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RECOMMENDATIONS TO SAQA 

ELEMENTS OF THE STANDARDS-SETTING PROCESS WHICh ARE VITAL FOR 

STANDARD-SETTING 

1. Some form of bruuJ stukehokkr agreement around ,, hat cunsti tutes transformation
and qualif: in a SA(JA learning field. This c,iuld range fwm a theoretical model
through to an agreed , 1s1on. The :\QF and RDP principles should be central to the

em1s1ornng process.

2. Some form of field delineation and agreement arounJ major future trends in sub-fields.

3. An agreed plan \\hich balances and defines the involvement and roles of an expert core
team. stakeholder proci:sses and the place of practitioners a.s role players.

4. A representative and stable referent group ,,hich is committed to standard-setting in

the learning field.

5. The dewlopment of an agreed learning progression pathway (or qualifications
ladder) for the learning field as a whole, which is internally coherent and links all the
parts or sub-tidds of a learning fielu.

6. Qualifications in their broadest sense. or coherent parts of qualifications, need to be
spelled out and need to record all the infixmation required by SAQA.

7. Qualifications and their composite units qualifications (the standards) need to be written
so that they reflect the agreed vision of future transformation and are expressed in

terms of applied competence.

8. The relationship between units and the qualifications to which they relate. need to be
clearly stnted and included in the information required by SAQA.

RECOMMENDATIONS AROUND STANDARDS WRITING 

1. The group irn olwd in the negotiations around transformation and the sub-field analyses
need to be involved in the production of the first dratt of the qualifications and their

composite units··· it should n,1t be :m incli\'iclual effort.

2. Units should be \Hitten in the context of all other units that make up that particular
qualification or part-qualification. This is best done as part of the group process

mentioned in 1. abo\ c.

RECOMMENDATIONS AROUND THE USE OF STANDARDS 

l. Qualifications and units should serve all the purposes of standards. They should not
be task performance standards. neither should they be modules of a cuniculum. They
should be able to h: used by all sLikehulders for their respedi\e purposes.

2. Units (standan.ls} should primarily be used by the FTQ.-\s as templates against which
institutional offerings arc mc:1surcd for :1ecrcditation purposes.
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GUIDE TO READING THE REPORT 

The Model 2 standard-setting rn)c,:ss lws thrn: stages 

Stage 1: 

Stage 2: 

Stage 3: 

Analvse the FTD sub-tielcl 

Decide about strategic priorities in the sub-field 

De\'Clop qualifications and their composite units 

This report contains the results of the field-testing of Model 2 as a standard setting model for 

ETD practices. 

The presentation sequence is as follows: 

• In the first section the conceptual logic of Model 2 is explained in relation to: the

overall aims of the Project: the aims of Phase 3; the conceptual frameworks contained in

Model 2.

Three further conceptual shifts made during Phase 3 are discussed.

• In the next three sections the results of the three phases of the T\fodel 2 standard-setting

process are presented under the following headings:

Analvsis of ETD sub-fields 

ETD Leaming Progression Pathway 

Qualifications and Units 

An explanation of process/method is included in each section. 

• This is followed by an evaluation of the field-test against stated criteria. These criteria.

which were endorsed by the Steering Committee. arc based on the conceptual logic

presented in the first section.

• The final section contains a set of recommendations \\ hich emerged from the work

done during phase 3. These recommendations relate to standard setting more broadly.

We hope that they \vill be of use to the ETD field as \\ell as to other SAQA learning

fields.
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TRANSFORMATION OF ETD PRACTICES 

Al\1S: 

The Pruject\ \'1s1nn ,)f transformati,H1 uf L !D practices lus consistt?ntly :td\lH.:akd an 

integrated approach to education, training and development that will impron the quality 

of learning and broadrn accrss in supron of the social and economic goals of the 

Reconstructil1n and Dt\ elormcnt Programme ( RDP). The Project\ O\ crall goal is: 

A negotiated model in terms of progri.:s::sion patlrnay::;. sets u!' unit standards and 

qualifications. :1ccepted hy the target groups. !or de\ eloping and n.:cognising 

quality ETD practices. partiudarl) within the ,\;atiunal Qualifications 

Framework ( Project Planning matrix. ] 9 <J5 ). 

The specific focus of Phase 3 has been to test standard-setting models in the field. While the 

ultimate objective of both models· work during this phase was "to measure the n1/iclity of the 

model and its processes" ( Phase 2 Report I 997: 142 ). it \\aS also stated that "the actual 

production ojstcmclard1 jhr u range o/pracritioners r_ipes uncl !ere/., is rhc ohjectii·c which is 

most il'idely expected olthe Prqject. This will be delii-ered at the encl of this Phase." (ibid). The 

model 2 field-test was aimed at achieving both these objectives. 

MODEL2:CONCEPTUALFRAMEWORKS 

Phase I: 

One of the key findings of the synthesis of the Phase I \Vork. was that ''institutional location 

dominarcs andfragmenr1 the ETD/ield in South ,lt,-icu" (Phuse 2 Report. 1997:3-t). This led to 

the conclusion that "the verv idea of an integrated ET[) field is o ji1t11rc i·ision mther them a 

description ofthe current situation (Access document. 1997:9). 

Phase 2: 

Taking this conclusion as the starting point. \1odel 2 argut>d tlwt a common focus on quality 
should dri \ e attempts to achie\ e an integrated ( and transformed) LTD lield. Although quality in 
ETD practices is achiewd through a range of factors. of \\'hieh the competence of ETD 
practitioners is only one. this has been thi.: Project's main focus. Standard-setting processes 
should thus aim to bring about integrated practitionrr compctrnce within an integrated 
ETD field. 
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Four conceptual frameworks were de\ eloped a.s the basis or foundation for integration. These 

were: 

1. A Quality Framework:

• which provides a common langu ,;..: for talkmg about indicators of quality.

The roles which ETD practitioners pcrfonn arc placed within a triangle of inter-related forms of 

expertise - occupational. contc:-.:tual and ETD ( or pedagogic) expertise. The Phase 1 research 

showed that roles are common across sites of ETD practice. but what counts as good role 

performance is site-specific. It is therefore not the roles thcmsel\'es. but the interrelationship 

between the dimensions of expertise (displayed within the roles) that is common or generic 

across sites of ETD practice. 
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The argument put fornard b:-, the qu:ility frame\\()rk is that quality relates to expertise. If 
expertise is defined as "professional _judgement and the ability to act on such judgement" (Phase 
2 Report. 1997: I 00). then indicators uf quality need to be linked to th' turrns of knowledge 
which provide the grounds or rationale for the choices. decisions or judgements that practitioners 
make \Vhen they perform \ aric)US [TD roles. 

The crucial implication of the quality frame\\Ork is that quality will not be achieved by 
prescribing one "standard" kind of role perfom1ance \\·hich all practitioners must follO\v. 
Quality will be achiewd by prescribing the "standard" for competence as the inter­
relationship between the three forms of expertise required to perform FTD roles cffecti\ely 
and creatively within a diverse and rapidly changing society. 

2. A Qualifications Framework:

• which provides a common language for different parts of the field to talk about the form

of qualifications

Applied competence 

= 

Reflexive competence 

/ � 

Practical competence Foundational competence 

This \Vay of expressing competence builds on the argument put forward in the quality 

framework. In order to move mvay from the old ::1ental1manual di\ide. qualifications and their 

composite units should he \\Titten in a way that e\presses applied competence as an integrated 

capability. Applied competence, at both qualification and unit level, should be seen as the 

"standard" that will transform practice. 

Model 2 also proposed that qualifications should he developed holistically. They should not be 

seen as the end-point of a credit accumulation process. At qualification level the "standard" 

lies hoth in the combination of units that make up the qualification (as derived from the 

quality framework) and in the connective relationship between practical, foundational and 

reflexive competence - expressed as "e:-.:1 level outcomes" for the qualification and as 

"critical and specific outcomes" for the unit. 
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The overall recommendation was that .. \\ hole q11a/ificarions he de,·e!oped ro11nd expressed 

purposes. ,l'irh 11nit comhinarinns rhur re/leer rile purpose of rhe q110Wicario11 uncl meet the rules 

ol comhinut ion prescrihed h1· SA QF ( Access Document. l 997 :3 0 ). 

3. A Framework/or Field Delineation:

• which refers to the \\ay in \\'hich a field is defined or organised

The main propusal here was that by taJ..:ing staJ..:eholders through a process \\hich e\plored hnth 

the similarities and the differences between their part of the field and others. no part of the field 

would be able tu define itself as completely diffcn.:nt from others. Common ground \\ould 

emerge which would prm·ide the basis for common qualifications. In this \\ay articulation 

between different parts of the field (or sub-fields) may be built and 11\.'\\ sub-fields may emerge 

as areas of commonality are identified. 

Model 2 proposed that possibilities for articulation and progression across different parts of the 

ETD field. should be tested through the following pro\'isional tield delineation: 

• Sub-field:

• Sub-field:

• Sub-field:

• Sub-field:

©National Training Board 

I !igher Education and haining r !JET). where the purpose is the 

development of academic and professional expertise. 

Occupationa/fy-direcred ETD. where the purpose is to prepare people for 

specific occupations or jobs. 

Schooling. \Vhich has the general formati\C development of young people 

as its purpose. 

Adult Ed11ce1tion und Development. which has the general formati\C 

development of adults as its purpose. 
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4. A Framework for standards-writing:

• which rders to th<.: \\:l\ in \\ hich standard:--- should be written to be acceptable to :ill

st;ikcholdcrs.

During Ph;isc 2 \arious \\ays o!' \\Titing sta1�dards. \\hich arc being used both locally and 

internationally. ,,.:re examined for their strengths and limitation:---. \1ost of the current forms of 

standards-\Hiting were found to produce task-based standards that originate from a functional 

analysis of occupational performance. 

On the basis of this finding Model 2 recommended that "outcomes neecl to he ll'!"ilten hroacl!y 
rather than specified 11urrm1ly: that usses.1menr needs to lwppen through hutlz criterion­

referencing and the exercise o( judgement uhow 11-fwt counts os n·idence of success/id 

pe,fornwnce" (Access Document. 1997:29). This recommendation accommodated site­

specificity and provided for a more open-ended approach to assessment than that found in other 

models. 

PHASE 3: 

During Phase 3 two further conceptual shifts were made that informed standards-l-Hiting. The 

first resulted from the question: "Why is there such contcstation about what counts as a 

standard?" 

The answer lay in the different purposes of standards as illustrated by the following diagramme: 

lttt'?�:--r�-r-;:T_·,,:_·,'•:·'';'' 
- . ·. ... - _. -

::'f�r,;P.f�fe��•onal·Standards 
ii;1i(locl�gl'\9 eJ�i�lponducl) ..... 1 . 
I :<,l''•' ·, Profuslonal associations· 
l:ii'_,\--r-:.-v. ---·- ... ,.: �- ·-:1r>·_ 

·Perform.,.nce Standards
, ,; .. • ,: ,·Employers/Labour .. 

"""'1"""1_,. .... �r, -- . ,_ /, , ,,.. -
l. )�<:·· . 'i;:·.·_·--,_, • ·,">\-.'--�·,-�--�-
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NSB's ETQA's 

NQF 

QUALIFICATION 
Competence Standards 

SGB's SAQA 

A��;;�7���r�x�r11eri[''l 
standards , · ""'' ·· ". ,, 

Leamers·;.,· 
'•'•! 

Occupational Standards 
Employers I Labour 
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While the argument all along has been thnt it is competence standards that should be registered 
on the NQF. stakeholders hnw differing wrsions of what they mean hy "competence standards". 
When \Ve considered \\hat competence might mean to Jit'krent stakeho]Jers. it became clear 
that stakeholder \\ant standards to be de\ eloped lo suit a range of different purposes. Most 
standard-setting initiatives conflate these rurposes. They adupt a format that sen cs - at best -
two of these purposes. The standard-setting format proposed by SAQA. has the same limitation. 
It serves the purposes of some but not all stakeholders - hence the contcstation \\ hich is currently 
being experienced. 

The distinction dram1 in TYars of Seeing rhc .\'arional Quali/irnrions Framcmirk (HSRC. 
1995 :41-51) between "e:-.:pcrt performance and "learning t(1 perform competently". recognises 

this contestation. In relation to the abo\ e diagramme the contestation works itself out in the 
following ways: 

The proposed SAQA format suits the purposes of performance standards. occupational standards 
and access to or achievement of job or occupational perfixmances (please refer to the 
diagramme abow). As these kinds of standards are task-based. they favour an exact and explicit 
statement of the elements of perfomiance and their related perfomrnnce/assessment criteria. 

The proposed SAQA format docs not, however. suit the purposes of professional standards.· 
learning standards or access to and achiewment of learning standards (please refer to the 
diagramme above). Here the requirement is for a broader more holistic and more value­
orientated fomrnlation. \\hich takes personal qualities or characteristics into account and allows 
for a \Vide and creative variety of performances to be accepted as evidence of outcomes. 

This is not to say that SAQA has not attempted to serve all purposes. Some of the categories 
proposed in the unit standard have been changed from those found in international equivalents. 
"Elements" have become "outcomes" and "performance criteria" have become "assessment 
criteria". However. the ways in which the SAQA categories are being used. have not changed 
substantially from what is being done in other countries. The contestation which is occurring 
elsewhere ( especially from the formal education sectors, such as Higher Education and 
Schooling). will therefore repeat itself in South Africa - as is already happening. 

The implication of the above conceptualisation of the purposes of standards is that a way of 
writing standards needs to be developed that can serve all purposes. Units of qualification 
should not be a sequential map of an occupational job description. but neither should units of 
qualification be modules in a learning programme or cun-iculum. Units of qualification need to 
serve a range of purposes. Those \Vho \\Tite standards need to be aware that - even though they 
may only be interested in one particular purpose - the units of qualification that are registered on 
the NQF. will have to serve all the other purposes as we! l. 

The second conceptual shift arose from the first. Once \\e understoocl the different purposes or 

uses of standards. we re-examined our categories of practical. foundational and ref1exiw 

competence to see if they related to all these purposes. \\·e m:tde one crucial change. The initial 

formulation had defined the three competences as: 

• Practical competence: the derm111str:1,1..·d ahility to pert<1rm a set of tasks:
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• Foundational competence: the demonstrated understanding of what we or others are

doing and why:

• Reflexive competence: the demonstrated ability to integrate or connect our performances

with our understanding of those performances so that \Ve learn from our actions and arc

able to adapt to changes and unforeseen circumstances.

We realised that practical competence s .. ucild be expressed in a different way - not as the ability 
to perfom1 a task but as the ability to make the underlying decisions and judgements on 
which task performance rests. 1 This formulation foregrounds problem-solving as a critical 

learning outcome. 

