens and acereditation

criteria

Bodies aceredited 1o credential achicvement of the quadification cnd or s s will be
required (o demonstrate peer review mechanisms ar icrnal aind national levels for

moderation PHEposes

7t
T
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SAQA UNIT 1: LEARNING (ETD expertise) ETDP
Logo Logo

NQF level: [evel 5-60
Field: Fducation, Training and Development
Sub-ficld: Schooling, Occupation-directed ETD, Hhigher Education and Training.

ABET and Development

Relationship to

qualification: Fundamental compulsory ETD unitat | evel 5-6
Title: Fearning (11D expertise)
Quality focus: 11D practices that approach learning as a holistic. creative and life-

long process ot interaction with ditterent knowledge torms and lite
worlds

Specific and critical outcomes to be assessed:

Practical Competence:

The demonserared abihuy toodenifyv options and possibilitics and make decisions about

1. the assumptions which can be made or not bemade about what learners bring to the learning

situation

the purposesof Tearnmy and the values to be transmitted

ud

how to investizate and sdentihy arcas where learing is required

4. the most suttable location tor learning or the wans o which simulation or practical

application can best achieved

Grounded in:
Foundational competence:
A demonstrated understanding of

1. traditions and values of education. training and development and the ways in which they
shape ETD practices.

2. how power and authority relations in learning groups, in organisations and communities and
in society impact on teaching and learning
3. ditterent theories of learning and thetr implications tor teachmy pracuce

4. socio-cultural and individual ditterences and similanites in leaming ~tvles and approaches

Integrated through
Reflexive competence:

Demonstrated abiliny 1o,

I reflect on the appropriateness of decisions and judeements mudde o fearnime-teaching

situations and adupt or change accordingly

2. notice how learners are provressing or not progressing and interone i ways which are
constructive and helptul
3. adentfy factors which help or hinder fearning and decide on difterent conrses ot action,

©National Tramme Boad SO
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SAQA UNIT 2: LEARNERS (contextual expertise) ETDP

Quality focus:

tJ

Logo Logo
NQF level: level 546
Ficld: Fducation. Training and Development
Sub-field: Schooling. Occupation-directed E'TD, Higher Education and Fraining,

ABE T and Development

Relationship to
qualification: 3

rlamental contextual expertise umit ar Level 3-6

Title: Fearners (Contextual expertise)

FTD pracuices that recogmise and respect socto-cultural. Janguage and
Hiteraey ditferences as they existin learning groups and employ

appropriate strategies for working with fearner needs

Specific and critical outcomes to be assessed:
Practical Competence:
.

The demonstrared abidiy 1o identiiy opiions and possibidities and make deciions ahout

how to effectively factlitate classroom leaming tor mululingual groups of leamers (e.g. how
to use different Linguage toassist understanding and learning) particularly swhere the

tanguage of nstruction i~ not the dominant kinguage of atl of the learners

how o

or select appropriate feaming matenals tor the Limzuage and licracy

competences of ereaps or indnadoal learners

S that allow tor demonstration of g

wayy inowhich learners can display therr own Knowlec

range of literate practices

wass of altosing inde daal learners to inerease their range of literate practices

wavs ot challengine feaiers toexamine stereoty pes about o literacy . race and

culture

ways of improving leamers and own sensitivity to cross-cultural and cross-linguistic
communication

approaches to adult literacy for use in ditferent contexts and for difterent purposes

ways of displaving knowledge in multitingual and multi-modal wavs

Grounded in

Foundational competence:

A demonstrared wunderstasiding of

v

the main fanguages spoken by learners i a particular fearning contest

historical shitts and current rescarch into iteracy practices and relationships between literacy

and development

approaches to rese

< hteracy and fanguage p
) guage

current approaches to literacy and lancunge practices i ABE ¢ schooling and early
childhood and their strengths and weaknesses

relationships between language and race. gender. class.

Integrated through

Reflexive competence:

Denionstrated abil:y (o

|

employ and adapt stratecies for workin s with ditferent learer peed i relatien to fanguage

and literacy

retlect on and devise cquitable vetunents and approaches (for forpative and sanunative

assessmient) for diverse groups of learncers

@Nateral fra
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SAQA UNIT 3: WHAT IS TO BE LEARNT ETDP

Logo . . [ogo
< {occupational expertise) €

NQF Level: [evel 5-6
Field: Education, Trainimg and Development
Sub-field: Schooting, Oceupation-directed F1TD. Higher Education and Training.

ABET and Development

Relationship to

qualification: Fundamental occupational expertise unit for 1D Level 5-6
Title: What s to be learnt (occupational expertise)
Quulity focus: F 1D practices that Lay the basis tor independent judgement and

deciston-making. explained and justtied in relation to concepts.
principles and procedures relevant to the area of study ata particular

level of fearning

Specific and eritical outcomes to be assessed:

Practical Competence:

The demonstrared abiluy 1o identin: oprions and possibilitios and make decivions about
1. sclection and sequencing of content to be taught

> genernie and tansterable shitlsovalues and knowledze to be tanght

3. wans of approaching the same sk or ety e ditterent ways to achieve a simifar
outcome
©National Traiming Board 60

Grounded in:
Foundational competence:
A demonstrated understanding of

1. the ways of thinking and doing that need to be taught i a particular arcaandat a
particular level of learning

(8]

why tasks or activities are done i particular ways

variable demands of various tasksacuvities and ditterent wav s of approaching particular

(o5

tasks’activities

4o technical and procedural knowledge that go beyond the scope ot the imimedhate tearning

activity
S and the assumptions underhying competence mna particular disciphee . subject o
knowledge area
Integrated through
Reflexive competence:
Demonstrated abiliy to
\

1o justufy decisions on selection of subject matter to be taught as part ot a learning
J h g | E

programme

2 reflecton and identity what counts as skillomnosaron. creativin or dextenity in task

performance

3oretlecton relationships between selected subject muatier to be et and s relationship

to other subject content matter

Notes' The content of this writ (s vartahle av i relares o any nunther of contexes Fvidenc
ot competence in subject knoseledee will often be suborired on the torne of a previoush

acquired qualitication. or an RPLactivin

SNational raonme Board 6l




SAQA UNIT 4: LEARNING FACILITATION ETDP

Logo Logo
NQF level: Level 3-6
Field: Education. Traming and Development
Sub-ficeld: Schooling. Occupation-directed E D, Higher Education and Training,

ABE and Development

Relationship to

qualification: Corecontextual unit with a teaching tocus at Level 3-6
Title: I carning Facthtation
Quality focus: Demonstration and awareness of a range of strategies for facilitating

learning in diverse learner groups, or on i one-to one basis

Specifie and critical outcames to be assessed:

Practical Competence:

The demonstrated cabdiy o wdenny o cons and possibiitios and make decisions about

1. learning stvles and preferences and ways ot accommodating diversity in learners or

groups of learners

tJ

how to approach learners as able and creative individuals

fearners frames o reteivnee .

7

Jentry leved compeiences

4. ways of handling conthictsdisagicement and diverse needs and interests inlearner groups
S0 arange of appropriate wass ot piving feedback to tearners

6. using gquestioning tor ditferent learning purposes

7. providing opportunities for learners to experiment. apply their learning and recenve
feedback ina supporiive environment while on the job and in simulated conditions

Grounded in:
Foundational competence:
A demonstrated understanding of

1. arange of learner styles, preferences and motivations and their relutionships to learning

2. group dynamics and how thev are managed to enhance learning
30 strategies tor tactlitation of proups and individual learning

Integrated through:
Reflexive competence:
Demonstrated abiluy 1o

1. reflecton the fearning process and the extent o which it has achieved the stated fearning
objectives in ways that are time and cost -eftective

()

reflect on the applicability © ad value of the leaming experience

(Y]

analyse the learning situation and decide on adaptations where requored

4 reflect (with dearners) on the appheabiling of different eaching and learning straregios

& ~
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SAQA UNIT 5: LEARNING SUPPORT ETDP

Logo Logo
NQF level: Level 5-6
Field: Education, Training and Development
Sub-field: Schooling. Occupation-directed ETD, Higher Education and Training,

qualification:

ABET and Development

Relationship to

Core’contextual unitwith a teaching tocus at Level 3-6

Quality focus:

Title: Learning Support

Informed counselling 1o learners and or referral to appropriate support
services with regard to learning ditticulues. curriculum or module
choices. information literacy. the use of various learning resources and

personal and social problems

Specific and critical outcomes to be assessed:

»

Practical Competence:

The demaonstrated abilin o identify options and possibalities and meake decisions about

Grounded in:

Foundational cempectence:

A demonstrated understanding of

()

()

availability and limitations of a range of social and educational support services and their
referral procedures

education training and career options and services in tormal and informal sectors
education and training policy and trameworks

common pereeptual and learning ditticulties and inclusive strategres tor working with

learners with avariety ot special needs

Integrated through

Reflexive competence:

Demonstrated ability to

19

()

propose ways of improving learner support services and practitioner preparedness to

respond to learner needs

explore strategies or solutions for addressing current social and cducational problems and

propose solutions

reflect on own ability to provide informed counselling and mters entions needed for selt-

improvement

1. The demonstrated ability to consider a runge of options’possibilities and make decisions
about:

2 how o investivate med respond to current social and - educational problems e g
absentecism. drop-out and abuse

3. appropriate torms of intervention that encourage learners to make informed chorces about
options

4. when and how to make mterventions that are gender. age and culwrally sensitive

CNationad Tromng Board 04
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SAQA UNIT 6: LEARNING ASSESSMENT ETDP ’
Logo AND ADMINISTRATION Logo
NQF level: [evel 5-6
Field: Fducation. Training and Development

Sub-field:

Relationship to
qualification:

Schooling, Occupation-directed ETD. Higher Education and Training.,
ABET and Development

Title:

Quality focus:

1 carning Assessment and Administration

Continuous assessment ot learner progress and achievements, with
constructive feedback and accurate record Keeping.

Specific and critical outcomes to be assessed:

Practical Competenc

The demonstrated ahili

vl

o toddentifv options and possibiliics and make decisiony ahout -

Grounded in:
Foundational competence:

A demonstrated understanding of-

Integrated through:
Reflexive competence:

Demonstrated abiliy 1o

ONattonal Traming Board
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UNIT 7: LEARNING DESIGN ETDP
AND DEVELOPMENT Logo

NQF level: [evel 5-6
Field: Education, Training and Development
Sub-field: Schooling, Occupation-directed E DL Higher Education and Training.,

ABET and Development

Relationship to

qualification: Core unit for ETD design at Level 5-6
Title: I earninge Design and Development
Quality focus: Design ot approprate learnming procrammes. modules and lesson plans

buased on decisions about what should be learnt and how it should be
learnt.

Specific and critical outcomes to be assessed:

Practical Competence:

The demonsirated abilin o identipy options and possibilities and make decivions about

1. How to overcome barriers to learning through appropriate design and development

decisions

(9]

Learning outcomes foralearnmy programme. fesson or module that meet fearner and

programme needs

3o Pacing and sequen
decontextualised

col topie or subject matter trom contextualised to

4 Wavs of evaluatng fearmer performance and giving appropriate teedback

S0 Allocation of tunds to learming programmes/maodutes

Grounded in:
Feundational competence:
A demonstrated understanding of

1. principles of learning design and development

2. the integration ot learning outcomes and assessment instruments i the design and
development of programmes/lessons'modules

3. principles of sequencing of learning tasks and subiect matter

4. arange of assessment approaches appropriate to the learning proviamme

Integrated through

Reflenive competence:

Demonstrated abiliey o

1. reflecton strategies to make learning accessible to all learners

2. critically evaluate the suitability of the programme for avariety of groups of learners and

mahe adaptations

s over e

2

3o continually revise the fearning programme respondig o chan

attonal Frnnme Board 68
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SAQA UNIT 8: ASSESSMENT DESIGN ETDP
Logo AND DEVELOPMENT Logo

ABE T and Development

Relationship to

NQF level: Level 5-6
Field: Fducation, Training and Development
Sub-ficld: Schooling, Occupation-directed E D, Higher Education and Training.

qualification: F 1D Design unitat Level 3-6
Title: Assessment Design and Development
Quality focus: Demonstiation ol a range ot assessment strategies for ditterent

assessment purposes and ditferent learning contexts

Specific and critical outcomes to be assessed:
Practical Competence:
The devionsarated abidiy o dentpy options and possibilitios and mahe decisions about

IeS APPropriate 1o purpose

1. the purposes ot assessient and selection of assessment strate

(2=

the values implicit in the assessment process i difterent learning contexts

%)

critical issues. topies or cognitive (analyucal and problem-solving) processes m the
Kknowledee discipline or work area that require assessment

4. critical aspects ot application interms of accnraey or manual dexterity that reqguire

assessment

S ostrategies for assessment of learners with special needs

Grounded in:
Foundational competence:
A demonstrated understanding of.