The logic behind this change is that decision-making provides a "deeper" description of 
competence than that which results from a sequential description of the required performances. 
Whether practitioners are aware of making these decisions or not. they are ahvays present 
· beneath the surface' as the crncial "shaper" of perfom1ancc.

Having identified "decision-making" as the most suitable marker of practical competence, a 
third conceptual shift was made. In order to capture the requirements for flexibility and 
creativity the definition of practical competence was broadened to: 

Practical competence: the demonstrated ability to identify options and possibilities 

and make decisions about practice. 

This change in definition will impact on standard-setting in various ways. 

Those who are concerned \vith performance, will start \Vith accurate perfom1ance descriptions, 
but then they have to go further to think about the kinds of decisions that underpin the desired 
perfommnce, in order to identify the underlying "practical competence". The more standard­
setters think about \\ hat competence means. the richer their descriptions of competence will 

become. 

"Decision-making" is one of the criteria applied in most job grading systems. so this way of 
describing perfom1ance has the potential of facilitating decisions about the range and complexity 
of a jobs/occupations. It will also facilitate the grouping or ranking of types of jobs/occupations. 

Those who are concerned with learning. \, ill start with learning programme/curriculum 
development. Currently many curriculum de\ elopers ( especially those with an educational 
focus). concentrate on "content" - or what they should teach. They often do not consider the 
kind of expertise that \\ill be required of their learners when they enter the labour market. This 

©National Training Board 8 



may be because they are not familiar \\ith the requirements of the labour market. or because they 
choose not to link their teaching so directly to what leami:rs must be able to do in jobs. 
In an NQF dispensation they \\ill need to examine the rcgi:--tcrcd units of a qualification before 

they design curricula. Descriptions of applied competence \,hich arc not so directly linked to 
job performance \\ill allm\ them to retain "curricular autonomy". while at the same time 
providing a pcrspccti\c on the kind of decision-making capacities that their teaching should 

produce in learners. 

The Model 2 team is convinced that standard setting that uses applied competence (including 

practical competence as re-defined above). as the indicator of quality. is abk to sen·e all the 

purposes of standards. without privileging one purpose over the other. 
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RESULTS OF FIELD-TESTING OF STANDARD SETTING 
(MODEL 2): 

1. ANALYSIS OF ETD SUB-FIELDS

1.1 RESULTS 

Four FTD sub-tield analyses were undenaken. The\ are: 

• Sub-field:

• Sub-field:

• Sub-lield:

• Sub-field*:

Higher Ed11cation u11il fruining r HFTJ. \\here the purpose is the 

development of academic and protcssional c.\pertise. 

Ocrnputionully-direcr,;d EJIJ. where the purpose is to prepare people for 

specific occupations or jobs. 

Schooling. \\ hich has the general formatin: Jc\ elopment of young people 

as its purpose. 

ABET (Adult Basic Education ancl Training} and Deve/opmem. w-hich 

has the general fonnative de\'elopment of adults as its purpose. 

* Please note: The name of this sub-field was changed from Adult Education, which

was found to be a broader category of educational work relating to more than one sub­

field. to the more specific ABET (Adulr Basic Education and Training).

The four sub-field analyses are not included in this section. They are attachi;:d as appendices. 

Given that readers will initially be interested in the sub-tie Id anal) sis relating to their particular 

sub-field. we left the choice open. In order to follow the logic of the Model 2 standard-setting 

process. it is. howc\'er. important to start \Vith field analysis. The future-orientated needs. 

priorities and requirements of each sub-!icld need to be centrally in focus throughout the 

standard-setting process. The\ act as frames of reference and allow for continual cross­

validation. 

Readers should select and read at least one rele\ant suh-tield analysis before proceeding to the 

ETD Leaming Progression Path\\ay. qualifications and units. 

It needs to be stated clearly. that this sub-fiek1 delineation is provisional. \lodcl 2 required 

some form ot' delineation in order to accommodate the diwrse findings or the foundational field 

research in Phase l. This delineation is by no means intt:nded tu pre-empt the work of the 

National Standards Body (NSB) on ETD. In the later e\aluation section, conclusionc: \\'ill be 

presented on the \alidity of this sub-field Lh:lineati,,11. 
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1.2 EXPLANATION OF PROCESS/ METHOD 

Field analysis i:-. a guided process in which stakehuldcrs in .i :-.ub-tield arc required to de\ .__lop a 

detailed description of the current and likely future of the sub-field. The analysis asks questions 

about: 
• current and future knm,lcJgt' hase:-. · n the sub-liclcl:
• current anJ future ti.1rms of practice:
• existing progression patterns. qualification and learning pathways:
• other issues. problems and dynamics.

The analysis is mtenJed to be generative. in other words it shuuld provide the opportunity for 

stakeholders to look beyond what exists to the possibilitit's nf might exist. This is \\here 

transformativc thinking should begin to happen. Stakeholders nt't'd to examine and envisage 

their sub-field against tht' backdrop of the NQF and RDP principles. 

Field analysis provides the focus for strategic decisions about equity, quality and impact. 

Decisions needed to he made about sub-field delineation before field analysis could proceed. 

Model 2 decided on the provisional sub-field delineation presented abo\ e, in recognition of 

differences in the purpose ( or WHY) of different sites of ETD practice. 

The following diagrarnme. however. shows that these suh-fields are not self-contained. They 

overlap in significant ways. The indication of boundaries as broken rather than solid lines. is 

also intended to show that current ckmarcations are in a state of fo1x. 
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The following delineation problems wen: encountered: 

• While schooling has traditionally encompassed the generaljimnatii·e derelopment <?(young

people from ages O - 18 ( or matric ). this form of ETD provision has now been split across

two NQF bands. The introduction l lf' a Further Education and Training (FET) band on the

NQF has placed senior secondary schooling (grades 10-12. or Stds 8-10) in the FET band

\Vhere it must articulate with other fom1s of FET provision for adults. Schooling for the age

group 6-15 falls in the General Education and Training (GET) band.

The preparation of school teachers takes place predominantly in the HET sector. so proposed 

qualifications and units for school teachers affect HET. However, the field analysis in which 

these qualifications had to be grounded had to come from Schooling itself and not from 

HET. 

The Phase 1 foundational research had concentrated on senior secondary schooling (FET 

provision) only - so very little base data existed in the Project about the Schooling sub-field 

as a whole. 

• Early Childhood Development (ECD) has in the past been divided into groupings

associated with the formal schooling sector and groupings associated with the non-formal,

non-governmental sector. ECD was therefore to be considered in two sub-fields, 1.e. m

Schooling and in ABET and De,·elopment.

• There is a wide range of ABET providers: the Department of Education night schools and

adult education centres: NGOs and church groups: workplaces and latterly newly­

established community colleges. It was thus difficult to know· in which sub-field to locate

ABET. \Vithout fragmenting it beyond recognition. The name of one sub-field was

consequently changed to 'ABET and Development'. The logic used was that - regardless of

its location - ABET relates to the purpose of the ·general formative development of adults'.

The ABET and Development sub-field therefore overlaps \Vith both the Schooling sub­

field and the occupationally-directed sub-field. It also overlaps with the HET sub-field in

relation to the provision of learning programmes for ABET teachers and trainers, community

workers and trade Lmionists.

• The occupationally-directed sub-field covers a wide range of provision and stretches

across all three bands of the National Qualifications Framework (NQF). The sub-field

analysis focused on Further Education and Training (FET). so it overlaps with the Schooling

sub-field in relation t·J senior secondary schooling - particularly vocational and technical

provision in schools. It includes NGOs with a specifically occupational focus. so it overlaps

with the ABET and Dn·elopment sub-field. It includes professional education and training

offered bv universities and technikons. so it overlaps \\ith the !-!ET sub-field.

• The Higher Education and Training ( HET) sub-tidd tixused mainly on technikons and

universities. but it also considered colleges. especially colleges of education. It overlaps

with the occ11palionally-directed suh:field in .the area of professional and vocational
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education and training and in its adult education rro\·ision for \\Orkplace trainers: it overlaps 

with the Schooling suh-tield in the rrc1\·ision of learning programmes for teacher educators: 

and it O\erlaps \\ith the .lfl!J und nnc/07Jmrn1 s11h-ticld in ih adult education pnnision for 

1\�EI \�ud\�'is. 1:,<.,,mm\.\\\\\') ""mh'is ',Y .. u \'i\.\<.,\� \.m\1.,n\':-i\S. 

• ETD for disabled people or people with special needs \\as integrated in all four sub-field

analyses. The logic here was that this fom1 of ETD pnl\ is ion occurs in all sub-fields and it

should not be treated separately - \vhich tends to kad to marginalisation.

• Although no substantial data exists in the Project about distance education as a

methodology. it was identified as a grcm1h area in most of the Phase I reports. This fom1 of

provision was therefore considered in all sub-fields.

The above delineation problems should not be interpreted as a question mark on the usefulness 

of sub-field delineation. The sub-field analyses played a crucial role in the standard-setting 

process. The following positive features were identified: 

I. Provisional sub-field delineation highlighted overlaps and tensions betvveen potential

sub-fields and showed the complexity of the field.

2. The sub-tield analyses ensured that no one part of the ETD field could attain

dominance over others. All parts of the potential ETD field were equally represented.

Development facilitators studied all the sub-field analyses before embarking on a joint

process of standard-setting and those responsible for the initial drafts, made sure that the

needs. priorities and dynamics of each sub-field \Vere heard and considered.

3. The presence of all parts of the field forced the team to confront the issues of

articulation. transferability and portabilit) and to cunsider where it was possible or

impossible.

4. Above all. the future-orientation of the sub-field analysis forced us to define what a

transformed ETD field should look like. The NQF and RDP principles within which

Model 2 is grounded. provided the criteria for transformation and placed quality,

equalit)·, access and redress frxcmost in our minds.

The Model 2 team is convinced that no SAQA learning field should embark upon

standard-setting "ithout undertaking a thorough analysis of their field. to establish

both its current condition and its future orientation.

The process planned for the sub-field analyses \\as that a first drah would be produced by 

identified de\ eloprnent facil1t;1tnrs. These \\Ould be distribukd to stakeholders as \\ell as to 

national and international referees for comment and corruburation. 
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Although some fredback \Vas receiwd. this \vay of proceeding did not prow satisfactory. As 

"field analysis corroboration" is one of the e\aluation criteria. this issue \\ill be discussed more 

fully in a later section. 

2. ETD LEARNING PROGRESSION PATHWAY

2.1 RESULTS 

Please note. tlzu Phase ] Report refers to u 'q11ahficatio11.1 lwlcler'jhr each suh:fielcl (Phase] 

Report. J9rr•J]8). When this was presented to Plenary members there Hu.1 resistance to the 

idea ol a "ladder". There ,rns also a perception only .fill! quuli/ications mm/cl represent 

progression. The term was therefore dropped and replaced ,rith "learning progression 

pathway". which is more consistent with the aims o/the ProjeC! 
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LEARNING PROGRESSION PATHWAY FOR ALL SUB-FIELDS IN 

EDUCATION TRAINING AND DEVELOPMENT 

POST-GRADUATE DEGREES IN ETD RESEARCH 

NQF levels 7 - 8 

NATIONAL Dl?LOMA/ DEGREE 

NQF levels 5 - 6 

TEACHING ETD DESIGN 

(10 Units) (10 Units) 

ETD 
MANAGEMENT 

(10Units) 

CERTIFICATE IN LEARNING FACILITATION AND SUPPORT 
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NQF Levels 2 - 4; Exit level 4 

(9 Units) 
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2.2 EXPLANATION OF PROCESS/METHOD 

2.2.1 LEVELS OF COMPETENCE 

The learning progression patlrnay for �ill LTD sub-fields \\as de\eluped from the proposed 

learning pathways in each or the sub- ields. \lode! 2 has consistently argued that a SAQA 

learning field should be internally coherent. In other words. a learning field should not allow a 

proliferation of unrelated qualifications and units. which represent different stakeholders 

interests. Qualifications and units should - first and foremost - be mechanisms for qualitative 

transformation and integratic1n of the learning field. 

The integrated learning progression patlmay presented abon:. consists of three le\ els or bands 

of ETD competence 1
:

CERTIFICATE LEVEL: 

The qualification at this level provides entry to the ETD field and/or entry to a 

professional career path for those already in ETD practice. but without 

recognised/fom1al qualifications. It caters for whole-job and part-job practitioners, 

especially in the · Occupationally-directed' and · ABET and Development' sub-fields, 

where many practitioners do ETD work as part of their jobs. 

The qualification confom1s to the SAQA credit specifications m the Fundamental 

Learning category (SAQA Drafr Regulations. 1997:50) 

DIPLOMA/ DEGREE LEVEL: 

There are three ETD qualifications at this level. Each relates to a specialised form of 

practice and caters for practitioners in full-time ETD practice. 

It is important to note that there is no level distinction between the qualifications. The 

logic here is that learning progression pathways should not replicate hierarchical 

occupational structures. There should be no level or status distinction between the 

three forms of practice. Traditionally ETD practitioners started with teaching and design 

and then moved to management. It. is howewr. increasingly the case that specialisation 

happens at an early career stage. In order to ensure that all three fom1s of practice are 

grounded in ETD. the SAQA category of Foundational Learning was used in a particular 

wav. ( This \\ill he c:-.:plained later.) 

The original NTB Working Committee 3 proposed core comp-tence at a basic, 

intermediate and advanced level.
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POST-GRADUATE DEGREE LEVEL: 

.\t this lcn:I the qualilic1ti()n sr\.'cdiscs in ETD research and analysis. Candidates 

can obtain this qualification at \fosters or at Doctoral lcn:I. 

Research and analysis arc crucial for brJadci1ing and deepening ETD practice. as \\ell as 

for the production of new kmmleclgc in the LTD lield. 

2.2.2 COMPOSITION OF ETD QUALIFICATIONS: 

The SAQA learning categories have been used as the framework fcir the composition of a. 

qualification. Each qualification is divioed into the three learning categories specified by SAQA. 

They are: 

* 

* 

* 

FUND AMENT AL learning 

CORE learning 

ELECTIVE learning 

Although SAQA specifies more flexible rules of combination in terms of credits for 

Fundamental, Core and Elective learning at NQF levels 5 to 8 than for levels 1 to 4. the same 

rules of combination has been used for all ETD qualifications between levels 2 and 6. 

In the diagramme below. the composition of the qualifications at NQF level 5-6 are explained in 

relation to these categories. 
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FOUNDATIONAL learning 

represents the interrelationship 
between the 3 forms of 
expertise in the ETD quality 
framework 

• Occupational Expertise
• Contextual Expertise

• ETD Expertise

There are 3 units, one for each 
form of expertise. 

The 3 units are COMPULSORY 
for all ETD qualifications at this 
level. 

CORE learning 

represents the 3 maJor forms of 
practice in ETD 

• Teaching (T)
• ETD Design (D)
• ETD Management (M) 

There are 3 core blocks. each 
with 6 compulsory units. The 
inter-relationship between T. D 
and M is reflected in each core 
block. 

Candidates will ELECT ONE 
CORE BLOCK. 

There are three ETD qualifications at levels 5-6. They are: 

An ETD qualification specialising in TEACHING 

An ETD qualification specialising in ETD DESIGN 

ELECTIVE learning 

:epresents the different contexts 
of ETD 

• HET
• Schooling
• Occupationally - directed

ETD
• ABET and Development

There 1s one unit for each ETD 
sub-field. 

Candidates will ELECT ONE 
unit 

An ETD qualification specialising in ETD MANAGEMENT 

The three qualifications have equal standing. TEACHING runs parallel to ETD DESIGN and 

both of these run parallel to ETD MANAGEMENT. The learning progression pathway does 

not follow the current occupational hierarchy. which poses Teaching as lesser (or of lower 

status) than Design or Management (w-hich is always at the top). 

• Each ETD qualification at level 5-6 consists of 10 units.

• The 3 units in the FOUNDATIONAL category are common to all three qualifications.

They are:

L1nit I: Learning (ETD expertise) 

Unit 2: Learners (Contextual expertise) 

L.1nit 3: \\'hat is to he learnt (Occupational expertise)

The integrcrti\·e relationship hetween ETD. Contextual and Occupational expertise 

required by the i\.fodel 2 Quality Framework is the foundational competence of all 

ETD practitioners. 
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• In the CORE category there �lre three specialisation clccti\es

a TL\Cl-ll\'G spccialisatiun: 

an LTD DESIG'.': 'PlTialisation: 

an [TD MA;,,'A(iL0,l[�T specialisation. 

Each specialisation elective contains 6 units of qualitication \\ hi eh are common across 

two or all three of the speci�.iisation electives. This allows for coherence and 

flexibilit_v. as il'e!I us portability. Further learning in any specialisation c�m build on what 

has already been achie\·ed in a previously acquired specialisation 

• In the ELECTIVE category there are 4 units of which one must be dected, according to

the sub-field of ETD practice. The elective units are:

Contextual Understanding in the ETD sub-field of SCHOOLI:-JG 

Contextual Understanding in the ETD sub-field of 

OCCUPATION-DIRECTED ETD 

Contextual Understanding in the ETD sub-field of 

HIGHER EDUC\ TION AND TRAfNING 

Contextual Understanding in the ETD sub-field of 

ABET AND DEVELOPME:'\T 

The following diagramme shows the unit combinations in schematic form. This diagramme will 

be repeated at the start of each qualification. Each time the unit titles for the particular 

qualification \Vill be shaded in a darker colour. 

TEACHING QUALIFICATION LEVELS 5 - 6 

FUNDAMENTAL CORE 

TEACHING 

I UNIT 4 

I UNIT 5 

I UNIT 6 
ETD DESIGN 

I UNIT 7 

I UNIT 8 

I UNIT 9 

I UNIT10 

I UNIT 11 
ETD MANAGEMENT 

\ UNIT 12 ! 

\ UNIT 13 I 
I UNIT 14 \ 

I UNIT 15 ·1
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2.2.3 RULES OF COMBINATION AT QUALIFICATION LEVEL 

• The FL\'D.-\\ 1!'.\T.\L calt.'gory is comrulson for \l.L qualiticc1tion. in ALL suh-tields. If

practitioners qualify in one suh-tield and then \\ ish to quali t:, in another sub-field. they get

credit for the cPrnrnon FU:\ D A\ l ET\T:\L units.

• In the CORE categor:- a clwice needs to be made in tem1s of Teaching. ETD Design or ETD

Management as the chosen specialisation. If practitioners qualif:,· in one specialisation and

then wish to qualit� in another specialisation. they get credit for the CORE units \vhich are

common across the two specialisations.

• In the ELECTIVE categor)' a sub-field choice needs to be made. If practitioners qualit� in a

CORE specialisation in one sub-field and then wish to practise this core in another sub-field,

they need to gain credit for 'Contextual Understanding' in the new sub-field. This means

that practitioners can move from one sub-field to another by gaining credit for the unit on

·contextual Understanding' in the new sub-field.

2.2.4 POSSIBILITIES FOR PROGRESSION, ARTICULATION AND PORTABILITY 

When the above rules of combination are applied the follo\ving ETD qualifications become 

possible: 

• With TEACHING as the CORE elective:

An ETD qualification in TEACHING in the SCHOOLING sub-field. 

An ETD qualification in TEACHING in the OCCUPATION-DIRECTED sub-field. 

An ETD qualification in TEACHING in the HIGHER EDLCATION AND TRAINING 

sub-field. 

An ETD qualification in TEACHING in the ABET AND DEVELOPMENT sub-field. 

• With TEACHING as the CORE elective and credits for CONTEXTUAL

UNDERSTANDING IN MORE THAN ONE SUB-FIELD:

1\n ETD qualification in TEACHING across two. three or four sub-fields. 

• V.iith ETD DESIGN as the CORE elective:

An LTD qualification Ill LTD DFSIG:-,.' in the SCI !OOLI'.\G sub-field. 

:-\n LTD qualiticaliun in LTD DFSIC1\' in the OCCl ·p_.\T!O:\-DIRECTED sub-field. 
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i\n ETD qualification 111 ETD DFS!Ci'\ 1t1 the ll!Cil !FR EDUC.\ TIO'\ A'\'D 

TRAINING sub-field. 

- An ETD qualification in LTD DFS!Ci?\ in the i\BLT :\\D DLVELOP\lF'\T suh-ticld.

• With ETD DFSIG'\ as the CORI_ electi\e __ and __ crcJi1:-, for _Ul\TLXll :\L

UNDERSTANDI:\iG I\i MORE THAl\ ONF SUB-FIFLD:

- An ETD qualification in ETD DESIGN across l\\o. three or four sub-ticlds.

• With ETD i'v1A'\:\GE\1E'\T as the CORL elccti\e:

• An ETD qualification in ETD !\1ANAGE1\!E\T in the SCI IOULl'\(j sub-field.

An ETD qualification in ETD MANAGEMENT in the OCCUPATION-DIRECTED 

sub-field. 

An ETD qualification in ETD MANAGEMENT in the HIGHER EDUCATION 

AND TRAINING sub-field. 

An ETD qualification in ETD T\1ANAGE!v1El\T m the ABET AND 

DEVELOPI'v1ENT sub-field. 

• With ETD MANAGEMENT as the CORE elective and credits for CONTEXTUAL

UNDERSTANDING IN MORE THAN ONE SUB-FIELD:

An ETD qualification in ETD MANAGEMENT across l\\O, three of four sub-fields. 

Further qualification combinations also become possibk as practitioners acquire credits for 

additional units across the three CORE specialisations: 

• ;\ practitioner could start with one CORE specialisation and then gain credit for the

additional units in a second and third specialisation \\ithin one sub-field.

- An ETD qualification in TEACHING. ETD DESIGN and FTD :\1ANAGE\1ENT in the

SCHOOLING sub-field. 

- An ETD qualification in TEACHING. ETD DESICrN and I· ro \l:\N1\GE1vlEN I in the

OCCUPATION-DIRECTED sub-field. 

- An ETD qualification in TEACfHNG. FTD DESl(iN :md I·. l D \L\i\i:\GE\lENl in the

HIGHER EDUCATION AND TRAI
?

\INCi sub-tick!. 

An ETD qualific:.ition in TE.\CI Ill\"(_;_ LTD DLSJ(;N :md FTD \L\'\.\GL\1E7\T in the 

ABET AND DEVELOPMENT sub-ticld. 
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• A practitioner could then continue to uain credits for CONTLXTUAL l1NDERSTA0DING

in more than one sub-tield and e\ entua1l:, qualil\ with:

An [TD qualification in TL\CI 11'.'\Ci. FTD DI \I( i'.'\ anJ !-TD \!:\:\ACiE\lENT 

across two. three of four suh-tielJs. 

\vhile the abo\e qualitication possibilities may seem o\ernhelming at first glance. they 

illustrate the range of HORISONTAL learning progression pathways which promote life-long 

learning on the N()F. As practitioners mme across specialisations and across sub-fields they 

increase their capacity for integrative competence. 

It is very important to note the following: 

1. the focus on full qualifications does not preclude practitioners from seeking credit

for only one unit at a time.

2. the focus on full qualifications docs not mean that providers of learning

progra,nmes must provide for all the units in the qualification. They need to specify

which units are covered by their learning programme or curriculum. They also need to·

ensure that their assessment and moderation practices meet the criteria stated at

qualification level.
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3. QUALIFICATIONS AND UNITS

This section of the Report presents the proposed ETD qualifications ;,it three levels. \\ith their 

related qualifications. compulsory and electi\e units. 

The section is arranged as follows: 

• \1ap of qualification and units at a particular NQF level:

• Specification of the qualification(s) at the particular NQF level. including range

statements. outcomes. assessment and moderation.laccreditation criteria:

• Specification of the compulsory and elective units in respect of each SAQA

stipulated category of learning as related to each qualification.

Please note that these specifications have not been finalised. They were developed by 

different team members and there was not enough time for cross referencing, editing 

and reworking. 

The criteria for qualification and unit standards contained in the SAQA Regulations are 

reproduced below. These provide the regulatory framework within which fom1ats for 

qualifications and units were developed by the Model 2 team. 

SAQA REQUIREMENTS 

1. Credits and Qualifications: A total of 120 (one hundred and twenty) or more credits

shall be required normally for registration at levels l to 8. with a minimum of 72

(seventy-two) credits being obtained at or above the level at which the qualification is

registered ..... 

2. Types, levels and titles of Qualifications: The type and level of qualification shall be

determined on the basis of the total number and levels of credits required in accordance

with the follmving criteria:

2.1. National Certificate: A minimum of 120 ( one hundred and twenty) credits with 72

(seventy-t\VO) credits at or above the level at which the certificate is registered .... 

2.2. National First Diploma: A minimum of 240 (t\VO hundred and forty) credits, of which 

a minimum of 72 (seventy-two) shall be at level 5 or above on the NQF. 

2.3. National First De12ree: A minimum of 360 (three hundred and sixty) credits of \vhich 

a minimum of 72 (seventy-two) shall be at level 6 or above on the NQF. 

2.4. Titles of Qualifications: Qualifications shall be distinguished by type, NQF level. 

number of credits and title. The title should describe the primary purpose of the 

qualification. 

3. Fundamental, Core and Elective learning for �ational Certificates at NQF levels

to -t: An adequate level of applied cP1,petcnce acquired through general and further

education and training shall be ensured at these levels. For this reason the following

criteria apply:
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3.1. rn:ciiJ5: The minimum of 72 ( sc, enty-t,\O) credits required at or aho\'C the leh'i at 

which the certificate is awarded. shall he cli\'ickd inl\1 the folkming categories: 

3.1. 1. Fundamental learninu 

A minimum of 20 (tm..:nty) credits fr\1m the field ()r Communication Studies 

and Language. and in addition: 

A minimum of 16 (sixteen\ credits from the sub-field of \fa thematics ( ,vhich 

includes numeracy) in the case of certificates at level l. or 

A minimum of 16 (sixteen) credits from the field of Physical. i\1athematical. 

Computer and Life Sciences in the case of certilicates at levels 2 to 4. 

3.1.2. Core and Flecti\'e learning 

A minimum of 36 (thirty-six) credits \vhich shall be divided between the Core 

and Elective categories. with each quali fication specifying the distribution of 

credits required in these categories: provided that the range of additional 

credits shall be broad enough to enable learners to pursue some of their own 

learning interests. 

3.2. Integrated assessment shall be incorporated appropriately to ensure that the 

purpose(s) of the qualification is achieved. Such assessment shall use a range of 

formative and summativc assessment methods such as portfolios, simulations, in situ 

work-place assessments. written and oral examinations. 

4. Fundamental, Core and Elective learning for Qualifications at NQF levels 5 to 8:

More flexible rules of combination in terms of credits for Fundamental. Core and Elective

learning may be applied at these le\'els .... 

3.1 RESULT 

The five qualifications on the ETD Progrcssiun Pathway arc presented helow in the following 

order: 

• National Certificate in Learning Facilitation

• National Diploma I Degree in:

Teaching 

ETD Design 

Elf) Management 

• Post-graduate Degrees in ETD Research

All the units in each qualilic:llion ki,e nc\t hcen full) de\clnped. !he ohjectiH: ,,as 1(1 te',l 

the standard setting process rather than tn present a complcll' qualification package. 
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NATIONAL CERTIFICATE IN LEARNING FACILITATION AT NQF LEVELS 2-4 

FUNDAMENTAL 

j UNIT 1: FACILITATION OF LEARNING.',. 

1 · UNIT 2: COMMUNICATION/ LANGUAGE·. 

UNIT 3: COMPUTER SCIENCE. MATHEMATICS, LIFE 
SCIENCE OR PHYSICAL SCIENCE 

E 4: WHAT IS TO BE LEARNT (Occup Expertise) 

©National Training Board 

CORE 

25 

I 

ELECTIVE 

UNIT 9: CON1EXTUAL UNDERSTANDING (Sc.hool,ng1 J 
OR 

UNIT 10· CONTEXTU.A.t UNDFRSTAND!NG tOc G;:",c"i!;nn d11e--te:� f. l OJ 

OR 



EDUCATION TRAINING AND DEVELOPMENT 

NATIONAL CERTIFICATE IN LEARNING FACILITATION AND 
SUPPORT 

NQF LEVELS 2 - 4; EXIT LEVEL 4 

Purpose: 

To provide access to the LTD Learnin:; Pro:;ressi,H1 Pathwa1 for Practitioners who do 
not already h,1ld a kvel -l quali:icati,m. 