1. arange of possible means of assessment suitable for @ particular fearning context and
task

2. criteria or evidence that will be used to grade learner achievement
3. language | terminology and content to be used in the assessment task and the degree to

which this is gender and culturally sensitive

4. learning principles underpimning the structuring ot ditterent assessment tasks

Integrated through
Reflexive competence:
Demonstrated ability to

1. justify assessment decision and chorees about assessment tishs and approaches

2. reflect on the appropriateness of assessment decisions made in particular fearning
sttuations
3. eaplore alternatives to exnsting assessment tashs and cntically - evaluate existing

assessment istruments

©Natonal Tramme Board
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SAQA UNIT 15: EVALUATION ETDP
Logo OF LEARNING Logo
NQF level: [evel 5-6
Field: Education, Training and Development

Sub-field:

Relationship to

qualification:

Title:

Quality focus:

Schooling, Oceupation-directed ETD, Higher Education and Training,
ABET and Development

Favaluation ot 1 earning

Critical evaluation of strengths and lmitations of learning processes.,

matertals and medias programmes and systems.

Specific and critical outcomes to be assessed:

Practical Competence:

The demonstrated abiliny tod. e options and possehilines and mate decivions about

Grounded in:

Foundational competence:

A demonstrated understanding of:

Integrated through
Reflexive competence:

Demonstrated ability 1o

vattonal Tramime Board ‘-
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SAQA UNIT 16: CONTEXTUAL UNDERSTANDING ETDP

Logo (Schooling) Logo
NQF level: Level 5-6
Ficld: Education. Training and Development
Sub-ficld: Schooling

Relationship to
qualification: Compulsors Contextual Understanding (Schooling) unit from the

Flective category at levels S - 6.

Title: Contestual Understandimg (School)
Quality focus: The changing nature of teaching and learning in formative development

of learners and the diverse roles that schooling has to play ina
changing South Africa.

Specific and critical outcomes to he assessed:

Practical Competenee:

The demonstrared abiline 1o identty options and possibilitios and make decisions ahour

1. facilitating and assessing learning. appropriate to the tormative development stage ot the

learnerts) and the refationship of that stage to the exit requirements tron schooling, as

determined by the necds ot the individual. community and society

1o

tactlitating fearning within o framework of development. democracy . acccuntabitits and

the rights o all to tormative cducation and traming and the rights of the child:

3. planning and preparing interventions to meet the needs and requirements ot learner(s) for
intelectual (cognitive and content. emotionat, social. creative and physical development
appropriate to formatne stage and individual vanances within stages and the resourges

available to the teachers mstitution and community

4. evaluating the planneig. preparation and process of fearnig facilitation and amending as

I'k’\]\lil'L'L].

Grounded in:
Foundational competence:
A demonstrated understanding of-

1. the impact of class. race, gender and other social structures. on learning and learning
facilitation;

2. formative development and the impacts ot abuse and mistreatment. at individual, familial

and communal levels: on such development:

[9%)

relationship of local and community requirements of schonling o broader social

requirements (provincial, national, continental and globaly and roles of schooling:

40 accessing and critcally usig information about current schoce, ne - learning and teaching
policies and practices:

Integrated through

Reflexive competence:

Demonstrated abilin to

1. reflect on the impact of leaming tacilitation styles to learneresy development and at's

related ettects on the community ;

tJ

reflect on and evaluate the impact of broader social factors and demands on learning

facilitation. planning. preparation and processes

©National Trainine Board 4
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SAQA UNIT 17: CONTEXTUAL UNDERSTANDING ETDP

Logo (Occupation-directed ETD) Logo
L
-
NQF level: [evel 5-6
Field: Fducation. Training and Devele pment
Sub-field: Occupation-directed £ 1D
Relationship to
qualification: Hlectve wmtfor 1D atbevel 340
Title: Contextual Understanding ( Occupation-directed ETD)
Quality focus: I carning that achknowledzes and supports the changing nature of work,

workplace restructuring, labour markets and environmental
management in national and global contexts.

Specific and critical outcomes to be assessed:

Practical Compuetence:

The demonstrared abilinc o identine options and possibalie s and make decisions about

1o the eftect o changes inwork and work oreanisation on the competences required within

the cconomic sector or enterprise.

2 the ettect of chunges i national education and traming policies on workforee

devclopment stratesies

3 wivs ot wving the changing relationships between fabour and management o turther

worktoree development

4. the sequence inwhich work processes should be taught and Tearnt by workers and

managers

Soowans to devetop environmental avareness i relation to the work done i the cconomic

sector or enterprise

6. the appropriate min ol learming strategios suitable for the occupational context

ENatwonal | ranmng Bowd

7. the appropriate mix of assessment strategies suitable for the occupational context .
8. the best delivery mechanisms for increasingly decentralised or home-based workforces.

9. how to balance learners™ right to life-long learning opportunitics with the competence
needs of the economic sector or enterprise

10. how to encourage and support learning that furthers vreater asvarencss of social and
cultural 1ssues in the workplace. including issues of gender. race. language and class.

Grounded in:

Foundational competence:

A demonstrated wndersianding of

I current labour market trends and policies

1]

debates around globalisation and the eftect on work and work orcanisation

()

debates around productivity and glohal competitiveness

4. debates around the changing natare of work and the impact on the Souwh Atncan
ceonomy .

5. debates around national and regional educatiion and traminye pobicies and s systems
especially those which impact on occupationalh -diected BED
Integrated through

Reflexive competencee:

Demonserated abilin 1o

Lo adapt teachmg. design and management strategies o the evolving needs of feamers, of the

enterprise and of the cconomic sector,

2. develop new and changing learning provramimes that reilect the necds of the learner, the
enterprise and the cconomy
3. evahuate and amend current practices in fine with rapids chaneing needs

4. explam and jusufy changesin b 1D practices i rebaon to changes in vosk and work

organisation

©Natonad Fronmg Board




SAQA UNIT 18: CONTEXTUAL UNDERSTANDING ETDP

Logo (Higher Education & Training) Logo
NQF level: [evel 5-6
Ficld: ducation, Traming and Development
Sub-ficld: Higher Fducation and Fraiming,

Relationship to
qualification:

Title: Contextual Ulnderstanding (Higher Education and Training)

Quality focus:

Specific and critical outcomes to be assessed:
Practical Competence:

The demonstrared abiling o identify options and possibilitios and make deciions abour

Grounded in:
Foundational competence:

A demonstrated understanding of

Integrated through:
Reflexive competence:

Demonserated abilin o

@Nativnal Trainme Board N
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SAQA UNIT 19: CONTEXTUAL UNDERSTANDING ETDP

Logo (ABET and Development) Logo
NQF level: Level 5-6
Field: Fdacation, Training and Development
Sub-field: ABE L and Development

Relationship

qualification: Plective unittor ETD arlevel -6
Title: Contentual Understandimyg (ABE T and Development)
Quality focus: Planning education and training within a community. workplace and

Famidy development framework with a focus oninvolvement in
ceanomic. soctal and political decision making

Specific and critical outcomes to be assessed:

Practical Competence:

g - 7 ’

The demonsirared abilin 1o adentpy options and possibilinies ard niake decisions about

Lo tacthtating fearming Tos o target community or constituencey cmphasising involvement in

ceonomic, sociat and pelitical decision making

o

cducation and tainimye within a framework of contsibutine to democratic tasks and roles

)

3.0 needsanalysis for sustonable dev clopment and manazcenent of resources

. Loev el N I
4oowans afdeveoping and assessing individuad and eroup capacin

5. devising education and taiming with development porentiad

Grounded in:

Foundational competence:

A demonstrated understanding of.

Foundational Competence

A demonstrated understanding of:

1. the impact of race and gender on economic. social educationaland political participation

relationships between local. national and global development and the role ol education

N
within these areas
3. accessing and critically using information about cunent education, traming and

development contexts
4. ways of participating in civil socieny and democracy

3. appropriate wavs of conducting rescarch in dey clopment contexts

Integrated through

Reflenive competence:

Demonstrated abidiy (o

I reflect on the impact ot development and educationiniatives on COMMUNILICS OF Zroups

2 explore use of development mdicators o evaluate the social impact of educaton and

training programmes

ONational Frammye Boand N
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ETD DESIGN QUALIFICATION LEVELS 5 - 6

FUNDAMENTAL CORE ELECTIVE

[ UNIT 1: LEARNING (ETD Expertise) Heoa l UNIT 16: CONTEXTUAL UNDERSTANDING (Schooling) I
‘ UNIT 5: LEARNING SUPPORT ‘ OR
UNIT 2: LEARNERS (Contextual Expertise) '\ = " - |
& . : TR I UNIT 17: CONTEXTUAL UNDERSTANDING (Occupation-directed ETD) l
' UNIT 6: LEARNING ASSESSMENT & ADMIN l
0OR
UNIT 3: WHAT IS TO BE LEARNT (Occupational exp) ]
I : P ETD DES'GN | UNIT 18: CONTEXTUAL UNDERSTANDING (Higher Educaton & Training) l
LUNIT 7: LEARNING DESIGN & DEVELOPMENT l OR
| UNIT 19: CONTEXTUAL UNDERSTANDING ( ABET & Deveopment) 1
‘ UNIT 8: ASSESSMENT DESIGN & DEVELOPMENT l

Lqmﬁi :MEDIA S INFORMATION TECHNOLOGY - l

ETD MANAGEMENT

! UNIT 13: MANAGING THE INTERNAL ENVIRONMENT 1

l UNIT 14: MANAGING THE EXTERNAL ENVIRONMENT l

©National Training Board 82



EDUCATION TRAINING AND DEVELOPMENT
NATIONAL DIPLOMA / DEGREE IN ETD DESIGN
NQF LEVELS 5 - 6

Purpose:

To formally recognise applicd competence in the design of learning systems. learning

materials, media and assessment design.

Learning assumed to be in place:

NOQF level 4, Further Fducaton and Tramimg Certiticate OR Further Education and
Traming National Certiticate in Learning Facilitation OR RPL equivalent.

Range statement:

The qualitication i~ directed at destgners and developers at publishers. in schools
(ranging from carls learning centres o hiigh schools): at colleges, technikons and
universities: in enterprise-based training departments, public training centres. NGOs and
mdustry training boards.

Exit level outcomes:

A quahitied practitioner at this fevel s able to
Present evidence of PRACTICAL COMPETENCE:
The demonstraced ab:diy o identfy options and possihlitios and make decisions about

1. The facilitation of learming with diverse learner groups and on a one-to-one basis

20 The analyais of tearmmy needs and reqrarements ot individuals, organisations and
communitics.
30 The development ot suitable Tearmme muatenals for a diverse rance ot purposes and

audicnees.

4 The selection of suttable learning media and use of information technology within the

options available to particular fearning groups

‘o

The design and development fearning sy stems across institutions and sectors, taking

account ot the special teatures of cach insttution or sector.