Learning assumed to be in place: 

Range statement: 

This ccrtili1..,•:,k i" rlirncJ �1t tutllrs. Licil1t,1tl")rs, tr�til1l''.') ;rnd t·dncaturs \\ho \\i�h tn gain 
crcJentials 1;,, arpl1,·cl co1np,·1c·n,·c rn k11rning focilitatH>n aPd "'ppnrt. They u1ul,I be 
FTD pract1tirn1n, c,.tcrin:; the El I) !1cl,l. trainers. '"'"nl�crs. tutors or dc,clu1,1ncnl 
\\orkcrs wi1h C"-J1diL':1cc hut T11) fc,rrn:d qu�ilificatilHh. l-11) nu:, nnl he th�ir \\hnk jl1h 
hut an impl1rta11t a�p,,_·ct ,)r 1!1,:ir wor� in,·uht:-.; facilitating 1Jr sur11drtin� learning in 
fprrnal nr inl�)ffll�ll cu11k_\h 

Exit level outcomes: 

.,\ qualilicd 1•1.1,l1i1s\11eT al 1l1is · ·:I 1, .i:-:,· 1" 

l'rcscnt c, idrncc of PR-\CTI< 'Al. C0\11'1•:TF-.;n 

tl1t' dl'll!iJ!l,lru!t"d .thi/:,'i tu co11,1(/t:r <1 ntttgt' o( r1r11nn, f)o,_,ihi/itit'.\ und m1tkt· decisions 

{lhoul 

I he L1c:ilit:1lilln or k:1ming in groups and on a (\lle l<H>nc h;1si,. "i1!1111 dc\cl,,p111e11t 
;.md \\\Hh-r"Ll1.'<..' u•:HC\l, 

I hi..." couw,1_.:\l:w.: td k·:irnt·rs \',i1l1 rL·�, 11d IP lc:irni11t:'. ,!1',l -...upptlr! m;1tcri:ds: thl· tJSL' ,)!- ! 
\�1rit·d k.tiI1!11� f:..."-,\llt\_1.:-.; <Hill ad:1iir11 ,!r,iti\c flHttiilt'"- ,u;d r·�·,iu1r:...·11ll·nt.s 

I hi: llH111iturin� and Cl 1 :1nscl l111g of k�1rt1t·r-... 1. 111 k·,1r11.int1- prtit'.r�ss dnJ achic\ l.'lllL'lll2->. 

4. ( \n1k'.\t-appnJpri�1rc k.irnin� suppurt mak'n�ds �u1ll �h.:ti\ i(it·s. and m;1l-.ing :1daptations 
t<l these· 

grounded in FOt:!'W.\TJO-.;..\L CO\ll'ETI '\(T 

I. l c�irnin:2 ,i.... a h1 1li:--;ti .... ·. cr-..•;1ti\L' ;11;J lift:-!un=' prt1 ... :'-:·�" l1l intl·rac!iLHl v .. i!h Li!l1i!1,1r 
hno\\kd�c n\nL •-..; �rnd !if'-· cxr1,:ri'-'r1..._·L', 

3. The topic or subject matter rekvant to learning facilitation. aJministration and support 
and the decisions and judgements that need t,) be made 

4. l IO\\ local contexts and conditions influence k11rni11g. 

integrated through REFLEXI\'E CO\IPETENCE: 

the demonstralc'd ahilin· to: 

I. Rctk,·t on and e,,i!u;lle :11! 11,pccts or o,, n f:1,·ili111tilln a11,I supr,,n "r k;uning 
pra1..:ticcs anJ the k:1n1ing L11..'i!i1�1ti1.1n an<l k:11::'--r ')t1ppnrt pr�1t.:l',,_'-'-" nf 1•1l1l�r-.; in the 
-;amc U)flk\.t. 

' :\pprais.,t'. O\\ n pcrf�)rrn�llh.:l: \\ itll an unJu ,und11:b, l)r tlut !',_-: It 11111..u:,.-c Sl) that 
candidates can k�1rn from their ln\ 11 �1 ... tiPiJS 

Rules of combination: 

lundarne111.1I 
-l units \\h:c·h .ire· ,·nrnpub,,r:, f<\r ,di I I I) qualilic:11ti«r,; ,,t lc,,·ls 2--l. ·1hc 
l '0111nn1ni1..',1liPn StuJic-.; I �lh t;'. lLlgl' t111it mu,1 be ;1I ]:,_·\ L'I -\ to enahlc 
candidates {l) pnH..'Cl'J !!1111 high1.·1 L'1.l111..':llid!1 and tr:1111111� F rn 
q11alit,c11ti,1ns 

Core: 
4 units \\hi,·h �Hl' curnpu!:--.,ny ft)f �t1! l ·r D qu:ditlL�1ti,111-.. k\ �--l. T\\P 
units \\ith :1 l1..:�ll:hi11;� fll,.:'\l'., One \h!Ll,:--'1..'lli\..T\t �Hhl ()l\r_' j k ,'�'!l t:ilit 

Units of the qualification: 

Fundamt·nt:1 I: 

l lnit I: 

Unit 2 

Unit 3: 

l 'nit 4 

FTD founda1ion:tl nprrli,t· 

I 11cil1t11tin� karnillt! · I c·,<rnin)' 1111d I t·:imcr, ( I 11) C\f'eni,c and ,,,11tc.\t1111I I 

C.\ pertise) 
Cun1111unii:atinn Studit·-.; I ,mµu�1�'-· unit 
(111ini111u111 of 20 credits fr, ,,11 the C()lllllllllli,·111i()ll li,·1.1 I 

Cnmputcr Science,. �l.1th,:,11at1cs. I ik Scienc:c·s "' l'l1:, ,ic:il Scic·ncc·, 
(minimum nr ]h crcd1h fr,,rn one ,,ft!h-•;c 1,eld,i 
\\.hat is t,, be- k.,rn! ((kc:up11tion11I c\1·,·1!1'c.·) 
linit frurn dr1 arc;1 of t1..-.11..·hing :1r"'f"'i:,·,tti1111_ i.l.' tlic k:t1Ili11�' arl':1 1ph.1'-ll:', 
suhject. Jn ci<'pmc11t are.1. ctc 
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- --- -- ----- ---------------------- ------------
Core: 

Unit 5: 

Unit 6 

Unit 7 

lJnit 8 

Unit 9 
Unit }() 

linit 11 
l lnit 12 

ETD-spccifie expertise 

Learning programme planning, prep,1ration and evaluation 

Management of learning 

Teaching an,l tutor dcwl,,pmcnt 

Leamer 1,0,:nturing and supp,in 

Contntu:1I understanding (Suh-fidd or organisation sperific expertise) 

s \..-h{H)lin, __ ' 
(kcupati .. n-ll11,'c'td FI I) 
l lighcr 1:,ltH.:alh'n �ind i r�iinin� 

Assessment criteria: I 
t\-.;s�sSllH..'!11 1ncth,1ds :rnd t,HJ!." must .dl\l\\' t!1t. .. · ,.:.mJiJ,llc {l) dL·rnt111strak the ai..:quisiti\)n and! 
applic,1ti,,11 <'i ke1rni,,;'. b,-ilit.11i,,n and s11pp,1rt cap,1hilitics 'li'l'n>pri,1tc tu k,1rners' nct:J,; and 
cnnt�xt-; thnH1gh 

• The rL11111ing. p11..'.--;!..·ntHit1i1 .inJ �\pLtiutinn of ir11..li\·idu�d and gruup h:�Jrning fociliutil)n 
prL)(C'SSCS ;1rrr\)pri,llc !() focc-to-L1c1.,,• situati1.Hh f()r lc.:artlt'T-, at the (iF re k\·cl 1.)r IO\\er 
and with k,!i llc'[S rresu:,:,,-,1 '" he' in the s,1111,· Clll\lc'\l as the cc111d1Jate; 

e rar11il1arit: \\lt!1 :I r:!'l�l· 1)f pr1ll;..'S'-,(S in [l.''srL'Cl pf 111\ .. 'thnds llf rLurning. karning 
L1cilita!illll. ;;ss..._·•,",tllt..'!l! :uh! h_·;ir11int'. 111�!'-.i he rr,.':-.l.'111: 

• B l lth .. \\rin,:11 :irhl Pr�ll L'\ i1.kn._-,,__- llllht hL' 111"1�·1 '�·-l i:l tl1,: pLinning. rrl'SL.'!1(,1tit 1 1l :rnd !I 
L'\,pLrn,iti1in u( th..._· 1..."!i11-.,:r: k·.1r11i11;; L11.·t!itati1.ll1 pt\)l.'.L'SSL'S in tk\L·lopn11.:r1t (1f \\-�,rk-;,\:1;..:�· i

i contl'\h \'. irh !hi..· c.1111l1d�1k·s hngu,1:,2c'._-1)mtnuniL-�1tii)!l cumrctcncc at l',;()f- k\t.:I 4 !
st�llhLtrll 

• L Yidcncc of rc•!1, ',., 'c' c, 1n1rc'kt1Cc' ,!1"11\d be' f1 i c:,cnt 111 [c'c-pcct ol the c;inJi,latc' s abi I it::, I 
to n:llccl 11r, Jnd t.:'>:llu:1L' the '.'>!f;..•r,gth'> and l1miL1ti\HlS of tlil· c!iosen learninb'., h, _·i!itatinn 11 
prdc,,__·-... St..'" h. ir \ ,1) tlk· l1..'- u r 1L'r..; �11H.l I t,) thL'llhL.' l \ cs ) 

[\1,knc,- c.111 be dc,i,,,11,11,1kd tiil<>!l:c'.11 ;t \;tric:, ur ()pti<>ll• prnj,,ct p,H11;,11() i11 ,itu I 

ohsen·atitlllS · ,;imuLttii'th 111' k;1r11i11:- 1cducati,H1 �1111..l tr;1i11!11,:;l :----ilu.tti11rh e.\�1111ir:,1t1<-t1i::-.. 1-'nr 
award uftliL qualili(;Jtiun thrdu�·h .1 L.:.1rnin� pr1J:;r,H1lllll' Pr RPI rn 1cL.�ss. c\idt...'rKc 1.i!' dpf1!i,:d 
compt.'tl'rh:c must bi..· ;:-.,_-.,L"·,....,L·d thrl\Ugh al k;1:-,! t\\l) (1ptinn" .. ,,nt..· of \\hich rnu"t rct1cd \\rittcn 

.
I language 'cc•rnmunic1ti11n L11m11-:tL·n1..·1.,,• 
n 

Moderation I Accreditation criteria: 

The ."'.'ationa! Stnnddnls B,h�i,_/(Jr the FTn Jicld iril! £lt•h'rmi�1t' mod, r,:!!(»1 1u:(i ,h•l.,.l'tlih1tion 
crift:ria jhr tl1t-' jldl t/lllllijlt·atiun and ET/) Sfluldurd\·. in accorcl,incc Huh r .... ·!t·\·,1nl .\.-f (_). t and 
ETQA n.:gulariuns Lan_L'.llll,l..:.,'-·(:om1.1wn:c tlf.'()!/s uni.I ( 'rnn[illfl'r ,l·t�'m .. ·t·., \/,:tlio>Llfit·.\. etc. 
criterill for assl'S\f!?Clll and ddJediruri11n 11·i!/ he S/Jt'r..'Ufl,.f },_,.. !ht· r,·lt·':dnr \.,;n., 

Bli,fic,· wishuzg (1 1 ,.:n:..ll·ntial leunll'nJ1r LT!) fr,:rnin'.!, ucliic1·t .'!.'t'1.1/\ "·'-'''' fit· lt'l!l\iL'red H·irh 
(l/1 ET(!A (IL0 1.Ji!dth'd hy s j () __ , 5;ucJ., F / L_J.-1 \ nil/\{ d('f1/1)}/,ff'dft' !1:r ,.ftTd;' 'i.' /.1 lL't'htUJi\!ll\' 1;,r 
L'flSllring tht' muin!l'nanc1..' ,f l.'t1liona:' \:',. ,.,.fd,.J\ ut·ru,, l1'<!! nin.i..:. l)/ 1 1 i·i, ii 1, • ••1 .i. / u, ,.t,, \l'lc'nt /i>r 

\ tfo.a ,Jttuft 11f... .11ion dt1,l nr u, w111, 

L ____ � ---�-�--� �-- -��- -c��·�---



SAQA 
Log() 

NQF level: 

Field: 

Suh-field: 

Relationship to 

qu;1lification: 

Title: 

Qualit� focus: 

UNIT 1: FACILITATION OF LEARNING 

I l'I cl .j 

ETDP 
Logo 

Schooling. ( lccupation-dirs:ck,l LID, f lighc, Education a11d Tr:1i11in[: 

•\f\11 :ind I kvclcipm,·nt 

ll111,!.,nic11t:d compulsory u11it at le,,·I 2-.J qu:tl!!icatiun 

I carni;;g L1cilit:1tion 

l)i:m1.)J:·,trati1.lll ofa range of age. t·ontc·,t and k\d appr\1pr-latt...· 

�1pprl1.kht:s ll) W(1r\...ing with gruups (,f lcan1L·r� and indi\·idu:ils 

Specific and criticil outcon1t·s to he as�csscd: 

Practical Compctl'nrc: 

Grounded in: 

Foundational competence: 

A demo11s1ruted 1111dasta11d1ng u( 

Integrated through 

Rcnni\'e compcll'ncc: 

De111,1111/ra1eJ t1hili1y 10 

1 �1ppraisc O\\Il pcrfPrm�llll'C ;rnd dc·\·l'l11p stratq;i1.>, !rir intc1\Cllli11n ;1:1d 1�1,\fc �.t1in.tl 

dc,·dnpmcnt 

3. idcntl(\ L1Ltnrs ht:-lping ('r hi11d1..·rin� k:trning <md mak1..· dt__',_!,i1Hh (l/J -.,hi<' .urJ l 1 nl:-'.'--'r· The di...·mi 1n,1ruh.·(I uht!i(i to itl, ntUr optiiJn, und r1n ,ihi/aie, und nwkt· dl'l·i.\ion, uhout 
krm in ten c-ntiuns 

I. \\ a: s uf tt'�1d1ing ;.i \ :iri":tiL'S uf ind: \ idti:t!s t 1r �nnlp>i nf k�n 11::rs with Jiff(.'n:nt needs. 

compctcnccs :1:Ll life nrcricnccs 

31 



SAQA 
Logo 

NQF level: 

Field: 

Sub-field: 

Relationship to 
qu:ilificalion: 

Title: 

Quality focu,: 

UNIT 2: COMMUNICATION STUDIES/ 

LANGUAGE 

l C'.d 4 

hlucati,,n, ·1 raining and Dc\·cl()pmcnt 

ETDP 
Logo 

Sdwoli11g, ( kcup'1tion-directcJ l ID, l ligher [ducati,rn and Training. 
:\ll! I a11J Dc,·.:I"pm,·nt 

l u11dan1,·nt,d c,,mpul,or, unit liir l.cVc'i 2-4 qualilication 

!1ilf·'.·llvi11� praL·titit\Jh .. '1.;;, · Lrn�u;,1gc compt.:tc-nct: and k�11 .. :htng 
ui::1pLh::H:c: thrnu�h �1i1 ..t\\arcnt:s'.-- t)fbngu�1ge unJ pO\\C:r rdalit)llships, 
fo,dit;lti,111 01· learning tlm,ugh bngu:1ge anJ through irnpr,nemenl lo 
(H\ 11 li11�uisti1..- Ct)11tpc:k�ncc. 