G The evaluation of the strengths and hmitations ot learning processes. maternials and

medi progranimes and systems

Grounded in FOUNDATIONAL COMPETENCE:
the demonstrated understanding of

1. Leaming as a holistic. creative and life-long process ot interaction with ditterent
knowledge forms and lite worlds

2. Socio-cultural, fanguage and literacy ditterences as they exist in learning groups.
communities and the broader society.
3. Concepts, principles and procedures refevant to the knowledee discipline, subject

matter or occupational area that will be taught and the kinds ot judgements and

decisions that need to be made

4 The changing nature of the B TD sub-field inwhich design and development will take
place and the relation to local. national and global contexts

Integrated through REFLEXIVE COMPLETENCE:

the demonstrated abilin (o

1. Reflect on and evaluate all aspects of own FED desion pracuce and the BTD desien

practices ot others

20 Integrate own pertormance with an understnding ot that performance so- that
candidates learn trom their own actions and are able to adapt to changes or unforeseen

circumstances

Rules of combination:

Category Fundamental

Units 102 & 3 are compulsory for alt T ID qualitications at levels 346
Learning: Learners and What i~ to be Teamt

Category Core: Design

Compulsory units 90 100 T1& 12 wath an BTD Desien tocus: compulsory
unit 4 with o Teaching focuss and Compulsors wmis 1S wath an TD

Management tocus

Flective

Compulsors unit 1o or 17 o I8 o 19 that relates o the contextual
understanding ot a sub-ticld: Schoohas Occupation-directed FTD: Higher
Education and Training OR ABE T and Development

Units of the qualification:

Fundamental: | ETD foundational expertise

Unit 1 | Learning (F 1D expertisey

ZeNatonal Trnnmg Boand SA

Unit 20 | Learners (Contextual expertise
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Unit 3: | What is to be Learnt (Occupational expertise)

Core: ETD-specific expertise (Design)
Unit 4: L.earning facilitation (T)

Unit9: | Diagnosis of Learning Needs (D)

Unit 10: | Learming Material Design and Development (D)

Unit 11: | Design and Development of [ earning Systems (M)
Unit 120 | Mediaand Information Technology (D)

Unit 150 | Evaluation of fearning (M)

Elective: Contextual understanding (Sub-field or organisation specific expertise)
Unit 16| Schooling
thnit 17 | Occunation-directed 11D
Unit 18 | Higher Fducation and Traming

Unit 19 | ABET and Development

Assessment criteria:

Assessment methods and tools must allow the candidate o demonstrate the acquisition and

application of F1TD design and development  capabilities  appropriate to - learner,
organisational institutionat and community needs and contexts through:

e The design. plnnive and development of learning materials and programmes appropriate

learner groups within the elected sub-ficld.

o Theadesion development and explanation must take the following into account: diverse
learner contents: diverse leaming facilitation and teaching practices; cost eftectiveness:

and appropriateness to fearner and institutional resources.
o Both written and oral evidence must be presented

o Eridence of reflexvive competence should be present in respect of the candidate’s ability
o reflect on the evatuation of implementing the chosen designs and materials tor (a) the

candidates Cand (b themselves i respect ot aceeptance of eritique.

Evidence can be demenstrated through o vanety of options: project 7 porttolio /7 i situ
observations - simulations of ETD desten and development situations 7 examinations. For
award of the qualitication through a learning programme or RPL process. evidence ot applicd
competence must be assessed through at least three options. one of which must require face-
face contaet with users of desiens and matertals (learners and peers) either group or

individual

to contact. distance and or mixed-media leaming delivery systems in respect ot a range of’

ENational Teaing 2 Board 83

Moderation / Accreditation criteria:

The National Standards Body for the ETD field will determive moderation and aeereditation
criteria for the full qualification and ETD stundurds. in accordance with relevant SAQA and
ETQA regulations Standards for the Contextual {nderstanding wnees will be developed by
the sub-field standards  gencrating bodies together with criteria for assessment and
accreditation. Standards for ETD Management and 1D Design will he specificd according
to the fundamental management and design competences identiticd by the relovant field NSBs
and contextualised by the ETD NSB which will also specing assexsmient and acereduation

erid

Bodies aceredited 1o credential achucvement of the qualificaton and or oty units will be

required (o demonstrate peer review mechanians at meernal and nattonal levels for

moderation purposes

ENatonal Traomme Board SO




ETDP
Logo

NQF level: Fevel 3-0

Field: Fducation. Training and Development

Sub-ficld: Schoohmg. Occupation-directed ETD, Higher Education and Training,

ABET and Development

Relationship to

qualification: Fundamental compulsory ETD unitat Level 5-6

Title: Fearning (FTD expertise)

Quality focus: I 1D practices that approach learning as a holistic. ereative and lite-

long process ot interaction with ditterent knowledge forms and life
worlds
Specific and critical outcomes t - be assessed:
.
Practical Compcetence:
The demonstrated abiliy to identipy options and possibilitios and make decisions about

1. the assumptions which can be made or not be made about what [eamers bring to the learning

sttuation

2. the purposes of learimye and the values to be tansmitted
30 how o mvestizate and wdently arcas where learmng s reqguired

4. the most suitable location tor leaming o the wanvs in which simulation ¢r practical

application can betachieved

Grounded in:
Foundational competence:
A demonstrated understanding of-

1. traditions and values of education, training and development and the ways in which they

shape ETD practices.

2. how power and authority relations in learning groups, in organisations and communities and
in society impact on teaching and learning.

3. different theories of learning and their implications tor teaching practice

4. socto-cultural and individuat ditterences and similarities in learnine sovles and approaches

Integrated through
Reflexive competence:

Demonstrated abilin to

1. reflect on the appropriateness of decisions and judgements

situations and adapt or change accordingly

constructive and helptul.

nt courses of action

idenuty factors which help or hinder tearning and decide on ditles

%)
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SAQA
Logo

NQF level:

Ficld:

Sub-ficld:

Relationship to
qualification:

Title:

Quality focus:

culture

to use different

20 how o adap

range of hiteras

S0 wans of challeng

UNIT 2: LEARNERS (contextual expertise) ETDP

Logo

level 3-6
I ducation. Training and Development
Schooline, Occupation-directed FID Higher Education and Training.

ABE T and Development

Fundamental contextual expertise unitat Level 3-6

I carners (Contextual expertise)

11D practices that recognise and respect socio-cultural, language and
Breracy ditterences as they exist in learning groups and employ

appropriate strategies tor working with learner needs

Specific and critical outconies to be assessed:

Practical Competence:

The demonserared abidi o wdevtin options and possi) ilities and make decivions abowr
The d. trated abidi 1o dent opt [ possihilits 1l make d. /

1o how to eftectivels faahitate classroom learning tor mmululimgual groups of fearners (e.g. how

e oo assist understanding and learning) particularly where the

language of instrucnon i not the dommant Linevace ot ali of the learners

Uoor ~olect appropriate Jeamime materials tor the tanguage and lieracy

competences ol groups or mdnodual learners

30 wavs i which fearners can display their own knowdedge that alfow tfor demonstration of a

e pracices

4 wavs of allowmge indisduad learners toinerease therr range of literate practices

2 fearners oo examime stereoty pes about kinguage. literacy. race and

ways of improving leamers and own sensitivity to cross-cultural and cross-linguistic
communication

approaches to adult literacy for use in different contexts and for different purposes

ways of displaying knowledge in multilingual and multi-modal wass

Grounded in:

Foundational competence:

A demonstrated understanding of

1.

()

[y

the main languages spoken by learners i a particular learnimg context

historical shitts and current research into literacy practices and refationships between hiteraes

and development
approaches to researching learners literacy and language practices

current approaches to litcracy and language practices i ABE (1) schooling and earty

childhood and their strengths and weaknesses

relationships between language and race. gender, cluss,

Integrated through

Reflenive competence:

Demonstrated abiliy 1o

employ and adapt stratezies for sworkimg with ditterent learner needs i relation o fanguace

and literacy

reflect on and devise equitable instruments and approaches (tor formative and summativ e

assessmient) tor diverse groups of learners

ENatonal Lrammy Board b
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SAQA UNIT 3: WHAT IS TO BE LEARNT ETDP

Logo ) . Logo
N (occupational expertise) =
NQF Level: S-6
Ficeld: Education. Training and Development
Sub-ficld: Schooling. Occupation-directed ETD. Higher Education and Training,
ABET and Development
Relationship to
qualification: Fundamental occupational expertise unit for E'TD Level 3-6
Title: What is to be Learnt (occupational expertise)
Quality focus: F 1D practices that Lay the basis tor independent judgement and

decision-making. explained and justified in relation to concepts.
principles and procedures relevant to the arca of study at a particular

fevel ot leaming

.

Specific and critical outcomes to be assessed:

Practical Competence:

The demonstrared abiay: o identifyv options and possibilitios ad make decivions abow
1. sclection and sequencing of content to be taucht

2 gencnie and ransterable shillso values and knowledee 1o be gt

30wy ol approachimg the same task or activity in ditferent ways to achieve a similar

outcome

SINatend Ty Boved 9l

Grounded in:

Foundational competence:

A demonstrated understanding of-

18]

[P%)

the ways of thinking and doing that need to be taught in a particular arca and ata

particular level of learning
why tasks or activities are done in particular wavs

variable demands of various tasks activities and ditterent ways of approaching particular

tashs/activities

technical and procedural knowledge that go bevond the scope of the immediate learning

activity

and the assumptions underlyine competence ina particular disciphine. subject or

knowledge arca

Integrated through:

Reflexive competence:

Demonstrated ahiliny (o

as

justify decisions on selection ot subject matter to be taught as part ot a learning

programme

reflect onand idenuty what counts as skl mnovation: creativity or dexterity in task

performance

reflecton relationships between selected subject ter to be tchtand s relationship

to other subject content matter

Notes: The content of this wnt v variahle as i relares to ane numther of contexes Fyvidence

of competence i subject knovledge sill often he subnired i the tornr of a previoush

acquired qualification. or an RPL activin

E atoral Trammz Board
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SAQA UNIT 4: LEARNING FACILITATION ETDP

Logo Logo
NQF level: [evel 3-6
Field: Fducation, Training and Development
Sub-field: Schooling. Occupation-directed E LD, Higher Education and Training,

ABET and Development

Relationship to

qualification: Core’contentual unit with ateaching tocus at Ievel 546
Title: I carning Facilitation
Quality focus: Demonstration and awareness of a range of strategies for facilitating

Jewnmye i diverse learner groups. or on a one-to one basis

Specific and critical outcomes to be assessed:
Practical Competence:
The demonstrated abilic o identfy options and possiiliies and make decisions about

1. learning sty les and preterences and wavs ot accommodating diversity in learners or

groups of fearners

to

how to approach fecmers as able and creatis e mdiciduals

()

fearneis frames ot reterence and eatry lesel com

tenees

4. ways ot handhing contlict. disagreement and diverse neads and interests in learner groups

N

a range ot appropriaie ways ot giving teedback to leamers
O, using questioning forditterent learning purposes

7. providing opportunities for fearners to experiment. appls therr learning and receive
tecdback ina supportive environment whiie on the job and i simualated conditions

Grounded in:
Foundational competence:
A demonstrated understanding of.

1. arange of learner styles, preferences and mouvations and their relatonships to learning

o

group dynamics and how they are managed o enhance leaming

3. strategies tor tacilitation of groups and indinvidual fears:

Integrated through:
Reflexive competence:
Demonstrated abiliny ro

1. reflecton the learniyg process and the extent to whneh o has achieved the stated learmimg

objectives i ways that are time and cost eftective

2. reflect on the applicabihty and value ot the learning experience

[9%]

analyse the learning situation and decide on adapratiors whiere required

4o retlect owith learnei~y on the apphicabiling of ditterent el

coand fearmimy stiategies

N .
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SAQA UNIT9: DIAGNOSIS OF ETDP
Logo LEARNING NEEDS Logo

NQF level: Level 5-6
Ficeld: Fducation. T'riuning and Development
Sub-field: Schooling, Occupation-directed ETD, Higher Education and Training.