I his 1s a S-\() \ r,·,111l!,:11••i:it th:11 ,., ,uld Cclillc' from anllthcr licl,I 11 the tic!J had a u11it 
dealing \\ith 1)111.,; 1•r n1<11'--' 1\( !h1...· f\.; \\it1)-.'. �It l 1nit �--t k\·cl thL11 lt \\Utdd be aprrupri�ik for 
this quJlilic:,ti,,n 

devel"pit1)2 p1.1ctiti,,11crs comr,ctrncc and conlidcncc in "riting and speaking a South African 
lam!Ual!l' "h,,·h 1s llllt ,,1w of t!1cir 11\ajor or dnmin:lllt langu'1)2l'S ( for the purposes of t:nahling 
ET!) p;:>ctiti<>11,T, tn \lurk l\l()rc· t'i't�·,1i,c:I: \\ith a t'1ll)lt' ,-,f karnc·rs) 

j rnpn.l\ i 11g ((l[llrL'kJL"c' '.\ rit'.1-.·n .111d Pr,il (, l!llillllt1ic1titHl ll\._'1.._'l' ,-.:1r::, f( )f f11rthcr st11<..h t q 
prokssilHl:d dc\·t..·l, 1 t'!l1'--·1·:1 

SAQA 
Logo 

NQF level: 

Field: 

Sub-firl<l: 

Relationship to 

qualification: 

Title: 

Qualil: focus: 

UNIT�: COMPUTER, MATHS, LIFE 

SCIENCE OR PHYSICAL SCIENCE 

Level .t 

Educ:ition, Training and De, elopmcnt 

Schooling, Occur:1tion-Jirce:1cd I TD, I li!l iH:r lduc'1li,,n an.I Tr;1ining. 
ABET and DC\clupment 

I un,bmcnt:d compulsnr: unit at Lc·,cl :'--1 q11,lilli,.1t1«n 

IniprLl\·in� praditiont.:rs LlHllf1l'k'lh.·e and l'll11!ilil:·1l·c in \\Orking 
prattiL�illv \\ ith nutht:n1atics. sL!!istiL·--: ;1111..l (:1HnptHl.·r._, ltJ :.h-,i'.':,I karncrs 
with computer a!ld mathcmatical liter:1c: :i,:r,,-,,, th, curriculum or 
karning progr:m1mc. 

This is" S:\().\ rcquirc·rnent t!ut \\<lt1Ll c,,mc frc,m 1111,,1hc-r Ii,·!,! Ii th,· !' lv.i a t1>1it 
J�aling \\ith (1r1c or morl.' of the t�)]\\)\\ing �l! l :nit:?--+ L:\l.'I thl·11 it \1,, 1u!d h,· :'.j\p1• 1 pri�11c t�n 
this quail tication. 

intruJuctilln to computt:rs anJ \\-"Ord prOL'L'."sing ( fur the purpllSL'S of 1tnpru\ 111g 
communication skills and creating learning nutcri:rls) 

den:-lopins Jll�ltll:-- and stati�ti("--. (._.l)rJlj't:tl'll("L'S - fnrcn!L ill:, l!Jk·rrrL·lin;:-• in!',,rnution n:blcli 
tn t'1.lt1catHl!L tr:1inin�. d...:\t.:lur!lll"lll ;]!11.l 1h1..• L'Ctl!lt)fll:, 

de,cluping compctcnc, in n1aths to bc: aJ,[c tn c,,n!idcntl: assi,t lc-;1rn,·r, Ill subjnts au(\s, 
the curric:ulum or \\,,rk prn�ra111111c 



NQF lc,cl: 

Field: 

Sub-field: 

Relationship to 

qualification: 

Title: 

Qualit1· _ focus: 

UNIT 4: OCCUPATIONAL EXPERTISE 

!'ducat inn, Training and De, elopmcnt 

ETDP 
Logo 

.....____ ______

Scho<>ling. ( h:cupati,,n-dircctcd L 11 l. I !1ghc1 l·ducati,,n and !'rCJining. 
1\ 11ET ,md Dc, ,·lopn1cnt 

This ,·"11ld b,· a qualdica1i,1n alr,·ady acquired or a unit fr,1111 an 
aprrnpri,11<.: licld. Fundamenul unit at lc,el 2-4 or abm c 

( l1..·curutional t".\p1.:rti�l' unit fron1 arc.1 oftt:achlng specialisatiun nr 
,,,hj,·cL'disciplin;ir, ,m:a e.g. labour .hcCJlth, L111d, \\atcr. ECll .. -\Ill· I. 
,,c:lding. clc 

llcYel"prnc111 of C'-'pcrtisc in and 
an,! '"1ys of thinking 111 th,· 
'.-s;·1(._·ci;i\l:-;:1tinn 

greater familiCJritv "ith kmmk<lgc 
practitiuner's 

SAQA 
Log,1 

l'<QF level: 

Field: 

UNIT 5: LEARNING PROGRAMME 

PLANNING, PREPARATION & EVALUATION 

[ .eve! 2 - 4 

Fducntion, Training and Dc,elopment 

ETDP 
Logo 

Suh-field: Sch,><1linic'- (kcupatinn-dir,·ckd I Ill. lli ,c" hcr hh,.11,,,11: :1J Training. 
All!'. I an,l lln cl<>pmcnt 

Relationship to 
qualification: 

Title: 

Qualit) focth: Plannin�. prcpar�itil)TI and l'\ c1l 1,ti t( 111 ()f k,!t: :1 r1:--' rr, ·•;can1111l':-. t: 1: 

karnl�rs in �l fornili�1r cun1cxt. 

Specific and critil-al outcome, to he a,s<·s,cd: 

l'racticd Compct<·ncl': 

I. needs ana!vsi'.-> int\)nnation as a b;i-,i ... t�,r n1.1hing dcci,iJ.111" ,1i 1 tllit th<: lt'arni11c.! pni!:-'rar11111t_''­
arpropriat� {1) a r�1rti..:ular karning {(\pie llf' �!ft'�l 

1 '.'>l'tjlll'th.:in� l)r k�trnitlk-'- �(,ir(,[1�'. \'. ith (Ollh .. "\lS Li::' 
1-.°!. in!,_·\ ls; 

1.- kss fa1111liar 

rhc purpt)Sl'" ld t�hk" ,11hl thl·ir r1.:!.ttH11i,l1!11 lll r1 .. ..'quir1..·,J k.1:11in::-' \\�:'.'-tl!lh .. 'S �u11.l k,1rrll·r 
rn .. �cd" 

-l karning and �1s;-;L·:--srnc11t �H.:ti\it1c-.. for gr1)tip �11hl i11d1\1du,1I k�1!:1in� th,it 1cqt1ire le�1rncrs 
to p,,se and s,,h c prohkms 

5. asst.?ssnH:nt pnJ(cs:-.c·_.; and instn1n1t'llf.'> f�ir furm;iti\t' and �t1m11 ,'.:;·.,;,.· :i-;s.;c:-.:-,,1nc11t and f1,r 
:i-�--l'\:-.in� \\ hdhcr tH1tu1111L•,, kt\ ,_· h ..... ·t·n rnl't 



Grounded in: 

Foumhtional competence: 

A demonstr<1icd 1111derstunJi11g ol 

I. a rang, of assessment practice, c,nJ their apprllpriacy to the outcome being asscsseJ 

Integrated through 

Reflexive compdcncr: 

Demnnstruted uhr/111 1,, 

t.:-\alu�!tr.: tht: �111 1H',1p11.t(� ufa r:m�c nr gi\'1..•11 k:1i·nin� pn))::ri.lmn1l·� fr1r a k1h.n\ll grriup nf 
karn�r� Jth_l gi\·t: criti1..::d fct.·dh,kk tu t.·Juc.1ti11n m-1ru��r:-; 



SAQA 
Logo 

NQF lcnl: 

Field: 

Suh-field: 

Rdationship to 

qu:ilification: 

Title: 

()11:ilit� focus: 

UNIT 6: MANAGEMENT OF LEARNING 

Lnci-1 

FTDP 
Logo 

Schn1Jlint'., ( J1..:1..·up;1tit't1-dirc._ tl'd F rl ). 1 lighL'r Fducation imJ Training. 

Al\! I an,.! !le, d.1 p111.:111 

l\1an:1g111� i111c-rc1,ti,lli.s ,u1cl a,l111111i,t1,11iu11 ,,ithin the 1.:ad11n, n1ntc\t 

and\\ ith 1)th1...'r suff and :1,J:11inistrat(ir "· 

Practical ( 'ompdcnre: 

1. \\hy �ind hn\\ rcu1rd-...: \'ll h.·,trilL'r pn1�rl.-'.--;c;_ Lh.·\cll1p1111...·nt anJ .:1."_..;cssmt:nt nccJ td f\{.'. 

or�;1nl:-.c<l 

2 ht)\\ ld ill\dh1.: k:m1t...'h in tllYi :llll'-, �thtlll( th\._· lll,l1l�lt;'.L·m1...'llt df rn)�ramnh.'\ i11 \\hich tht') 
�ire i in uh ,:d 

4 \\ h,1t aspects \)f I· I IJ lll an \Jrgani:<ltiu!l l\:quirc_• ch;rn;L· art1.l \\ hat an: arprorri�ttl' \\':l:, � tll 

go ahu11t initiating and :,t1"-:,1ini11� such ch�ingc 

,; 

Grounded in 

Foundational competence: 

A demonstralc'd 1111dcr,1u11di11g or 

L group karning anJ grnup dynamics 

Integrated through 

, tdLntil\ arc·as of F 11 J m,lllagc1nc·11t requiring :han�c 



SAQA 

Logo 

NQF level: 

Field: 

Suh-field: 

Relationship lo 

qualification: 

Title: 

()ualitJ focus: 

UNIT 7: TEACHING AND TUTOR 

DEVELOPMENT 

lducat;,,n, Training anJ Dc,dupmcnt 

ETDP 
Logo 

Sch,ll1!,,1g. < kcupati,H1-directcJ !·ID. I llghcr Fducatinn �nJ rraininec, 

AllF I ;111,.l l l,·,clopmcn: 

( l,1gtling pcrsnnal .lll,I profcssit>o.tl Jc,el,,pmcnt of [TU pr,icl!lillncrs 

a, l'l'!lL·\i\'t' .md "-·dnlidcnt t:1cilit�1tnr" 1·,f learning. 

Specific and critical outrn111cs to he assc,srtl: 

Practical ( ·ompdcnn·: 

Grounded in: 

Foundational competence: 

A demonstrafrd 1111d,•rstandi11g o( 

Integrated through 

Refle�iYe compctt'n cc: 

.j() 



SAQA 
Logo 

NQF k\'cl: 

FiclJ: 

Suh-fidd: 

Rclatio11>hip to 

q,rnlif,, ation: 

Titk: 

()ualit� focus: 

UNIT 8: LEARNER MENTORING AND 

SUPPORT 

ETDP 
Logo 

Sch,,,,J,n'.-'., llccupati,l11-dircclc',l L ('[)_ I !,�:her Education a11J Training, 

,\ill· I :11\d Dc,.:l,,p111cnt 

hknt1!·:i11� �u1J mal-_in�: intt..�n·L�ntiun::; tn L·lnmsd karncrs (and ()f n:fL·r 

k,1nh..T, ll) appn1pri�tll' coun-:..t"llin�) fur assisL111-.:e related to careers. 

prn�'Lllllflll' ch()ii...'L'. t:'11llltil)J1a! �m1l Sl)Cial rn)hkm:-;. 

Spct'ifir and rritic:tl out(on1t·..., to he :l'.,..,c..,,;;cd: 

Practio1l Col\lpctenl'c: 

-11 

Grounded in: 

Foundational competence: 

A dl:!monstru!t!d u1u.lerstanding ,�f 

Integrated through: 

Reflexive competcne<:: 

nemon\'lrdtt'd uhilin to 



NQFlcnl: 

Ficl<l: 

Sub-field: 

Relationship In 

qualification: 

Title: 

Quality form: 

UNIT 9: CONTEXTUAL UNDERSTANDING 
(SCHOOLING) 

Spt·dfit· and rritical 011tcD!lH .. ·, to ht· :1'...,L'Sst..·d: 

Praclic1I ( ompl'lcnce: 

-1 ; 

FTDP 

L,1go 

Grounded in: 

Foumlational competence: 

A denwnstrakd 11nders1andi11g of-

Integrated through 

Reflexive cornpetcnre: 

Oond11strult.'1i t1hi!iti· lo 



SAQA 

Logo 

NQF level: 

Field: 

Suh-field: 

Relationship to 

qualification: 

Title: 

Quality fon": 

UNIT 10: CONTEXTUAL UNDERSTANDING 
(OCCUPATION-DIRECTED) 

Level -l 

l ,!uc:1:1,,11. lr:iining anJ Dnck,pmcnt 

( kcur'11illn-dircdcJ L lTl 

(·,>!I,,·'- 1u,,I { I ndcrstand i ng( Occu p:11 i"n-d irccicJ) 

Spccilic and critical oukomcs to he a"C"l·d: 

Practical Compdencc: 

ETDP 

Logo 

!ht· dt'"10J:,·[1,!tt'1! ul1:l1t:· 1n 1ilt'fl{/'\ n;1t:i)J/\ Whl r,1,,ih;/1tit'\ Ul!c/ !llllt' dt'('i\iUII\ uhou! 

cf. :S: �II inn;i\ I r;1111 ing B1 i,1rd .j, 

Grounded in: 

Found:itional competence: 

A dem,mstrated 11nders1<.mdi11g o( 

Integrated through 

Rcllcxi,c competence: 

/)1.'nzon,trukd uhi/111· to 

(;;\,1ti\11u! I uinin� B1,,1r,l -11, 



SAQA 

Logo 
UNIT 11: CONTEXTUAL UNDERSTANDING 

(HIGHER EDUCATION & TRAINING) 
ETDP 

Logo 

�---·-

1--..----------------------··-----··--------··----

NQF lcHI: 

Field: 

Sub-field: 

Relationship to 

qualification: 

Title: 

Qualit� focus: 

I t'.ld 4 

Specific and critical outcome, to he a"cssed: 

l'ractical Co111pl't,·nn·: 

.!7 

Grounded in: 

Foundational competence: 

A demnnstruted 11nda1·/i111,h11g of 

Integrated through 

Rcflcxh c compdcnl·e: 

De111,1n1/ru1.:d 11hi/i1_1 lo 



SAQA 
Logo 

NQF level: 

Field: 

Su h-ficl<l: 

Relationship to 

qualification: 

Title: 

Qualit� focus: 

UNIT 12: CONTEXTUAL UNDERSTANDING 
(ABET AND DEVELOPMENT) 

1:Juc:1ti,,r1_ Tra111ing :u1d Dc\clopmcnt 

ABET and Dn ,·lopmcnt 

ETDP 
Logo 

lntc1Ctcting with fa111iliC11 l-.111\\\kdgc ct>nk-;ts and life c,pcricnccs in a 
f1e1111c,\tlll t1!' cdu,-:1ti<>11 f<1r co11111111t1it, dncl,>p111,·11t 111 a ln,·al an,! 

t ,1rn i l 1:ir u iflk'\ t 

Specific and criliral outrnmn lo hl' assc.-scd: 

l'ractic-:11 Co111petcncl': 

Grounded in: 

Foundation:il competence: 

A demvnstrat<!d undastanding of 

Integrated through: 

Hcllnivc competence: 



FUNDAMENTAL 

UNIT 1: LEARNING (ETD_E><:perUse) 

UNIT 2: LEARNERS (COOl!xtual Expertise) I 

UNIT 3: WHAT IS TO BE LEARNT {Occupational exp) 

©National rraining Board 

TEACHING QUALIFICATION LEVELS 5 - 6 

CORE 

TEACHING 

ETD DESIGN 

, .  
_ -, _ _  ' , .. . ' ' 

UNITS; ASSESSMENT DESIGN & .DEVELOPMENT 

UNIT 9: DIAGNOSIS OF LEARNING NEEDS 

UNIT 10: LEARNING MATERIAL DESIGN & DEVELOP 

UNIT 11: DESIGN & DEV OF LEARNING SYSTEMS 

UNIT 12 MEDIA & INFORMATION TECHNOLOGY 

ETD MANAGEMENT 

UNIT 13: MANAGING THE INTERNAL ENVIRONMENT 

UNIT 14: MANAGING THE EXTERNAL ENVIRONMENT 

51 

ELECTIVE 

UNIT 16: CONTEXTUAL LJNDERSTAt>OINC (Snwi"cg; 

OR 

UNIT 17: CONTEX1UAL UNDERSTANOINC; iOc>-::up-1'.1on J:re'.·-1,,j El DJ 

OR 

UNIT 18: CONTLX lllAI UND[HS TANDINt_; 1H:c,t1er EJu: 

OR 

UNIT 19: CONllXlUAL UNDERSTANDIN<; I AllU & D,-.elq ·:e>n: _] 



EDUCATION TRAINING AND DEVELOPMENT 

NATIONAL DIPLOMA/ DEGREE IN TEACHING 

NQF LEVELS 5 - 6 

Purpose: 

To fonnall) rcc,,t'.nise appli,·J compdcnc<: in tca,·hin,2 or facilitat,on of kaming and 
-�r_t.."!_atcJ supp�)rt r�i_l_c_s ________________________ �-- _________________ 01 

Learning assumed to be in place:

'.\(JI Inc! -1. Further hluc:ition and I r.1i11i11e2 Ccrtit,,,alc' OR Further Educ:ition and 
Trainin!..'. :<ati\ln:11 Cc1til:c"1,_· 111 l ea_1::1_i�1�:1tinn OR RPI cqui\alcnt 

Range statement: 

I hi .. : qu:tlilic:1!iP11 j,._ dirc1 .. :tL'1.l .1t lt:achcrs in '.'<..:h, 1 ()b (r�rn�in� from <.:arl;- 1t..·�1rni11g L�ntrL'S to 
hih!h sch,111):,;): lcct1trcr'> �lt c(•llc�, "- k·--·hniklHh and unin:rsitic-< trJincrs; in L'!1ll'rpri'-C­
ba"L'J tr;tii\!!lt! dcr�trlfll'..'!lh. J'l:hlic ti:iir:in� L't .. '!1lrl',._, Nl j( band indu--tr) tr:1i11rng G\);ird:-; 

Exit level outcomes:

Present n id,·nce of PH\{ TI< 'AL ( 0\1 ITTE:\( ·1 

(;:',Jilt 

l. I he Lk1LL ti(\I\ til k·.1r11in� in d1\·LT"1...' k·.1rr1-_·r �r1 11·,, ;u1J nn a lHlt...' .. [\)-1)i1C b�lsis. \\]thin 
L1mdi;1r ;t'1\l u1d�1t1tilL:r ctinlL"dS 

! he 1..·uun· 1...·ll1n�: ,1f karr1L'f"- \\ilh rq;:11\l l\) k'�1rn!n� llit!i,._:ultic:): curri1,._·ulum ln flh)dule 
l·lwi1,._·e._·s: inLlrtlLltion lik'r�li...·: and the llSl' 1,)f,�1ril1Us i�::m1l11� n .. 'SllllrLt.':> 

l he ,1'-;"l'""rnc11t pf k�1n1cr prug.rv·,-. �111d ;:,_·h!1._•\t.:1nL·11h. \\ith co11...,trL11._·[i\1...: ku_lh�icl-.. and 
,ll'Cllf�l!t.: r\...'1.."lJrd-l-.cl'rin;; 

� j ill' -tk''-.j�!l (lih! Ii 1; 1 k·/ll:._'JlLHin!l td. ;\'-.'-,l'-,:-,llll'tll slr�llt:�it.::,... r11r difkr,:nt ,1\�t...·-..s111:-.:i1l 
purpli...,._·" :1nd dftl'-·i:._·111 k,1111i11� l'i)Jl!t.."'\.b 

(i l ht.: L'\id\utinn u! th1...· :-,_lf:._'llgtlh c.111�1 !!rnir.1tiP!h nr k\1l1lin�! pr1h.'l'''.'--l.''.'--. llld'.1...·rtals and 
rnL·di�1. pr11_�1.r,1rn111l.·-.. �rnd s:--:tL'llh. 

Lrnunded i11 Hll 'ill.\TIO'-.\I. C0\11'1 IT'i( I 

{ c:trllill� a:-, ii htdistic crt.:c1li\L' <llhi l:!',�-l( 11lg prnc:._·-.,-.; \)r inkr;1cti\l!l \\Ith diill'rl...'nt 
krn1\\ k(l�,.__- t'tirin-.; :ml'. lit\..· \\urlds 

2. Socio-cultural, bnguage and literacy ditTe,_.,c,'s as the:, t'\i,;t in karning groups. 
communities and the broader soci.:1y. 

J. Concepts. principles anJ pruccdun:s r,·k\allt t,> the kn,mk,lgc discipline. subject 
matter or occupational area that \\ ill k tJught and th.: kinJs of juJgcmcnts :111J 
decisions th.,t nccJ to be mJJe. 

4. The changing n,1turc <>f the Fl l) suh-fi,·ld 111 \\ hich l\',1chi11:,'. .,, ill t'1�<.' place anJ the 
relation to lucal. natin,ul .111d ,'lobal c<>11tc,1s 

lntc�rntc<l throu�h RFFLL\I\ E CO\ll'LTFNCI 

Rclh:l·t \Ill and t.,'\�du,tk all a"PL'cl\ ur()\\!1 k,kli1!l!; and k:1r:·1:11; SllJ\i·,,,: t /'f,ldll'l''-\ :rnd 
the pr:ll'ticc, of ,,thcrs. 

' lntcgr:J!c ()\\t) 1''-'rr1)rl1LlllCL \\Ith an u11J.__•r-,U;1di11� 1d i: P'--'/"lt'fil:,1/ll'(..' S�} that 
Cl!h.JidJk'S k�lll". fr1"llll tlll·ir 0\\11 ;1ctio1h :tnd ;Jr(..' ;1hk ttl ,\J,q,1 l1' !1;1;1_,'1._'", \ 1 r unr1.lrl''.'>CL'll 
circun1st:1111.:t.:s 

_, _____

Rules of combination: 

I ,,t:il Ill units 

l 'nit� 1. � & > arl' Ldl11[1til:>iir: fl,1 <ii! I· Ii) qu,tlil-1-_·,1ti1,:h ,it !._·,L·ls �-/1 
I c�tr11in1:,'.: Lc.1rner, ,1nd \\'lut i-.; t1) 

1 'h."c1: I:! 

l·1,r.__·. f'.__•.1chiw.'. 
( · 1 1Jl\;'ld>,1ry units ·L 5 & 6 \\ilh �i tc:1:._·hint' l,h.'\i ,11111 1 11)"\'r) unih \\itL 
:111 FI I) Dc,i�n J;)l U:-< ! ,:1 ,:11;,u!-.,\ >r; u:1i1 ,, :lh an I I!) \ Lt1u�_,._·111'-·1!l !, \·,:Lh 

I ll'cti\·c: 
( ttfnrul-.;1)f), uni! ih (\[" 17 tlJ" IX llr \l) thal rl'Llll..''-. {p lilt: (1lr\!l'\ll!,il 
t111ck1·,t.<r1d,n�· ,,r a s11h-ticld Sch,H,l111t2: Oc,uJ'"'''." , 1irc,t:,! 11 ll: 11,�hc, 
I ,luc,1ti<>n :1n,l I 1.1111inF ( IR :\Ill I and ll,:-c·l,>p:11c11 < 

Units of the qualification: 

l-u1111:lment:1I: 

·nil ! . 
lnit 2 

II 
( ore: 

I 'nit 3 

I !nit 4 

l 'nit 5: 

1 ·11it (, 

FTD found:ition:1I cxpcrti,e 

,·arnin:,> ( I· II) cxp,·rtisc1 

t'arn.:rs (( 'n11tcxt11;il l'\pLrti < 1 
\\"hat is hl he I ,c;u n! ( ( ),�\._ •_qc:1t i1 \Jul l."\rl'! t !"l') 

1-:TIJ-,p,·cific expertise Cl ,·ad1in;:l 

I earnin:,> fadiuti,111 t I 1 

I earn in!:! supp1)rt ( ! l 
learning :\ssl'ss111,·111 :u1,l :\d111i111,11.1liP11 ( 1 1 



Unit 7: 
Unit 8: 

Unit 15: 

Electin: 

Unit 16 
Unit 17 
llnit 18 
Unit I') 

I.earning Design and Development (D)
Assessment Design and D.:,·elopment ( D) 
Evaluation of learning (1'I) 

Contextual understanding (Sub-field or organisation specific expertise) 

Sclw,1llllg 

Occup:11i,rn-Dircckd FI[) 
fltgher Fduc:,tinn and Training 
:\BI' I and !Jc,cl"flmcnt 

Assessment criteria: 

ASSl'"ISt11c-nt n1cthdJs �rn-1 t()Pl'l 111t1'->t a!h.n\ lh.: c;rndiJ�tk 11..l dc·111dnstratc the 3cqui�;ition and 
applicati,,11 ()f te;1d1i11:c-. learning facili1:1ti,H1 a11d karnc·, su;,p,lft c:1rahilir1c·, ,1pprc,pri,1tc tn 
kanlL'rs· n�i.._·-l'l �rnd UHJ!t:\.h thr11ti�h 

• The Jestf'.11 ;ir,d e.,pht1'1li,ll1 ol i11di, idu.1I ""cl g1<1up k,1rni11,c foctltl'1ti,rn acri, itic·s an,l 
pr\iCL''-:--.1.•,._ �1pr,11•11ri:1ti...· ltl L1-.:l..'-ld-L1'---·L' and di'.->LU\(L' k�li!ling situ,lli1111:-, for !c�1n1Lr� :!t kvcls
arprupri.itc tu till' �llll'.\ k\l�c\,()rk rcquirL'llh.:llts nf tlh.' learning t:1..intc:xt.

• Dt..·,i�n, J(..·n1d11-..tu!i1111 �1nd \,,;'.'.pL111,1!i1.Hl nni...:;t includL' :1sSL'SSllK11t of lc:trncr...; fur ong()ing
and !�1rr11ati\(._· -;upp1H! and sun11n;1ti\1..' as'.-lt:ssnicnh ot· karning achic\c-mc-nts ..
in(u_rpl.)f..itin� �tr�1tq;ic:� fur rccurd kcl·ping. fl'>1 1 t1rl'(.'.' n1a11�1gcmcnt and k\trnc-r 
n1an�1gc11K·nt:

• Bl)lh \\rlttl'n .111d ur;t! l'\ id1..·nc.: 111ust bl· pr(_.-..:;(._·nkd in tl1L· lh:--.i�n and l'\pLrnatii\Jl l)f tliL"
cho:-;.:n �1,___ ti\ itiL'"' :ind prnl·1...·,.�:..�·"·

L, idc,1cc· pf r,·llc\i\c· C<'lllpctcnn.: sh,>ulJ be· pn.:sent 111 rc·s11cc'l of tht.: c:indidatc's '"'ility 
Itn r1.:!k .. ·1 and t_·\:du;1tt_· !'11...· str1..'11'.;lhs �111d limit,1tions llf thL· Lki..:isions nwdc ;rnJ th-.· actil)JlS 

1,1�<.'ll for I a! rhc· k:11 '''°', ;111J ( b I thc-111'<.'1' ,·_, in rcs11cct ,, I .,cccptancc· of critique· 

F,·idc:ncc c;111 he- dc1n«1hlr:llc·,I throut!h a , :trier, oi' opti«1h. pr,1_j,_·ct / pnrtfo!ro I in si:u 
obsL"natin1h si,11u!.1tirn •, ()f k·:1rllin�1

. (t_•1.lu .. ·:1tiun :ind tr:1i11i11g) �it11;1ti,1ns / c.'Glmin:1t!11n:--:. h1r 
a\,ard of lh\..· qu;d!li1..·.l!ir); 
ClHnpctcncc 11iu"t be ;1·­
focc Clilll;l\ .. 'I \\ ith k·�i: 

tllf\111�!1 d k.1111111� Pfllt-1 l!l1!1h." Pr RPI j)lllll'�", l'\tLknu.' pf dprl1c-d 
-,\..·1.I 1111,11 ;!1 ,\t k i,t t!u (); t11111, i'nc td \\l 1(._J, t1H1-..t r1.. 1 '1!rl.' I.ILL' I 
it�,tc�"�= 11, I 'Il

l
, ��� ------�----_J 

Moderation / Accreditation criteria: 

!he Nationul Stu11durds Bodrfor the L!L! fie hill 1/1 dclc': :11i11e modcr,1/um ar I ac·aeditutio11 
crilaiajiir 1/ze /111/ q11a/ijicatio11 und ETD .11<111</,,rd.,. 111 ,1c·co1 ,i,11:,·e "u/1 rc'f,·1-,,111 \.-1 (!� ,111,/ 
ETQ..J regululions Stand,1rd1 fi,r the ( ·011tn1uul r '11da.,1,111./111g 11n. :,· 11 ill 0<' de,·L'iof'<'d /,y 
the suh)icld srandun/., X,L'llt'tdlu:g hodiL',\ tng,:thL'r H irli criren,1 J1ir u,_\L'.\_,mt'nl and 
accrt!dillUion 5,'tandllnl,·J()r L-1 [) ,\lunugt.'mt'lll u11d FTf) L>t·,ign h-Jl/ hi- \/ 1i·c·1/!t.'cl uc1:ording,
to the f11nda1ne111u! mdnagem1..'nl {lnd (it'\i:;n comrdent'c., i,/l'ilfi/i<:,/ h.t till' rt'lt':·unt.fleld S.\'[h 
ond COJif('X{U(l/ised hi tht' FT!) .\Sn \1hil·lt \i'lfl ul.,n \/'c, lil' {l_�\t'\\lflt_'},': (/!' / llt'tTt.'ililutinn
ifiltTUl

Bodit·.\' (ll.Lf"t'tlih'll 10 tT, /(·nuo/ ,khit•\·,.•m,._'!fl 1•.! f.l/t' 
requirt·d t,1 dcmon.qr,th' jlt.'t'.1· rt.Tft'\1 !Jll'L l:.1!li\!lJ, 
nwdt·rufion ; 1 t,1po.\t .'S 

1/ ! ;, ,!{!, !}/ 

ut tllf<u1t1! 