ABET and Development

Relationship to
qualification:

Title: Diagnosis of Learning Needs
Quality focus: Research and investigation ot dividual. organisational and

community contexts to provide a basis for decisions about learning
needs and requirements

Specific and critical outcomes to be assessed:

Practical Competence:

The demonstrated abilin to identity options and possibititios and make decivions abowt
/

Grounded in:

Foundational competence:

A demonstrated understanding of-
L0

Integrated through
Reflexive competence:

Demonsorated abiline 1o

wINationat Traomme Board
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UNIT 10: LEARNING MATERIAL ETDP
DESIGN AND DEVELOPMENT Logo

NQF level: fevel 3-6
Field: Fducation. Training and Development
Sub-ficld: Schoeoling, Occupation-directed E'HD, Higher Education and Training.

ABET and Development

Relationship to

qualification: PID design unitat Level 3-6

Title: Fearting Material Desten and Development

Quality focus: Developmentand production ot o range ot learning matertals tor a

diverse range of purposes and audiences
Specific and critical outcomes to be assessed:
Practical Competence:
The demensoared abidie to idennte options and possibiliios and make decisions about

1. sequencing fearming activities starting trom learners contextual knowledge and moving to

less tamihiar knowledyee

2.0 selection ot approprate fearnig media (e distance. face to tace. audio) for specitic
target groups of fearners
30 designing materials o be accessibles usmy appropriate Linguage ol istruction, aceessible

language and gender and calturally sensitive sourees

4. dearner and teacher support necded to use the materials

i

developing a course or fearnmy programine for specific leaming outcomes

Grounded in:

Foundational competence:

1.

[

%)

A demonstrated understancding of

teaching and learning principles underpmning learning materials
the use of language as medium for fearming

principles of materials design and development refated to copuyright and

acknowledgement ol sources

ways of mtegrating required leaming outcomes with necds. ko sand expernience of

target learners

Integrated through

Reflexive competence:

Demonstrated abilioy 1o

I

19

)

critically evaluate the suitabiling of existing materiads and adapt them where appropriate

required learning

critically evaluate own and others materials in terms of mectin

outcomes and appropriatencss to a target group ol learners

evaluate materials on an ongomg basts

National Traming Board
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SAQA UNIT 11: MEDIA AND ETDP
Logo INFORMATION TECHNOLOGY Logo

NQF level: Level 3-6
Field: Education, Training and Development
Sub-field: Schooling. Occupation-directed E'TD, Higher Education and Training.

ABET and Development

Relationship to
qualification:

Title: Mediaand Information Fechnology

Quality focus: Technical proficiency in a range ot learning media so that appropriate
decisions are made within the options availuble to particular learner
Lroups

Specific and critical outcomes to be assessed:

Practical Competence:

The demonsprared abidin o idenupy options and possib:liies and make decisions aboir

Grounded in:
Foundational competence:

A demonstrated understanding of

Integrated through
Reflexive competence:

[h'l)?u)l\/l‘(lh’(/(L"H’I/’v\ fo

Y4
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SAQA UNIT 14: DESIGN AND DEVELOPMENT ETDP
Logo OF LEARNING SYSTEMS Logo

NQF level: Level 3-0
Field: Fducation, Tratning and Development
Sub-ficld: Schoohng, Occupation-directed B TD. Higher Education and Training.

ABET and Development

Relationship to

qualification:
Title: Design and Development of | earning Systenmis
Quality focus: Desiegn and development of fearning systems across stitutions and

sectors tahing decount ob the special teatures of cach institution or
sector

Specific and eritical outcomes to be assessed:

Practical Competence:

The demonsirared abiding o sdentine options and possibilitios and make decisions about.

Grounded in:
Foundational competence:

A demonstrated understanding of:

Integrated through
Reflexive competence:

Denmionstrated abilicg 1o

SiNaticnal Tromne Boand 101
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Grounded in:

SAQA UNIT 14: DESIGN AND DEVELOPMENT ETDP Foundational competence:
Logo OF LEARNING SYSTEMS Logo

A demonstrated understanding of-

NQF level: Level 56
Field: Fducation, Training and Development

. . . . o Integrated through
Sub-ficld: Schooling, Occupation-directed 1D Higher Education and Training, teg d throug

ABET and Development .
| evelopmie Reflexive competence:

Relationship to
Demonsirated abilin 1o

qualification:

Title: Design and Development of T earning Svstems
Quality focus: Destgn and development of fearning systems across institutions and

sectors taking account ot the special teatures of cach institution or
sector.
Specific and critical outcomes to be assessed:
Practical Competenee:
P

The demonsirated abidin to identry options and possibiliies and make decivions about

National Tranane Boad 1ol ~
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SAQA
fogo

NQF level: Level S-6
Ficld: F-ducation
Sub-ficld: Schooling

ABET and
Relationship to
qualification:
Title: Fyvaluation

Quality focus:

UNIT 15: EVALUATION

OF LEARNING

ETDP

Logo

Tramning and Development

. Occupation-directed D Higher Education and Training,

Development

votf Learning

Critical evaluation ot <trengths and limitations of learning processes.

atertals and media, programmes and systenis

Specific and critical outcomes to be assessed:

Practical Competence:

The demorrated abiliny 1o tdentine options and possibilitios and mcke decisions abous

Grounded in:

Foundational competence:

A demonstrated understanding of.

Integrated through
Reflexive competence:

Dentonstrated ability 1o

SNatronal Frainme Hoasd
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SAQA UNIT 16: CONTEXTUAL UNDERSTANDING

Logo (Schooling)
NQF level: Level 5-6
Field: Fducation. Training and Development
Sub-field: Schooling

Relationship to
qualification: Compulsors Contextual Understanding (Schooling) unit from the

Plective category at levels 506,

L
Title: Contextual Understanding (Schooly
Quality focus: Phe changing nature ot teaching and fearning in formative development

of learners and the diverse roles that schooling has o play in a
changing South Atrica
Specific and critical outcomes to be assessed:
Practical Competence:
The demosstrated abilan o deniity optionss and possebiliios cnd piake decisions ahout
/
1. facihitwting and assessige fearmmg. appropriate o the tormative development stage of the

learneris) and the relationship o that stage o the exit requirements from schooling. as

determined by the needs ot the individual, communiny and society.

12

facilitating fearning within o framesork of development. demaocracy . accountahility and

the rights of ] o tomative education and tainig and the rights of the child:

3. planning and preparing intertendons to meet the neads and reguirements of feamer{s) tor
intellectual (cognitive and content. emotional. sociall ereative and physical development
appropriate to formative stage and idividual variances within stages and the resources
available to the teachers institution and community:

4. evaluating the plancanes preparation and process o learning facilitation and amending as

required

Grounded in:
Foundational competence:
A demonstrated understanding of

1. the impact of class, race, gender and other social structures. on learning and learning
tacilitation:

19

formative development and the impacts of abuse and mistreatinent. at individual, familial
and communal levels: on such development:

3. relationship of local and community requirement. of schooling o broader social

requirements (provincial, national, continental and global, aind des o schoohing:

4. accessing and critically using intornation about wurent schoohinge. tewrning and teaching
policies and practices:

Integrated through

Reflexive competence:

Demonstrated abilay to

1. reflect on the impact of Tearnimg tacilitation stvles 1o learmercss development and s

elated effects on the community .

20 reflect on and evaluate the impact of broader social factors and demands on learning

facilitation. planning. preparation and processes.

1=
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SAQA UNIT 17: CONTEXTUAL UNDERSTANDING ETDP

Logo (Occupation-directed ETD) Logo
NQF level: Level 5-6
Field: Education. Training and Development
Sub-ficld: Occupation-directed ETD

Relationship to

qualification:

Fiective unit for FTD at Level 5-6

Title: Contextual Uinderstanding ( Occupation-directed ETD)

Quality focus:

[ earning that achnowledges and supports the changing nature of work,
workplace restructuring, labour markets and environmental

management i national and elobal contexts

Specific and critical outcomes to be assessed:

Practical Competence:

-

The demonserated abding o identiy options and possibilizes and make decisions abont

. the eftect of changes inwork and work oreanisation on the competences required within
the cconomic sector or enterprise.

2. the eftect ot chanzes i national education and taming policies on worktoree
development stratewie

3wy of using the changing relationships between ibour and management to- further
worktoree development

4 the sequence i which swork processes should be taught and learnt by workers and
managers

Soowavs todevelop environmental awareness inrelation to the work done in the economic
sector or enterprise

6. the appropriate min of Tearning strategies suitable for the occupational context

pprey E = |
€ National Prannne Board 10

7.

8.

9.

the appropriate mix of assessment strategies suitable for the occupational context..
the best delivery mechanisms for increasingly decentralised or home-based workforces.

how to balance learners™ right to lite-long learning opportunities with the competence
needs of the economic sector or enterprise

10. how to encourage and support learning that furthers greater awareness ot social and

cultural issues in the workplace, including issues of gender. race. Tanguage and class,

Grounded in:

Foundational competence:

A demonstrated undersnndmge of

I

ro

(9]

‘N

current labour market trends and pohicies

debates around globalisation and the eftect on work and work creanisation

debates around productivis and global competitivenes

debates around the changcing nature ot work and the mpact on the South Atrican

cconomy.

debates around patonal and regional education and rawinine pohlicies and systems,

especially those which impact on occupationally-directed D

Integrated through

Reflexive competence:

Demonstrated abilin 1o

adapt teaching. desizn and management siratezies o the cvolving needs of leamers. ot the

enterprise and of the ceconomic sector

develop new and chianging learning programmes that reflect tic necds ot the fearner. the

enterprise and the cconomy
evaluate and amend current practices i hine with raptdlhy changig needs

explain and justity  chancesin FITD practices in relation to changes inwork and work
organisation.

GNasional rainmye Board tos




Logo

(Higher Education & Training)

SAO‘\WI UNIT 18: CONTEXTUAL UNDERSTANDING ETDP
]

Logo

NQF level: evel 346
Field: bdecation, Praming and Development
Sub-field: Higher Education and Training

Relationship to
qualification:

Quality focus:

Specific and critical outcomes to be assessed:

Practical Competence:

Title: Contextual Understanding ¢Higher Fducation and 1raining)

y . * i ' Lotk !y AT bl sl . )
The demonsratcd abilin 1o 27 oty options and possiblines and make decivions about

Grounded in:

Foundational competence:

Integrated through
Reflexive competence:

Demonsirated abilins 1o

A demonstrated undersianding of:

CNational (ramme Bow i i)
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SAQA UNIT 19: CONTEXTUAL UNDERSTANDING ETDP

Logo (ABET and Development) Logo
NQF level: [evel 5-6
Ficld: Education. Training and Development
Sub-ficld: ABET and Development

Relationship to

qualification: Flective unit for B ED atFevel 3-6
Title: Contextual Understanding (ABET and Development)
Quality focus: Planning education and training within a community, workplace and

family development framework with a focus on involvenient in
cconomie. social and pohitcal decision making
Specific and critical outcomes to be assessed:

Practical Competence:

-

The demonse aied abiliy o identife opaons and possihiticies and make decivions abour

I facilitating learning fora target community or corstitueney - emphasising involvenent in

ceonomic.saerband political decision making

1

education and tamig withim a framework of contributing to democratic tasks and roles

3. needs analysis for sostunable development and managenient of resources

4o wavs ob developing and assessig individual and croup capacin

5. devising education and training with development potential

Grounded in:

Foundational competence:

A demonstrated understanding of:
Foundational Competence

A demonstrated understanding of:

1. the impact of race and gender on economic, social, educational and political participation