.nd ( ,,. i!, unit., \rill fit' 
•!,/ J.'dti, ,,; l t/ !tTl..'l\' /11r 

11 

----- _J 



SAQA 

Logo 

NQF level: 

Field: 

Sub-field: 

Relationship to 

qualification: 

Title: 

Quality focu,: 

UNIT 1: LEARNING (ETD expertise) 

I .eve! 5-(, 

lduc:1tion. Tr,1ining an,! De, ,·l,1p111cnt 

ETDP 
Logo 

Scltcl,1ling. Occ·upati,111-dirccted I· IT>. 1!1ghcr Fducati"n and lrciining . 

.-\Ill I an,! lk,dllp!llcnt 

I un,Luncnlal c'llllll'lllsun F 11 l lll1it ,11 I c, c·I 'i.(, 

I or:iin� ( I- 1 ll expertise) 

I· 11) pr:tcliccs that appr,>c1ch learning as :1 holistic. cr,·ati,c anJ l1k­

L)!l_!:: 11r11l·cs.--. P!' i11t<...·r�1L·ti,J11 \\ith diffrrL·n1 knowkdgc fl)rm'.) and life 

"orl,L 

Spccifil' and critical oulcorncs lo he a",,,s,·d: 

l'ral'lical ( '11mpl'll'IIL'l': 

7/le d1...·n11 H?\frt1ft·t! a hilt f.\ Ii i tdl'll{'./_1· OJ'fiiJn, un,/ !'"' \ihill/il'\' dn1/ muAe dt·ci,ion, tthn11! 

1. th� �h:-,.u111pti11ri:-- \\hiL·!i c:111 hL· rn�1dc 1)r 11111 hL· rn,1dc a!"'\t)l!l \\kit k:irn'--'T-., brin� ltl the k·�1rnin� 

siruati1.1n 

-, the j'llfJ'c tif k:trll!tl� .irts! tlH: \:ilu ... :> ll1 b1...· !r�tn,111ill1...·J 

ho\\ !11 ill\L'">li��dl.' :1nd llL'lllir: ;JJ"i...'.\'> \\]h.:r,__, k,l[Ilill):! j...., 

4. the tlliht '.'-,lllLihk !p,__·:itiPr1 !�11 k.irnin;; nr !he \\;1:,-... i11 \\hich ,.,,irnul.1tinn P: pr:1l.:ti,__·:d 

arpli(�lt[tl[l c:111 hc·'>t achic\cd 

((�l'\,1:itlll.tl \ H11.\1 ,! .::;h 

Grounded in: 

Foundational competence: 

A demonstro1ed 11ndersta11di11g of 

L traditions and \alucs of cJucatill1L 1r:1inin� an,1 Jc,eh,pment a:1J the \U\S 111 "hich th,·y 

shape ETD practices. 

! ht)\\' fX)\\er anJ authorit:, rclatioth in learning ):.:fiHIJ'"· in nr�!:mi,.-:_1til11h �lllJ comm1111itics and 

in society i1np�1et Pn tt:aching and k:irnin� 

different thcuril'S l)fk�1n1ing �md tllL"·i1 i111plil·�1ti1lfh t',•r t,:.1d1i:1g pr:1-:t1,·1._· 

4. s1H.:iP-Cllitural anJ indi\ idtul ditlt.·1\?Ih.:t..'S anJ similar itit.·--, in k·.1n1111:; ·•!} k·-... :u1d :1ppn-1ac\Jc,.,, 

Integrated through 

Reflni, c competence: 

!>i.:mnnsrruted uhi/if\ lo 

I. rcfh:ct on the ar,pri)j1l'l,1k'!1t.'\> 1)f ._kt.·i,.,,Hirh .!!h.l 1L1d�•�'flh.'llh llL' !,� .. 1:1 k'.tr11i11� ti,::1ch:1::,! 
�itu�ltilll1" and �hLj"t nr 1 .. :h:u1�t.· :1\.:,:11rdi11�l:, 

1 rn.)ti-.:L' h\1\\ k�HTh:r·.._ �m...- pr11�r1,_·...,_�1n� 1•r n11l J':,,�'rl·,-...111� �11:ll iJikr·.,..·nL .. in \\ .. 1:,-... \\hil'.h .trt.· 

u1n,.,,1ructi\t.' and hl-lpful 

illcntif,: factdr� \\hil'h !idp ,·,r hin�kr k;lin!fl�'. ;L,ll d-�·--·id,_· tlil 1lif1-.·rl'Iif PL11,.·tii..111 

J�,llliHl.d I L!irl1!1� H,,.1�.1 5; 



SAQA 
Logo 

NQF lc,cl: 

Field: 

Suh-field: 

Rdation,hip t<> 

qualification: 

Title: 

Qualih fon1s: 

UNIT 2: LEARNERS (contextual expertise) 

lc,c\,1, 

I duc:1ti<l11. I r,uuin; :tnd I le, clupmcnt 

ETDP 

Logo 

\ch,,,,ling. ( Jccu11ctti,,n-<lircct,:d I· Ill. I lighcr hluc,11iun :tnd !raining. 

,\BI I I k, cillpmc:nt 

l I l) pr ._;_,, :,,:,:-.; th:11 rci:t1�111::--t..· dnJ rc'.',p�ct :-.th .. ·i,H.:u!turaL bnt,'.u:igr...· ;n:ll 

i11t_·1,1.:: ditll'fl'!h . .'t.'\ a" the:, l..'\i...,t rn k:irnrng grlHip� ,mJ �rnpl1)) 

.1ppn,rri,lk' -..,tr;1ti...·�ie, fnr \\()fk in�\\ ilh !l._'.)flh.'f ncc,h 

I. ho\, t,; t:l!.'-·, ::\d: L1L·il1:.!L: '-!.t •"-fl'l)tn karni:::; k-r nuiltilin�u:d fr·,iur" 1-1flcan1cr-, {c � hin, 

{ll lhl' dtffL·r(,_'ll{ l.t!'. :-'li.\�t...' l1l ;l'>'-i-.t Ul!1.kr�t,1ndmt_2, �u1.J k.1rnm;;) r.1ni1..·ul.1rl� \\IK'fl' thl· 

Llrl�ll,l�l' tif l!h!rti•,·11 1 1! j._, flt){ lllL' ,! 1 i11ll1.:lll L111��l!,!�C ( 1 (,:1111rthc k;.tr!lt_'f, 

lhn\ (1i :1,) ,;·t llJ ,, _ _.!,,_, 

Cll!llp _'kl:\_ L', , 1( �ft \tip'>' 
,qt r,T1!l,lk' !t.:,lril'[ '._' !]1,1k'r1,il-., I I/ 

1'-lu,d k,ir!h..·1, 

3 \\�1:-., ill \\llll'l1 k.tlt1l'l, l',\!1 di,pl.1:, thc11 {l\\11 l-dlP\\k',.J ::-·-�· t!:,tt �i!!1l\\ I�\/ t.k'Jl1(l!)'-,!f 1!11111 (lr ;_1 

f�\Jl�C of lilL'rdh.' pi .',_"(Ju ... ··, 

:=;_ \\a:, td l!ulknt-•i1;� k.:::1s_·r,. Tl 1 l':\,UlltllL' ,r,,:1t.'td'.·l'1 . .'"- ,1hl 1 Ut L111�t!,L�1..'. lit1..·rat:\. r.trl· :md 

culture 

6 ways of irnpn)\ ing leanl<..:h and 0\\11 SL"llSi�1\ it:, t(1 cro��-cultur d ;.uh.I crt.)Ss-lin�ui-,ti1,_· 

communic:tti,n1 

Grounded in 

Fountlalional compctcnrL': 

hi:-;!,)ticil �hit"l" ;.111-l 1._\l:1:...:11 rt.'',l\H,.:h iri! !1!·,·r,11..:: pi.h.:tic:...••, ,t:1,.l 1:...·L1:11'ii,liq'� l1 '-·;\\1._'l'll lik'r.11.:: 

and dL."vd\ 1r•11· 

4 (UfT1._'llt �1pprtui..:hc" t11 lirt.'r,h:� <llhl Lu1;u:l'.:2l' rr:h.:!iL'l''s Ill .-\!�! (I), :<1...h111.1l:ng ,Uhl t:ar!: 

chilJh,1,;d an,! their strc:ngth, :111d 11c::1l,,,:,:,c,c·, 

Integrated through 

Hdll'XiH'. compt'll'llcl': 

l';11;'l1 1:, :ind :hLq•t "1:,1:,.,__• ::•i\.,_·, l�ii \\111�11 .. \1!!1 d1t"k!·�·111 l".i:1',:r r ,�,n!,. 1111\·L1t1, il 11, L111gu,1�c 
a11,l l1tcr:1,1 

1,I, .... -..., (/1)r 1;,, 



SAQA 

Logo 

!'liQF Level: 

Field: 

Suh-field: 

Relationship lo 

qualification: 

1-----�- -�--· 

Title: 

Quality focus: 

UNIT 3: WHAT IS TO BE LEARNT 

(occupational expertise) 

I.e,d 5-6 

Fducati,,11. 'I rai11i11g a11d lk,d,,rment 

ETDP 
Logo 

Sch,,"ling. Occupati,111-dircctcd I, I'll. Higher Education and 'I raining. 

ABI- I and lk,eh1pmcnt 

I u11,L1111c11tal <1ccup;iti,11ul e,pcrtis, unit for FI ll I en:! 5-(, 

\\'h.1t is t<1 be ka111t 1,,crupati<1nal ,,p,rtise) 

I 11 l rrarticcs th,11 b:, the basis for indq,cmknt judgement and 

dcci,i,,11-making. explained and justified in rclati,,11 to conet:pb. 

prin,-ipks and pn>Ccdurc, rek, c111t tt, the arL'a pf study at a pc1rticubr 

k, el of kc1rni11l,'. 

Specific and rritical oull'oml'S lo he as"'"cd: 

l'raclical Cornpdcncc: 

lilt: dt·mnn\lral<:d uhJ/rty to itll·ntil.\ 0111ion., itn.! 110,.,rhillliL·, urn/ nwkl· dcL·i,i<m, 11ho1d 

sc-kctilHl and "L'qtll.'ll1.:i11� of cnnh:nt h) hL· t.1u�ht 

l:_!.L'll\.:ri1..· �1111.i tLUJ'-ilcr.dil:.: :--kill-.;_ ,,d11c-.. .111<..I J...1111,,kd�L· lt'"'I hL· tau�lll 

\\a:,.� 0L.tppr1)�u.:hin� the s�llllL' ta," lH- :1cti\ it:,. in d1fkrL'lll ,,�:,.:"> h) achiL'\L' a sirnilar 

outcumL' 

©Na1iun.tl I r.1in111:; B,1.irll hi) 

Grounded in: 

Foundational competence: 

A demonstrated 1111derstandi11g of 

I. th<! ways of thinking and doing that ncc·d tt> bt: uught in a parti,ubr area an,1 at :1 

particular kvel of karning 

� why tasJ..s nr acti,ities arc d,,nc in particuL1r "'1" 

-' variable Jemands of, :1ri,,us tc1,b -,1c'l1, itic, an,! di ftc·r,·nt ",1, s ,,f :11·1,r,>,1ching p:1rtic11lar 

tasks 1activitics 

.j_ technical and pniccduul kn,1\\k·dgc that g,, J,,.",n,I th,· s,-11p,, ttfth,· 1111mn\1atc· kenning 
acti,-it) 

). an1..I the ass1m1ptinn:-. urn.lcrl� ing 1..:0lllf'1..'tc1k'L' ir1 ,1 p:11 ticul:i, 1..li:-.L·it"lin;.· .-.;uhiL',:l lH 

km," ledge ar,·a 

Integrated through 

Rcflc:1.i,-e compcll"ncc: 

De111om1ra1ed ,,hi/In to 

justify d1.:cisid11.-. l,n :,,,L•k·1..:tit111 nf -.;uh.ki.:t m:1tlL'r t1 1 bl· uught a.-. l'-trl ;,f ;t lt.:;llnin� 

progran1n1c 

rclket on and idc11tih \\hc1t L'<lllllh :1s ,kill. i11n1\\,J1:n11_ n,-.11i, it, ,,r d,·,tc1it) in task 

pn!t,rmancc 

rctlt.:cl 1..n1 rL·Lltil1ns!i1p..., bdi\L'( .. :11 -..ck-L!i..'J -..ubi,·L'l 1:un,:1 {11 hL· L1t1�i.1 ;111d it·, rL·L1tin11-..hip 

lll t1tlicr --.uhjL•Lf ·conlL'nt nuttcr 

'otc"i The content of thi, wut" \'(1nc1hlt· u, If n·/11/t"\ to ,111_i 1111111/it·r ,,t ci1nli'\l\ F,·idt·nn· 

/J(cum1,e1t•nc1.· in ,ul�jccl k,un1 ledgl· \rill CJ/!t'll ht' ,11:f... 11;11ft•il u1 the l11rm of u 11rtTiou\l_\ 

au111in:d t/llll!{licutinn. or un R !'/. udi\·ii.1 

�''.,1t111n.d I r.11111r1:; 1\(1,Hll fi\ 



SAQA 

Logo 

Field: 

Suh-fieltl: 

Relationship to 

qualification: 

Titll''. 