2. relationships between local, natonal and global development and the role of education
within these arcas
3. accessing and critically using information about current education. taining and

development contexts
4. ways of participating in civil society and democracy

5. appropriate wavs of conducting research in development contents

Integrated through-
Reflexive competence:
Demonstrated abiliny 1o

I reflecton the impact of development and education mines cn conmmunitios or groups

ENwonad Tromms Board 11

2. explore use of development indicators to evaluate the sociad impec o of educaton and
ranmy programmes
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ETD MANAGEMENT QUALIFICATION AT LEVELS 5-6

FUNDAMENTAL CORE ELECTIVE
i RS S U e
)Y
( UNIT 1: LEARNING (ETDE”ipEm l UNIT 16: CONTEXTUAL UNDERSTANDING (Schooting! ]
I UNIT 5: LEARNING SUPPORT l OR
UNIT 2: LEARNERS (Contexiual Expertise)’ :
SRR I UNIT 17: CONTEXTUAL UNDERSTANDING (Occupation directed E10) !
I UNIT 6: LEARNING ASSESSMENT & ADMIN '
: ——— OR
l/ UNIT 3: WHAT IS TO BE LEARNT {Occupational exp) ™ I
_ s o R e ETD DES'GN | UNIT 18: CONTEXTUAL UNDERSTANDING (tigher Education & Traming) |
1 UNIT 7: LEARNING DESIGN & DEVELOPMENT l OR
l UNIT 19: CONTEXTUAL UNDERSTANDING ( ABET & Developments 1
l UNIT 8: ASSESSMENT DESIGN & DEVELOPMENT l

| w1 o OF LEARNING SYSTENS ..

l UNIT 12: MEDIA & INFORMATION TECHNOLOGY l

ETD MANAGEMENT

THE INTERNAL ENVIRONMENT |

SRR RN
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EDUCATION TRAINING AND DEVELOPMENT
NATIONAL DIPLOMA / DEGREE IN ETD MANAGEMENT
NQF LEVELS 5 - 6

Purpose:
To formally recognise applied competence in management of learning and leaming

systems.

Learning assumed to be in place:

NOF devel 40 Further BEducation and Traimng Certificate OR Purther Fducation and
Training National Certticate in Learning Facilitation OR RPE equivalent.

Range statement:

The qualitication is directed at heads of departments, principals and directors in schools
(from carly learning centres to high schools): colleges, technikons and universities;

enterprise-based traming departments: public traming centres, NGOs and  industry

i

training boards, heads. managers. principals. or directors of assessment agencices.

Exit level outcomes:
A qualiticd T ID manazer at this Tevel is able o
Present evidence of PRACTICAL COMPETENCE:
The demonsirated abriinc to identin: options and possibilitios and muke deciions about -

1. The tacihination ot fearning in diverse fearner groups and on a one-to-one basis, with

statt and communities

o

The fearnmyg needs and requirements ot individuads. orcanisations and communities.

P he steateere management and leader-hip ot the mtemal work environment in relation

.

to work organisation and restructurimg. information and communication systems,

statfing and labour relations. quality assurance sy stems

4 The stategic management and leadership ot the external work environment in relation

partnerships. marketing, community laison and access negotiation.
5. The designing and development ot learning systems across institutions and: sectors,

taking aceount ot the spectal features of cach istitution or seetor.

6 The evaluation ¢f the strengthy and Iimitations of learning processes. materials and

medi programmes and systems

to policy development and implementation. networking and the establishment of

Grounded in FOUNDATIONAL COMPETENC

The demonstrated understunding of

1. Leamning as a holistic, creative and life-long process of interaction with diflerent
knowledge forms and lite worlds.

2. Socio-cultural, language and literacy difterences as they exist in learning groups,
communities and in the broader society.
3. Concepts, principles and procedures relevant to management in general and the

decisions and judgements that need to be made

4. The changing nature of the ETD sub-field in which FTD numacement will take place

and the relation o local. national and global contexts
Integrated through REFLEXTIVE COMPETENCE:

the demonstrated abihty to:

1. Reflect on and evaluate all aspects of own F LD management pracuee and the 1D

management practices ot others

o

Integrate own pertormance with an understanding ot that performance so- that
candidates learn from their own action and are able o adapt e changes or untorseen

circumstances.

Rules of combination:

Category Fundamental

Uhnits 1.2 & 3 are compulsory for all b ITD qualitications atlesels 3-6:
[ earning:

L.earners: and

What s to be learnt

Categony Core: Management

Compulsory units 130T & TS with amanagement Locus compulsory unit
4 with a teachimg tocus. compulsory wnie © & HD wath an FED Desicn
focus.

Category Elective

Compulsory unit 16 or 17 or I8 or 19 that relates to contextual
understanding of a sub-ficld: Schovhng Occupation-directed | ED: Higher

Education and Trainmg OR ABE T and Development

ONational Tromre Board T
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Units of the qualification:

Fundamental: | ETD foundational expertise
Unit 1: | Learning (L'TD expertise)
Unit 2: | Learners (Contextual expertise)

Unit 3: | Whatis to be Learnt (Occupational expertise)

Core: ETD-specific expertise (Feaching)
Unit - lLearing Facthtation (1)
Unit 9. | Diagnosis of Learning Needs (1))

Unit 112 | Designand Development of Learning Systems (M)
Unit 13: | Managing the Iaternal Environment (M)
Unit 1] Managing the External Environment (M)

Unit 152 | Evaluation of Learning (M)

Elective: Contextual understanding (Sub-field or erganisation specific expertise)
Uit 1o | Schooling
Unit 17 | Oceupation-Directed ETD
Uit 18| Thigher Education and Training
Unit 19| ABET and Development

e Both written and oral evidence must be presented in the design and explanation of the
chosen mechanisms and strategy.

e Evidence of reflexive competence should be present in respect of the candidate’s ability
to reflect on and evaluate the implementation of the chosen mechanisms and strategies for
(a) the institution/organisation and (b) themselves in respect ot acceptance of eritique

Evidence can be demonstrated through a variety of optios: project 7 porttolio /7 in situ
observations / simulations of management (education and training) situations / examinations.
For award of the qualification through a learning programme or RPL process, evidence of
applied competence must be assessed through at least three options. one of which must
require face-face contact with peers (statt or community). either group or individual.

Assessment criteria:

AsseSsment methods and tools must allow the candidate to demonstrate the acquisition and
application  of management capabilities appropriate to organisational/institutional - and

community needs and contexts through:

o The design and explanation of institutional organisational learner provision mechanisms
and strategies apprapriate to contact. distance and or mixed-media fearning delivery
systems in respect ol arange of learer groups within the elected sub-field. Design and
explanation ninstinctude learner support. assessment. resource systems and mechanisms

tfor record-heepmyg. resource management and feamer management

e lThedesign and explimation must retlect a range of issues and strategies relating to staft
and inter-organisational institutional development and management. including resources.
tinancial and 1 TD-refated Labour legislatnon issues

o The design and explanation must reflect a range ot issues and strategies relating to
community and broader social needs and learning prionities. including intra- and inter-
organisational and institutional development. marketing and meeting community and

learner needs

SNational Tramme Board 1o

Moderation / Accreditation criteria:

The National Standards Body for the F1TD field will determine moder ation and acereditation
criteria for the full qualification and ETD standards. or accordance swith relevant SAOA and
ETQA regulations. Standards for the Contextual Underscanding unios soill be developed by
the sub-ficld stundards  generating  bodies together with criteria for assessnent and
accreditation. Standards for ETD Management and 1D Desien il be owill be specificd
according to the fundamental managenient and desigr competences ddentiticd by the relevant
Sield NSBs and contextuadised by the ETI NSB which will alvo specin: assessment and
accreditation criteria

Bodies aceredited 1o credential actiucvement of the queadification and or s e standards will
be required to demonstrate peer reviese mechanisos aroiniercal and national levels for

moderation purposes

ENavenal Trainmg Board 1



SAQA UNIT 1: LEARNING (ETD expertise) ETDP

Logo Logo

NQF level: Level 5-0
Field: Education, Training and Development
Sub-field: Schooling, Occupation-directed 1D, Higher Education and Training,

ABET and Development

Relationship to
qualification: Fundamental compulsory EID unitat [ evel 3-6

Title: Learning (E'TD expertise)
Quality focus: E 1D practces that approach learning as a holistic, creative and lite-

long process of interaction with ditferent knowledge forms and lite
worlds

Specific and critical outcomes ¢ be assessed:

Prattical Compcetence:

The demonsirared abiliuy to identifyv options and possibilitios and make decisions about.

1. the assumpuons which can be made or not be muade about what fearners bring to the learning

situation
2 the purposes ot fearnmy and the values to be transmuntted

how to msesteate and idenudy arcas where fearning s required

oy

4. the most suitable location for learning or the wavs i which simulation «r practical

apphication can best achieved.

Grounded in:
Foundational competence:
A demonstrated understanding of:

1. traditions and values of education, training and development and the ways in which they

shape ETD practices.

2. how power and authority relations in learning groups. in organisations and communities and
in society impact on teaching and learning
3. ditferent theories of learning and their implications tor teaching proctice

1. socio-cultural and individual ditierences and simularines n fearmimy styles and approaches

Integrated through:
Reflexive competence:
Demonstrated ability 1o

1. reflect on the appropriateness of decisions and judeements pisde in learning-teaching

situations and adapt or change accordingly

(%)

notice how learners are progressing or not progressine and mtervence i wavs which are

constructive and helptul

3. idenufy factors which help or hinder learming and decide on ditterent courses of action.

@National Traemne Roard (B
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SAQA UNIT 2: LEARNERS (contextual expertise) ETDP

Logo Logo
NQF level: [evel 5-6
Ficld: Fducation, Training and Development
Sub-field: Schooling. Occupation-directed I TD. Higher Education and Training.

ABET and Development

Relationship to

qualification: Fundamental contextual expertise unitat Fevel 5-6
Title: Learners (Contextual expertise)
Quality focus: ETD practices that recognise and respect socio-cultural, language and

Iiieracy ditferences as they existin learning groups and employ
appropriate strategies tor working with learner needs

Specific and critical outcomes to be assessed:

Practical Competence:

-

The demonsirated abiiuy to identibc options and possibilitios and make decisions abour

1. how to etfectnvely acihiate classroom learning tor mululingual groups of fearmners (e.g. how
to use ditferent Linguaze o assist understanding and fearning) particularly where the

languace of instruction s not the domimant language ot all ol the leamers

ro

how o adapt or seleet appropriate: Teamming materials for the language and - literacy

competences of groups or mdividual learners

30 wars o whieh learners can desplay their own knowledee that altow tor demans tration of a

range of literate practices

40 wavs o allowing individual fearners o inerease their range of hterate practices

o

wavs of challengimy learners too examine sterectypes about language, literacy. race and

culture

6. ways of improving leamers and own sensitivity to cross-cultural and cross-linguistic
communication

7. approaches to adult literacy for use in difterent contexts and tor diticrent purposes

8. wavs ot displayving knowledge in mululingual and multi-modal way «

Grounded in:
Foundational competence:
A demonsirated understanding of

1. the main languages spoken by learners in o particular fearning costent

2. historical shifts and current research into literacy practives and relationships between Ineracy
and development

3. approaches w researching fearners Biteracy and language pracuices

4 current approaches to literacy and fanguage practices m ABE b0 schooline and carly

childhood and their strengths and weaknesses

5. relationships between lancuage and race, gender. ¢lass,

Integrated through
Reflexive competence:
Demonstrated abiliy to

I employ and adapt strateges for working with difterent fearner need inrelation o langu,

and literacy

e | 120
CONatwonal Trann: Boar -

20 retlect onand devise equitable mstruments and appreaches tfor formative and summative
assessment) tor diverse groups of fearners

- hl
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UNIT 3: WHAT IS TO BE LEARNT ETDP

. . Logo
(occupational expertise) <
NQF Level: 5-6
Field: Education, Training and Development
Sub-field: Schooting, Occupation-directed E DL Hhigher Education and Training.
ABET and Development
Relationship to
qualification: Fundamental oceupational expertise unit tor ETD Level 526
Title: What s to be Learnt (occupational expertise)
Quality focus: F 1D practices that lay the basis tor independent judgement and

deciston-making. explained and justified in relation to concepts.
principles and procedures relevant to the arca of study at a particular

level ol learning

.

Specific and critical vutcomes to be assessed:

Practical Competence:

The demonstraied abddin o idennpy options ard possihilivies and nidke decisiens abont
‘

I selection and sequencing of content to be taught

generic and transterable shillsovalues and knowledee o be tglt

ways of approachimg the same task oractivity in ditferent was s to achieve a similar

[99)

outcome

2 National Trainne Boar! -

Grounded in:
Foundational competence:
A demonstrated understanding of

1. the ways of thinking and doing that need to be taught ina particular arca and ata
particular level of leaming

2. why tusks or activities are done in particular ways

variable demands of various tasksactivities and difterent way s ot approaching particular

[9%]

tashs’activities

4. techmical and procedural knowledge that go beyond the scope of the immediate Jearning

actvity

w

and the assumptions underlving competence ina particulac disciphime. subject or
knowledge arca

Integrated through

Reflexive competence:

Demonstrated ahility 1o

Lo justity decisions on selection o subject matter to be taught as part of o learning

programme

20 retlecton and idenuty what counts as shillomnovation. creativiny or dextents m task
pertormance

3.0 retlecton relationships between selected subject matter to be taushtand i relationship

to other subject’/content matter

Notes: The content of this vt is variahle as iorelates (o any nonhor of contexin Fvidence
of competence in subject knowledgee will often be sahmetted inthe forne of a previoushy

acquired qualification. or an RI'C activin

CNatonal Tratimg Board




SAQA UNIT 4: LEARNING FACILITATION

Lego
NQF level: Level 546
Field: Fducation, Training and Development
Sub-field: Schooling, Occupation-directed ETD. Higher Fducation and Training.

ABET and Development

Relationship to

qualification: Core’contextual unit with a teaching focus at Fevel 3-6
- S — — —

Title: Fearning Facthitation

Quality focus: Demonstration and asarencss ot a range of strategies for factlitating

foaming i diverse learner groups. or on a one-to one basis

Specific and critical outcomes to be assessed:
Practical Competence:
The demonsirated abiduy o identifyv opiions and possibiditios and make decivions aboit

1. learning stvles and preferences and wavs of accommodatine diversity in fearners or

groups of learners

20 how to approach fearners as able and creative individuals

[9%)

learners frames of reterence and entry fevel competences

4. ways of handhing contlict disagreement and diverse needs and interests in learner groups

N

a range of appropriate wians of giving feedback to fearners
6. using questioning for difterent learning purposes

7. providing opportunities tor learners to experiment, apply their fearning and receive
teedback in a supportive environment while on the job and in simulated conditions

Grounded in:
Foundational competence:

A demonstrared understanding of

1. arange of leamer styles, preferences and motivations and their refationships to learning

arning

2. group dynamics and how they are managed to enhance

(951

strategies for facilitation of groups and individual fearning

Integrated through:
Reflexise competence:
Demonstrated abilite 1o

. retlect on the fearning process and the extent to which it has actues ed the stated learning

objectives in ways that are time and cost -effective
2. reflect on the applicability and value of the learning experionce

analyse the fearning situation and dectde on adaptations where reguaired

[

4. reflect (wath learnersy onthe applicabilits of ditferent teaching and learning strategics

[

©National Fraiming Board I
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UNIT 9: DIAGNOSIS OF ETDP
LEARNING NEEDS Logo

ABET and Development

Relationship t

qualification:

NQF level: Level 3-6
Ficld: bducanon, Training and Development
Sub-ficld: Schooling, Oceupation-directed ETD, Hicher Education and Training,

Title: Dhragnosis of Fearning Needs
Quality focus: Rescarch and investugation of individual, organisational and

Ccommunity contexts to provide a hasis for decisions about learning
needs and requirements.

Specific and critical outcomes to be assessed:

Practical Competence:

The demonsorated abilic to identify options and possibilicies and make decisions abou

Grounded in:
Foundational competence:

A demonstrated understanding o
AN

Integrated through:
Reflexive competence:

Demonstrared abiliny 1o

Peammine oo 126
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SAQA UNIT 12: MANAGING THE
Logo INTERNAL ENVIRONMENT

NQF level: Level 5-6
Field: I'ducation, Traiming and Development
Sub-ficld: Schooling. Occupation-directed ETD. Higher Education and Training.

ABET and Development

Relationship to

qualification: D Management core ‘contextual unit at Level 5-6
Title: Managing the Internal Environment
Quality focus: to provide strategic management and practical leadership with a

current and future orientation to work organisation. staft development
and restructuring, LID mformation and  communication systems,
cducation management and tfinancial systems, statting and  labour
refations and quality assurance systems

Specific and critical outcomes to be assessed:

Practical Competence:

The demonsirated abiiy o idendfv options and possibiliies and make decisions about

1. the vision and mission of the organisation, institution or unit

20 manage ditferent tpes of learning institution through approaches to manazing people as
bl 1 - N - N . N M v
3. valuablel creatives rustworthy and participators members o an organisation

4. optimal statting levels

5. the minimum competence profiles of sttt members required tor a transformed E 1D tield

and current ETD demands and ways ot developing the competences
6. managing and measuring the performance of practitioners

7. recruitment, selection and retention ol practitioners effective internal quality assurance

8. devising, implementing and negotiating appropriate grievance and disciplinary
procedures

9. the type and range of partnerships needed with other | -aming institutions

10. ways to effectively communicate internal and external information

Grounded in
Foundational competence:
A demonstrated wunderstanding of

1. the future intent of the institution, organisation or programme

2.0 current thinking in relation to organisational structures. menagement - performance and
planning
3. the current and likely tuture orientation of fabour law Corganisaiions! performance and

the changing roles of practitioners

4. prnciples of sound tinancial management. individual development and collaborative

working practices
S, appropriate information and educational management sxstems

6. communication systems for learnig mstitutions.

Integrated through:

Reflexive competence:

Demonstrated abiliny to

1o reflect onand utilise the strengths of individuals i the oreanisation
2.0 justity arange of management decisions

3. apply different management principles to ditterent problems

- demonstrate growing  understanding anc olesstonalisation of learning institutior
4 d trate g 1w understanding and - protessionalisation learning  institution

MANAZeMent issues.

) . Se
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SAQA
Logo

UNIT 13: MANAGING THE ETDP
EXTERNAL ENVIRONMENT Logo

NQF level:

Field:

Sub-field:

Relationship to
qualification:

fevel 5-0

Fducation, Training and Development

Schooling, Occupation-directed ETD. Higher Education and Training.

ABET and Development

E D Management corecontentual untt at Level 5-6

Title:

Quality focus:

Managing the Fxternal Environment

Increased capacity and commitment ot learning institutions to

creatively interact with their external environment.

Specific and critical outcomes to be assessed:

Practical Competence:

.

The demonsrared Ghiliny 1o identipy options and possibidition and make decisions about

1 the forms and nature of partnerships with other providers to build institutional capacity

2.0 relevant pohicy developments tor different B LD contexts

30 relatonships

wiween pahicy and mstitutional performance

4o tvpes of aecess arranvenmients for fearners and B TD practitioners that could be made

Grounded in:

Foundational competence:

A demonstrated understanding of:

l. atransformative vision of own organisation

2. the direction and intent of policy initiatives

3. social imperatives and aspirations of local communities

4. arange of possible aceess criteria and procedures

Integrated through
Reflexive competence:
Demonstrated ability to

1. strategise institutional performance through alignment with current polics initiatives

(8]

reflect on and build a valued status for the institution i the communits

[

devise ways of continually increasing access and suecess ratios
4. verbalise and disseminate organisational institutional suceesses to other institutions

reflect onand influence national policy towards tnsutational necds

v

CNational o Boand

130

S Nanonal Tramns Board 131




SAQA UNIT 14: DESIGN AND DEVELOPMENT ETDP
Logo OF LEARNING SYSTEMS Logo

NQF level: fevel 5-6
Ficld: Fducation. Training and Development
Sub-field: Schooling. Occupation-directed ETD. Higher Education and Training,

ABLET and Development

Relationship to
qualification:

Title: Design and Development of Learning Systems
Quality focus: Design and development of learning systems or partnerships across

mstitutions and sectors. taking account of the special features of cach
institution or sector.

Specific and critical outcomes to be assessed:

Practical Competence:

The demonsiraced abilins to identify options and possibiliies and make decisions about

Grounded in:

Foundational competence:

A demonstrated understanding of-

Integrated through
Reflexive competence:

Demonserated abiling 1o

ONational Tramesg Boand
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UNIT 15: EVALUATION
OF LEARNING

NQF level: Level 3-6
Field: Educanon. Traming and Development
Sub-ficld: Schooling. Occupation-directed FTD, Higher Education and Training.

ABET and Development

Relationship to
qualification:

Fitle: Evaluwation of Learning

Quality fucus: Critical evaluation ot strengths and hmitations of leaming processes,
materials and media, programmes and systems.

Specific and critical outcomes to be assessed:

Practical Competence:

The demonsirated abdiny o identipe options and possibilicies and muake decisions about

Grounded in:
Foundational competence:

A demonstrated understanding of

Integrated through:
Reflexive competence:

Demonstrated abiliy to

ENGnonal Teanns paed in
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SAQA UNIT 16: CONTEXTUAL UNDERSTANDING ETDP

Quality focus:

The demonstrated abifuy to idengy options and possibidities and make d

Logo (Schooling) Logo
NQF level: Level 5-6
Field: b ducation, Training and Development
Sub-ficld: Schooiing

Relationship to
qualification:

Compubsory Contextual Understanding (Schooling) unit from the

Flecuve category at fevels 06,

Title: Contextial Understanding (Schooly

The changing nature of teaching and learning in formative development
ot fearners and the diverse roles that schooling has to play ina

changing South Atrica

Specific and critical outcomes to be assessed:

Practical Competence:

Nions abotl

Grounded in:

Foundational competence:

A demonstrated understanding of

t

s

_.&._

the impact of class, race. gender and other social structures. on learning and learning

fuctlitation;

formative development and the impacts of abuse und mistreatment: at individual, familial

and communal levels: on such development:

relationship of local and community  requirements of schooling o broader social

requitements (prosincial, national, continental and plobaly and totes of schooling:

accessing and critically using intormation about current ~choolinge, fearning and teaching

policies and practices:

Integrated through:

Reflexive competence:

Demonstrated ability 1o

retlect on the impact of learning facilitation stvles o femnerioa development and its
related effects on the community

reflect on and evaluate the mmpact of broader social tactors and demands on learning

facilitation. planning. preparation and processes

1. facilitating and assessing learning, appropriate to the formative development stage of the
learnergs) and the relationship of that stage to the exit requirements from schooling, as
deternuned by the needs of the individual . community and sociens

20 tacihitating learnmyz within a framesork ot devclopment. democracy . accountabilite and
the rights ot all to tormative cducation and training and.the richts of the child:

3.0 planning and prepanng interventions to meet the needs and requirements of learneris) tor
intellectual (cognitive and content). emotional. social, creative and physical development
appropriate o tormative stage and individual variances within stages and the resources
available to the teacher, institution and community:

4. evaluaung the ple gl preparation and process of learnimg facilitation and amending as
required

DNattonal ronss Board RIS
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UNIT 17: CONTEXTUAL UNDERSTANDING ETDP
{Occupation-directed ETD) Logo

Level 5-6

Field: Fducation. Training and Development
Sub-field: Occupation-directed E1TD

Relationship to

qualification: Flective umit tor BETD at Level 5346
Title: Contextual Understanding ¢ Occupation-directed E1D)
Quality focus: I carnmyg that acknowledges and supports the changing nature of work,

workplace restiucturing. fabour markets and environmental

management in national and elobal contexts
Specific and eridcal outcomes to be assessed:
Practical Competence:

The demaonsprared abilin o identine options and possibidiios and make decisiwons about

1. the effectof changes in work and work organisation on the competences required within

the cconomic sector or enterprise

2 the effectof changes in national cducation and training policies on workforee
development strategies
30oways of using the chanzing relaionships beteeen fabour and managenent 1o funiber

workforee development

A4 the sequence inwhich work processes should be taught and learnt by workers and

managers.

S. o ways to develop envirenmental avareness i relation o the work done in the economic

SCCLOr OF Cnterprise

G, the appropriate iy of leaming strategies: suitable for the occupationat conient

National Tramimng Bourd

7. the appropriate mix of assessment strategies suitable for the aecupational context.
8. the best delivery mechanisms for increasingly decentralised or home-based work forces

9. how to balance learners”™ right to lite-long learning opportunitics with the competence
needs of the economic sector or enterprise.

10. how to encourage and support learning that turthers greater awareness ot social and
cultural issues in the workplace, including issues of cender, race. lanvuage and class.

Grounded in:

Foundational competence:

A demonsirated undersicnding of

I current fubour market trends wnd policies

2.0 debates around globalisation and the ettect onwork and work oreansation
3. debates around productinvg > and global competitisenaas

4. debates around the changing nature of work and the impact onthe Soath Adrican

ceonomy.

5. debates around natonal and regional educition and tames pohores and sustemn,

especialfy those which impact on occupatonalhy -direcied 11D
Integrated through
Reflexive competence:
Demonnerated abidis 1o

v ol learners, of the

I adaptteachimg. design and manacement <o

enterprise and of the economic sector.

ot the necds of the Tearner. the

2. develop new and changing learnine programmmes tha re

enterprise and the cconomy

()

evaluate and amend current practices in hae with rapidis chaneig needs

4 explam and justty changes i 1 TD pract ces i relation tochanzes i werk and work

organisation.
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SAQA UNIT 18: CONTEXTUAL UNDERSTANDING ETDP

Logo (Higher Education & Training) Logo
NQF level: Level 346
Field: Education, Training and Development
Sub-ficld: Higher Education and Training

Relationship to
qualiiication:

Title: Contextual Understanding (Higher Education and Training)

Quality focus:

Specific and critical outcomes to be assessed:
Practical Competence:

The demonsrated abding (o wdonstin options and possidilitios and mahe decisions about

Grounded in.

Foundational competence:

A demonstrated understanding of

Integrated through
Reflexive competence:

Demonstrared ahiliny to

CNational Trammz Boa
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SAQA UNIT 19: CONTEXTUAL UNDERSTANDING ETDP

Logo (ABET and Development) Logo
NQF level: Level 3-0
Field: Education. Training and Development
Sub-field: ABLT and Dovelopment

Relationship to

qualification: Elecuve umt for FID artevel 5.6
Title: Contextual Understanding (ABET and Development)
Quality focus: Planning education and training within a community, workplace and

family development framework with a focus on involvement in
cconomie, social and political decision making

Specific and critical outconies to be assessed:

Practical Competence:

The demonsorared ahility o identin options and poss:hidicies and make decisions about

1. tacilitating learning for a target community ar constitueney  emphasising involvement in

ceonomic, soctal and political decision making

2. education and trainine within a framework of contributing o democratic tasks and roles

necds anabysis for suetanable development and numacement ot resources

[

40 wavs of developing and wosessing indivdaal ansd group capaciny

5. devising education and paiming with development potential

Grounded in:

Foundational competence:

A demonstrated understanding of-

Foundational Competence

A demonstrated understanding of:

1. the impact of race and gender on economice, social. educational and pohucal participation

2. relationships between local, national and global development and the role of education

within these areas

30 accessing and eritically using information about current education training and

development contexts
4. ways of participating in civil society and democracy

S0 appropriate wavs of conducting rescarch m development contests

Integrated through

Reflexive competence:

Demonstraged abiliy 1o

L. retlect on the impact of development and education imtiatives on communities or groups

2. explore use of development indicators to evaluate the social impact ot education and

training programimes

ENattcnal Tennine Boarnd P
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QUALIFICATIONS AT NQF LEVELS 7 - 8
REMINDER:

Progression through the ETD Learning Progression Pathways is
based on reflective performances which add to the total knowledge
store of the field. The movement from National Diplomas and
Degrees to Post-Graduate ETD qualifications is defined by the
production of knowledge through research and analytical abilities.

EDUCATION TRAINING AND DEVELOPMENT

POST-GRADUATE DEGREES IN ETD RESEARCH
NQF LEVELS 7 -8

Purpose:

To credential applied competence in ETD research and analysis within a particular sub-
field, knowledge and/or expertise base.

Learning assumed to be in place:

NQF level 5-6. National Diploma or Degree in ETD Teaching, Management or
Schooling or RPL equivalent.

Range statement:
The qualification is directed at all ETD Practitioners (teachers, lecturers, trainers,
managers, designers, developers. assessors and researchers) who wish to deepen their
own competences, and contribute to deepening and broadening publicly circulated
knowledge and expertise bases in the field.

Exit level outcomes:
A qualified practitioner at this level is able to:
Present evidence of PRACTICAL COMPETENCE:

the demonstrated ability to consider a range of options’possibilities and make decisions
about:

1. Selecting an arca and topic for investigation and it's relation to broader social,
economic and learning transformation contexts.

2. Designing and developing a research plan and process in keeping with the
investigative topic and approach.

3. Selecting torms of inquiry that suit the topic and purpose of the research.

4. Conducting and managing the research process.

5. Evaluating the design. process and outcomes of the reseorch in respect of the topic.

the transformation project and its relationship to the field or sub-field.
6. Writing and presenting a final report on the research. “
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Grounded in FOUNDATIONAL COMPETENCE:

the demonstrated understanding of:

1.

6.

Learning as a holistic. creative and life-long process of interaction with different
knowledge terms and life worlds.

Conceptual. language and literacy differences as they exist in knowledge disciplines
and/or expertise bases and their relation to learning and the broader society.

Concepts. principles. policies and procedures relevant to the knowledge discipline
and/or expertise base researched and the kinds of judgements and decisions that need
to be made.

The changing nature of the knowledge discipline and/or expertise base in which
research takes place and the relation to local. national and global contexts.

Integrated through REFLEXIVE COMPETENCE:

the demonstrated ability to:

1.

Reflect on and evaluate all aspects of own research practice and the research practices

of others.
Integrate own performance with an understanding of that performance so that

candidates learn from their own actions and are able to adapt to changes or unforeseen
circumstances.

Assessment criteria:

Assessment methods and tools must allow the candidate to demonstrate the acquisition and
application of research and research presentation expertise to the selected knowledge
discipline and/or expertise base through: analysis. design. management. presentation and
evaluation of research topic and report to the selected knowledge discipline and/or expertise
base through:

Analysis of the research topic. design and explanation of the investigation.
Management and evaluation of the research process to topic and design.

Presentation of the research. Both written and oral evidence must be presented in the
design and explanation of the research investigation.

Evidence of reflexive competence should be present in respect of the candidate’s
ability to reflect on the evaluation of implementing the chosen topic and research
strategy for (a) the field/sub-tield and (b) themselves in respect of acceptance of
critique.
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At Level 7, evidence can be demonstrated through a variety of mechanisms: repo:ts /
presentations  project o portfolio / in situ observations © examinations. For award of the
qualification through a learning programme or RPL process. evidence of applied competence
must be assessed through at least two mechanisms.

At Level 8, evidence must be demonstrated through reports and presentations to peer and
authority review. Such review must concur that the research was designed and conducted in
accordance with the criteria for designing an original enquiry at this level.

Moderation / Accreditation criteria:
The National Standards Body for the ETD field will determine moderation and accreditation
criteria for the full qualification in accordance with relevant S4QA. ETQA and institutional

regulations.
Bodies accredited to credential achievement of the qualification will be required to
demonstrate peer and expert review mechanisms at internal, national and international levels

Jfor moderation purposes.
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3.2 EXPLANATION OF PROCESS/METHOD

3.21 FORMAT OF QUALIFICATIONS AND UNITS

Applied competence is used as the format to describe "exit level outcomes” at qualification
level. as well as "critical and specific outcomes™ at unit level. This tormat is:

APPLIED COMPETENCE

Practical competence
[demonstrated ability to consider a
range of options and make decisions about: |

GROUNDED IN

Foundational competence

[demonstrated understanding of:]

INTEGRATED THROUGH

Reflexive competence

[demonstrated ability to:)

3.2.2 DIFFERENCES BETWEEN THE MODEL 2 FORMAT AND THE SAQA
FORMAT

Qualifications
The SAQA Draft Regulations propose the following format tor qualifications:
8.3 such qualification contains as a minimum the details specified below :

8.3.1 purposers) of qualification;
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8.3.2  assumptions of learning alreadyv in place betore the programme leading
10 the qualification is commenced.

833 exitlevel outcomes as indicated in paragraph ~.2 above,

834 towal credits required.

N.3.5  minimum ( and sometimes Maximum) credits required at specific levels,

8.3.6  integrated assessment appropriately incorporated to ensure that the
purpose(s) of the qualification is achieved.

837 articulation possibilities with related qualifications (either generic or
specific arrangements for articulation)

8.3.8  moderation options;
(SAQA Draft Regulations. 1997:52)

Model 2 proposes the following format tor qualifications:

EDUCATION TRAINING AND DEVELOPMENT
NATIONAL DIPLOMA / DEGREE IN ETD DESIGN
NQF LEVELS 5-6

Purpose:

Learning assumed to be in place:

Range statement:

Exit level outcomes:
A qualified practitioner at this level is able to:
Present evidence of PRACTICAL COMPETENCE:

the demonstrated ability to consider a range of options/possibilities and make decisions about:
Grounded in FOUNDATIONAL COMPETENCE:

the demonstrated understanding of

Integrated through REFLEXIVE COMPETENCE:

the demonstrated ability to:

Rules of combination:

Units of the qualification:

Assessment criteria:

Moderation / Accreditation criteria:

Please note:  In the Model 2 format the categories 8.3.4. 8.3.5 and 8.3.7 are not included. This
is not because they should not be used. but because no discussion about credit
allocation took place during the standard-setting process. These categories should
be included in the final tormat.

A comparison between the two formats shows that

1. The Model 2 tormat uses all the categories proposed by SAQA.
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2 SAQA category 8.3.8 (Integrated Assessment) has been replaced with "Assessment

Criteria.

This category applies to all the units in the qualitication and 1t 1s not repeated at Unit

level.

In addition three more categories have been included. They are:
- Range Statement

- Rules of Combination

- Units of qualification

(S)

The "Range Statement' provides essential information to prospective learners, curriculum
developers and assessors.

The other two categories show the relationship between the qualification and its composite

units.
Units of Qualification

The SAQA Draft Regulations propose the following format for unit standards:
A unit standard shall consist of:

/ a unit standard title

2 a SAQA approval logo

3. a unit standard number

4 a unit standard level on the NOF

S the credit attached to the unit standard

6. the field and sub-field of the unit standard
7 the issue date
8 the review date

9. purpose of the unit standard

10. learning assumed to be in place before this unit standard is commenced

1. specific outcomes to be assessed

12. assessment criteria, including essential embedded knowledge

13. accreditation process (including moderation) for the unit standard

4. range statements as a gencral guide for the scope, context, and level being used

Jfor this unit standard

5. a "notes" category which:
151 must include critical cross-field outcomes supported by the unit
standard:
13.2 should include references to essential embedded knowledge if not

addressed under Assessment Criteria “tem 12), and
may include other  supplementary  information on  the  unit

~
(N

standard.
(SAQA Draft Regulations. 1997:47)

0

©National Training Board 149



Model 2 proposes the following format for units of qualification:

SAQA ETDP
Logo UNIT TITLE Logo

NQF level:
Field:
Sub-field:
Relationship to
qualification:

Title:
Quality focus:
Specific and critical outcomes to be assessed:

Practical Competence:
The demonstrated ability to identify: options and possibilities and make decisions about

Grounded in:
Foundational competence:
A demonstrated understanding of:

Integrated through:
Reflexive competence:

Demonstrated ability to:

Please note:  In the Model 2 format the categories 3, 5. 7 and 8 have not been included. This is
not because they should not be used. but because this information was not
available at the time of writing the standards.

A comparison between the two formats shows that:
1. A new category "Relationship to Qualification" has been added.

This category shows that units are not free-standing or discrete. but that they relate to
one or more qualifications.

This does not mean that learners have to be credentialed for all the units in a
qualification at the same time. They may apply for credentialing of onlv one unit at a
time. but thev should alwavs be aware of the relationship of that unit to the "fuil

qualification™.
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3.23

The category "purpose of the unit standard" has been repluced with a new category
called "Quality Focus".

This category relates to an aspect of applied competence stated at qualification level
and provides the connecting mechanism between units and qualification.

SAQA category 10 ("learning assumed to be in place™) is stated at qualification level and
applies to all the units in the qualification.

SAQA categories 12 ("assessment criteria”). 13 ("accreditation or moderation criteria")
and 14 ("range statement”) are not used at unit level. They are stated at qualification
level and apply to all units in that qualification.

SAQA category 13 ("notes") has been dropped.
The applied competence format used at specify learning outcomes at qualification and

unit level. makes this category unnecessary.

THE RELATIONSHIP BETWEEN QUALIFICATIONS AND UNITS

Model 2 has consistently argued that standards are represented by:

the combination of units that form a qualification;

the interrelationship between practical, foundational and reflexive competence as
expressed in the “exit level outcomes' of the qualification;

the interrelationship between practical, foundational and reflexive competence as
expressed in the “critical and specific outcomes' at unit level.

In relation to 1 above decisions had to be taken about what should count as a unit. If units were
not to be key result/performance areas in a job description. nor modules in a curriculum, how
then should they be defined?

Three questions were developed to serve as criteria for units:

1.

88

Is there transformation for value-adding required in X?

[f the answeris "ves". then describe the desired transtormation. This description of what
value should be added. becomes the "quality focus™ of the unit.

[f the answer is "no" then X does not cons.itute a unit.

Are decisions mad~ about X?

This question is crucial for "practical competence” and opens up many possibilities for
what can count as a unit. There are. for instance. many areas in ETD which are not
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directly do-able in performance terms. but about which decisions about who, what. why,
where. when and how are made.

An example would be a unit such as "Contextual Understanding”. The unit relates to
how contexts should be taken into account in Teaching. ETD Design and ETD
Management. A person cannot "do” a context. but s’he certainly makes decisions about
context.

3. Is there a substantial body of knowledge related to X?

This question is crucial for "foundational competence’. If X is just a procedure to be "rote
learnt" then it does not count as a unit. as there is no scope for broadening or deepening
of competence.

If a proposed unit did not meet all three of these criteria. then it did not count as a unit.

Note: We often found that we identified areas as units - only to find later that they were learning
outcomes within another unit. In this way it was possible to cut down on the number of units in a
qualification. During the process we realised that "units' are not obvious or "voor die hand
liggend" (a term used during our workshops). One moves the "bits" around, making them
bigger or smaller, until the "whole" of the units (in other words the qualification) poses a set of
standards that represent ""quality'" in practice.

wn
89
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EVALUATION AGAINST CRITERIA SET FOR FIELD-TESTING

At the start of Phase 3 a set of substantive and process criteria tor the evaluation of Model 2's
Phase 3 work was drawn up by the Model 2 tecam members and subsequently ratified by the
Steering Committee. These criteria guided the Phase 3 work

A brief evaluation against each of the stated criteria is presented in this section.  The evaluation
is from a Model 2 team perspective and remains to be corroborated by readers of this report.

1. VALIDITY OF THE SUB-FIELD DELINEATION (HAS IT HELD UP?)

Despite the difficulties in ascertaining the boundaries of ETD sub-fields which was discussed in
1.2 of the “ETD sub-field” section . sub-field delineation was contirmed as an important aspect

of Model 2.
e Sub-field delineation allows the complexity of a SAQA learning field to emerge.

o Sub-field delineation ensures that the differences between various parts of a field are
recognised and respected, rather than being obscured in "common" assumptions about
the field as a whole. It also allows for commonalities to emerge

o Sub-field delineation ensures that all "voices' in the ETD field are heard and treated
equally - not just the most dominant or powertul sectors.

e Sub-field delineation highlights issues of articulation and transferability and forces
standard-setters to consider these issues from the start.

e Sub-field delineation compels continual cross-validation, allowing a range of
perspectives on different issues and contributing to a deeper and more nuanced
understanding of the dynamics of the field as a whole.

While Model 2 does not hold the position that the provisional sub-field delineation used in Phase
3 1s the only possible delineation. it provided an adequate basis for decisions about strategic

focus and learning priorities.

2. ARTICULATION WITH REGARD TO COMMONALITY AND FLEXIBILITY
ACROSS SUB-FIELDS

Articulation is best expressed in the qualifications at the NQI level 3-6. Both the concepts
‘common’ (or generic’) and elective were used in the composition of these qualifications . The
Fundamental Category provides the common base for all three qualifications, while contextual
differences are accommodated in the Elective Category.

©National Training Board 153



Candidates can gain credit for Core units which are common to all three core blocks . before
they make a specialisation choice.

The statement of assessment and moderation criteria at qualification level. further ensures
commonality or equivalence in the standards set in all units.

In all qualifications the units can be credentialed one at a time or in combination. tor maximum
flexibility.

A range of qualification options are possible. which provide flexible pathways for learners.

Model 2 is thus of the opinion that this criterion was met.

3. FIELD ANALYSIS CORROBORATION

This criterion was onlv partially achieved.  Three mechanisms were used to obtain
corroboration. The draft field analyses plus an attached questionnaire were sent out or handed to:

e all members of the Steering committee as stakeholder representatives;

e anumber of referees in each sub-field;
e all Plenary members who attended the Plenary on 13 November 1997.

Despite these measures less than 10 written responses were received overall.

The Conceptual Co-ordinator also provided useful feedback from workshops or meetings held
with stakeholder groups.

Most of the corroboration occurred when team members contacted or arranged meetings with
knowledgeable people who were known to them in the sub-field. The Model 2 team had
anticipated a poor response to questionnaires and had included personal contact with
respondents in their initial plan of action, but this did not happen as consistently as it should

have, due to time pressures.

Changes in stakeholder representation also limited depth of discussion. where it did take place.
Respondents often had little prior knowledge of the work of the ETD Practices Project and much
time was spent explaining the Project. rather than obtaining corroboration. A recommendation
in this regard will be made in the next section.
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4. HOW IS A FUTURE-ORIENTATION REFLECTED IN THE
QUALIFICATIONS?

A future-orientation was achieved by:
¢ including a "Quality Focus' in each unit of qualification:

e the combination of units in each qualification. The unit combination represents ETD
practices of the future. rather than reflecting current practices. which are often quite
limited in their scope.

5. DO QUALIFICATIONS CAPTURE PRACTICAL, FOUNDATIONAL AND
REFLEXIVE COMPETENCES?

This criterion is met at both "qualification’ and "unit of qualification level'. Applied competence
is one of the most innovative aspects of Model 2 and it is also one of the crucial links between
qualifications and their composite units.

6. DO QUALIFICATIONS REFLECT A COMBINATION OF OCCUPATIONAL,
CONTEXTUAL AND ETD EXPERTISE?

The interrelationship between the three forms of expertise is established in the three compulsory
units in the Fundamental category. ETD and Contextual expertise are extended and deepened in
the Core and Elective categories.

7. HAS THE SAQA FORMAT BEEN USED AS A GUIDELINE?

Section 3.2 provides a detailed account of how the SAQA format was used and adapted during
the standard-setting process.

The three SAQA learning categories provided the framework for all qualifications.

Our evaluation is therefore positive in relation to this criterion.  We also hope that the
adaptations or changes made. will be considered by SAQA in order to enhance the current
format.

8. WHAT CAPACITY FOR STANDARD-SETTING HAS HAPPENED?

The process of the Model 2 tield-test allowed for capacity-building only amongst members of
the team.  All members participated vigerously in discussions and decisions.  All members
attempted to develop units of qualitication and through this collective process a common grasp
was achieved. It is hoped that those team members who were seconded by their organisations.
will take their standard-setting expertise back to their organisations. It is also hoped that other
team members will make their expertise widely available.

wn
wn
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Although such capacity building might be considered to be on too limited a basis. lack of
sufficient time to complete the full Model 2 standard-setting cycle did not allow for wider
participation during the field-test. It was initially envisaged that the provisional results would be
disseminated widely through provincial. regional and sectoral ‘road shows' and that this process
would include a “training’ component which would give a wide range of people access to Model

2's standard-setting processes.

The Model 2 team is theretore satisfied with the capacity that was developed amongst team
members during the field-test. We have always understood that standard-setting is not
something which can be adequately conveved in a short workshop or as a step-by-step
procedure. [t is not a superficial capacity. but something which is acquired over time and with
effort. Our developmental process as individuals and as a group confirms this position.

Prospective standard-setters have to develop a deep and nuanced understanding of their field or
sub-field, before they can begin to conceptualise what standards might look like. They should
be prepared to grapple with the issues involved and they should be prepared to revise their initial
proposals. Above all, they should be prepared to consider and take seriously all parts of the
learning field and not just protect the interests of their ewn sites of practice.
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RECOMMENDATIONS TO SAQA

ELEMENTS OF THE STANDARDS-SETTING PROCESS WHICH ARE VITAL FOR
STANDARD-SETTING

o

(U

Some form of broad stakcholder agreement around what constitutes transformation
and quality in a SAQA learning field.  This could range from a theoretical model
through to an agreed vision. The NQF and RDP principles should be central to the
envisioning process.

Some tform of field delineation and agreement around major tuture trends in sub-tields.

An agreed plan which balances and defines the involvement and roles of an expert core
team, stakeholder processes and the place of practitioners as role players.

A representative and stable referent group which is committed to standard-setting in
the learning field.

The development of an agreed learning progression pathway (or qualifications
ladder) for the learning field as a whole. which is internally coherent and links all the

parts or sub-fields of a leaming field.

Qualifications in their broadest sense. or coherent parts ot qualifications, need to be
spelled out and need to record all the information required by SAQA.

Qualifications and their composite units qualifications (the standards) need to be written
so that they reflect the agreed vision of future transformation and are expressed in

terms of applied competence.

The relationship between units and the qualifications to which they relate, need to be
clearly stated and included in the information required by SAQA.

RECOMMENDATIONS AROUND STANDARDS WRITING

o

The group involved in the negotiations around transformation and the sub-field analyses
need to be involved in the production of the first draft of the qualifications and their
composite units — it should not be an individual eftort.

Units should be written in the context of all other units that make up that particular
qualification or part-qualification.  This is best done as part of the group process
mentioned in 1. above.

RECOMMENDATIONS AROUND THE USE OF STANDARDS

o

Qualifications and units should serve all the purposes of standards. They should not
be task performance standards. neither should they be modules of a curriculum. They
should be able to be used by all stakeholders for their respective purposes.

Units (standards) should primarily be used by the ETQAs as templates against which
institutional ofterings are measured for accreditation purposes.
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