Qualit� focus: 

UNIT 4: LEARNING FACILITATION ETDP 
Logo 

Sd1, ,\111g. (kcupa1iun-dir.:c1d I ID, I l,,chcr Educali<>n and Trai11in", 

,\Bi I an,J Dc,c·l<lp111cnl 

l·a1..·il1t.1tit•1l 

I )L·111, >!1�lr..1tin11 and a\\ :11 L'l1L':-i'> Pt a Ltll�l' of str..itt:gil.'s l�)r L1L·ilitat111g 

lc'<!rLi11:; in d1\L'f'>l' kc1ti1l'T t-'.f11ups. nr nn a ont>t1.) one ha.sis 

S p ecific and rriticil outc,,mc, to h<· ""l'"cd: 

Practical ( '0111pdc-11n·: 

k,1rning :-.t: Ja;.," :ind rr1...·:, r �·rh·L·-. and \\ �1\-. pf <.11..·u \{l 1tJH)da1in� d 1 \ t:rsity in k·,1rnL'r'.-- 01 

gr,,ups of k,,:::,-r, 

7. prd\idlng \lpr,1rtunillt..' 11)1 k·.trnc1, tt1 l''\(1L'rit1 :: 1 : ;1ppl:,. th'._·ir karning i.\11,! rL'l'l'i\L' 

k·cdh�1ck. in a :-.urt'�\r:j\;_' t'!l\ 111·,nr:1s.:nt \\liik· P!l th ... · j(ih �llld in �imuLl!r...'d Ct1flditiPi�" 

Grounded in: 

Foundational competence: 

A demonstrated 1111der1/wuling ,,/ 

2. grour dynJmiC', and h,,w thn are manascd to ,·nhcrncc karn,n:c 

Integrated through 

Rcflcxi\'C competence: 

1. rc·lll·ct on thi: karning prt,i:ci-;:-. a,1J t!t'-· i:,L·nt t1\ \\ hi,.:h ii lu ,h:hlL'\ 1..·,! 

ohjecti, es in "a: s that are lime and c,hl - efkcti\l· 



SAQA 

Logo 

NQF level: 

Field: 

Suh-field: 

Relationship lo 

qualification: 

Title: 

Qualit) focu,: 

UNIT 5: LEARNING SUPPORT 

LC\"d 5-6 

Education. Training and Dc-\elopmc-nt 

ETDP 
Logo 

Schooling. Occupation-dircctcd FTD. Higher Fducation and Training. 

AHFT and Dc\elnprncnt 

t
°

Prc:'cnntc,tual unit \\ith a !<:aching ti,cus at l.evd 5-6 

l.e,1rning Supp,,n 

lnl<>rmcd ,ounsdling h> learners and or referral to appropriatc supp,,rt 

set\ i,cs \\ ith rc�ard to learning di fticultics. curriculum or rnoJuk 

d1nicL'"· infornutil)J1 l1t�racy. lhl' use: nf various learning rt'SLlUrces and 

pc,,Pnal and S<>cial prohlems 

Specific anti critical oulcomL"S to he assc"ctl: 

Pr:1l'lical Competence: 

11,e dt.·mo11.qro1t.·d ahilit_\ fu i,!01ti(\ "f'ti,111\ um/ f"'"ihi!lfit'., an,/ n1L1k1.· deci.,ions ahout 

1. ThL' J,,_·,nn1hlr�itL·d ahdit: hl con-.;iJc.:r a r�1ng<-' pfnrtinns.'pnssihilitiL'S and makL· d�cisinn-.; 

about: 

, ho\\ tP i11,L·,ti�•,1t1 rnd r1 . .'-..f'l1ihl td ctirrL·nt snt...i:d and L'Lh1L·�1lit111;il pr\1bknl..., e.g. 

abst.·11lcL·i:-.m. dJ()p·1)t1l �11hl ;1hthc 
• 

J. appropriate 1;,rn1s ol intcncnti,,n th;it c·n,,Hlf'1gc k;1rnc·r, to 111aJ...c informed chn1 1:c, ahout 

opt inns 

4. \\ hc·n and ho\\ lo ni;1J...c intc·n·c·ntinns th.,t arc gc•n,kr. a�l' and culturally sensiti,c· 

©�.t1i11n,d I 1-1111111;2. l\11,11,l (,4 

Grounded in: 

Foundational competence: 

A demvnslruted 11nderstandi11g of 

I. availability and limitations of a range of social and educational supp,>11 services and their 

referral procedures 

2. education training and career options and services in tt,rmal and mr,, .. nal sectors 

3. education and training p,,licy and rr.m,c,\orb 

4. common perceptual anJ karning difli,ulties and inclu,i,c str,1tc·gi,·, 1;,,. \H>rJ...ing ,,ith 

karncrs with a ,aricty ,,f special needs 

Integrated through 

Reflexive competence: 

Dem,111.,trulc·d 11hili1y to 

I. propose \,ays ofimprn\·ing karnc·r support ,eniee, and prac1iti, 1 n,-r J'rq1arc·dness In 

n:spond tn karncr nec,b 

1 cxplon: stratt;git:s or solution:-. f�)f adJrL·ssing. l'tl!TL'lll -.;1h.:i:d and L'lit1,.._,1tin11;d p11lhkm'.'> and 

prop,1sc solutions 

3. retlect on ll\\fl ahilil, to pr,>Vidc informcd counselling and inkn l'fllH>fh needed 1;,r sclf­

impnncmcnt 

{f>�.u111n.il I 1.1111111._. B, 1 .1r,I ()' 



SAQA 

Logo 

l\QF level: 

Field: 

Sub-ficltl: 

Rclatiomhip to 

qualification: 

Titk: 

Qualit, focu,: 

UNIT 6: LEARNING ASSESSMENT 

AND ADMINISTRATION 

I eve! 5-6 

l ducal inn, [rain in,! anJ nc,·eloprnt:nt 

�

L0_:J 

�ctHh>ling, ( kcupcttinn-dircctcd LID, l lighcr Educatinn and Training, 

:\Ill' I and Dc,cl,,p111c'l1I 

I 1.·�tr11ing _.\�Sl'.'i\l11L!ll and :\dministra1io11 

( dntinuuu" ass1...·:-i�nH.'nt of karncr prugrl'.'iS anJ achit:\1...•mcnt�. \\ ith 

1..
·
, llhtnH..:ti \ L' k1.·�lh;1ck arhi accur.ttl" rcl'.or�l k.ccping 

Specific :tnd ailical 1>tllco111l'S to be assessed: 

Practical ( 'ornpdctH'L': 

Tht.' Jl'lll(l,t\(l".llt',/ uhi.':.'_\ {iJ id,·nti/1· urriu11, OIi.i r, !\\thi!1tic'; un,/ mu!,: ,._ , (!,._ , ,._ -f,inu•\ uhnu/ 

·t1\:.d 1P11;il I r ,11nir1'..'. llti,lf,i (1h 

Grounded in: 

Foundational competence: 

A demons/ra1ed 11ndersw11di11g of. 

Integrated through 

Reflexive competence: 

Demnn\'t1·utl'd uhi!it\· to 

©�,lt!P!!,il I r.11ni11...: [l1,.1rJ (17 



SAQA 
Logo 

NQF level: 

Field: 

UNIT 7: LEARNING DESIGN 

AND DEVELOPMENT 

I.c,·d 5-6 

Lducati,,n, ·1 raining and De, dnpmcnt 

ETDP 
Logo 

Suh-field: S.:h,,,,Iing, < h:cupation-dircclc'd LI D. I lighcr Fducati,m and Training. 

t\l\l'T :md I k,clnpmcnt 

Relationship to 
qualification: 

Title: 

Qualit_ 1 forn,: 

Core unit 1;,r L rI l design at l.c, ,·I 5-1, 

l l'.1r11i1:g I h..·�ign �lllll l k\ l'I( 1 p11h . .'!lt 

I k,ign ,,r apprupr iat,· k.rming pr, >grarnmcs. nwduks and lesson plarh 

ba•.cd nn dcci,i,111, abnut "h.,t sh,11lld b<: k:1rnl and how it sh,,uld bt: 

k;,rnt. 

Specific and critical outcoml·s to he assesS<·tl: 

Practkal ( 'ompl'lcnn·: 

Till' dL·n1on\lrd1t:d (d1i/i(\ to idt:nt!b· oJ>ti,nr, und f'"\·,ihilirit·., and 111ah· dl'(.'i.,ion., ahout 

1. I In,, tn mern,111-: b.,rri,·rs tn k:1rning thrnu!c!h appr,1prialc' (ksign and dc,·elopmt:nt 

decisions 
2. Learning PllkPn11.:s ti,r a k-�1r11i11g ptdgr�llllllll'. k·s�l)ll or llh.H.luk that nll'l't karnt:r and 

programmL· need-; 

P�1ci11g �md '>l·qut.,'lll'J!l� nf ttipic tir .... ub} ... · 1 .. :1 fll�illt...'r !"111111 t:Pllfl•,tu,di....cd ld 
de,,rnlc'xlual i,cd 

-1. \\'a) s of ,., aluatinl,' karnc·r rcTl;,n11:1n,,· and !c!i, ing: app1<>priak' k,·db:1c� 

5. Allocation PI" funds l(l k:nnin� prot-ra111nh::·/n1t'duk .... 

� 1 N,lttP11.ll I r;1in111:;: H11,1rd ,,x 

Grounded in: 

Foundational competence: 

A demonstrated 1111d.:r.,1a11di11g of 

I. principks of learning design and de, elnpment 

2. the intt:g:ralinn of learning outcnmes and assessment insln1111c11ts in the ,ksign and 

dt:vclt)plllt:nt of prt)grarnn1t:s/l�sSl)ns 1nll1dult.'S 

3. principks of s.:qut:ncing of k;.irning ta,ks i.Hh.i .... uhi1..'>:t n1�1tt.:r 

-l. a r�111g1..· ofas...;c-.;:--111cnt apprnachcs �1rrn1priatc [t.) th1..· karnin� rrt)=-'l.!lllll\L' 

Integrated through 

RcflniH compl'lcnl·e: 

nemonstratcd llliilin· ff) 

rdlt:ct on strategit.·s to 1nakc kdrni11� a1..-1..·.:s�ibl...· Ill :Ill k:irnl__'r� 

' critical!) e,·:tlualc the suiubilil) of the· pr,,g:ramrnc· 1;,r a ,,11ie1, "' l-'"'up, ofkarncr, ,md 

ma�e adaptation, 

cuntinuall� rc\i'.-.t.: thl' k·:1r11ing prn�ra111rnc r1..·sr1•n1.i111'.::! {t) d1.111�l.-...., 1 1 \t.'r time 

©"\,1t1tH1.d I 1.11111n::'. B,1,1rd (\{) 



SAQA 

Logo 

NQF level: 

Field: 

UNIT 8: ASSESSMENT DESIGN 

AND DEVELOPMENT 

Level 5-6 

Fducation. Training and De,·dopment 

ETDP 

Logo 

Sub-field: Sdwoling. ( k<.:upati,,n-Jire,t.:J r-: I'D. I ligher Education and Training. 

All!· rand Dcv.:h>prm:nt 

Relationship to 

qualific:1tion: 

Title: 

Quality focus: 

I' 11) !).:sign unit at I .en:! 5-ll 

.-\"e,,mcnt l lcsign and De, cl,>pment 

I kn1unstration of a rang,· of assessment strategics for difkrcnt 

as,csc;mcnt purposes anJ Jiffcn:nt learning c,rntexts 

Specific and critical outrnmcs to he assessed: 

Practical ( 'ompctcnn·: 

Tht· d1. ·ttli1n,tl"Llll..'d (dn"/rty In 1i ll•nt{/r upli"n' uni/ 110,,ihih1ie, and m,tlH: dl·ci,ion, ahout 

l. the purpp-.;t:s or a-._,-...l";',',[lh .. "lll and sdL·, .. :tiPll ur �l .... ">L'-..,Slllr...'11l �tr.llL't'.iL'S :1ppropriatl' {l) puq1nsc 

-, the ,alucs implicit in tiie ;1sscss111c·nt process in different karning cont..:xts 

3. critical i--.'-\l!1.._''.'-,_ tnpiL':--. 1 1 :· ct 1�11i1i,1..· (anal�tic.il ;rnd pn1hk·1n-s\lh in�l proccss1..'" in thL· 

kntl\\kd�1..· di-,ciplini: ,\r \\t1rl-. �,11..·a th,tt rL"quirL· .i-..,1..·,�1111.:nt 

➔. critical ;.i--.pl.'Lh of apph . .:,tti1.,n in ll'fllh pf ..tL'u11.1L� n1 1110.u1u.d dl·,krit� th�ll rL"quirc 

asst:SSl11l'11l 

5. strah..·!;il'� for <.hscssml·nt of karnl'rs \\ ith sp"-·ci,tl n1..·cJs 

©S.1t11.,11.,I 1 r.1<11111:..: l\11.11.! 7n 

Grounded in: 

Foundational competence: 

A demonstrated undastanding of 

I. a rang<! of possible means of assessment suitable for a particulcir learning c,rnt..:,t and 

task 

�- criteria or evid..:nc..: that will he uscJ to grade learner achie, cmcnt 

3. languag�. tt:nninul"1g: anJ c1)nk·nt td h(' us('J in the �h�l'SSlll('flt task and the dc�n:t.� lll 

\\hich this is gender and culturally scnsiti,_. 

.\. learning principles un,krrinnin!,'. the structuring of difkrl'nl as,c•c;sn1,•11t t,d.s 

Integrated through 

RcflcxiH competence: 

Demonstralcd <1hilill lo 

I. ju,tify assessment dccisinn and chPicc, ahout a,s,·"m,·nt t:1s\.., an.I appr,1ad1c, 

'") rdlc...:t ()(1 the arrrupri�lk'llt.'S� 1,f �hSL'..;',;fllL'l1t dL·Li,i .. ,1h 111:u .. k in p.1rti1. . .'t1l:ir k.trninh!­
situatinns 

3. t:,plun.: ultcrnati\c-., ltJ t.·xi�tin� assL'..;srnl'nt 1.1-.,\.._, ;.md c,itic;tll: t.·\alu:tti: t..·,istin� 
assessment inst rum .·nts 

©N.1t111n,1I I r.1ining. BlurJ 71 



SAQA 

Logo 

NQF level: 

Field: 

Sub-field: 

Relationship to 

qualification: 

Title: 

Quality focus: 

UNIT 15: EVALUATION 

OF LEARNING 

l.ev..:I 5-6 

FdLKation. Training and D..:,..:loprncnt 

ETDP 

Logo 

Sd1ooling. ( kcupation-d1r..:ct..:d ETD. l ligh..:r Education and Trainin!,t. 

,\BI-. I and ll.:,elopment 

l\�tluatitin of I c�unint;! 

-------
- ---

( ·riti,al C\ aluatinn of strengths and limitation-; of karning prnccsscs.

malt", ials anti 1111. .. ·dia. pn,s.ran1111cs and S) 'ltt.:rn--..

Specific and critic1I oukomrs to he a"nscd: 

Practical Compl'lcnre: 

11ie dl'111011,trt1h:d 11hiiar !11 1J :'1/t O/)lion, und 11n, ,:hi!itil·., dlltl ntd�L· clL·t·i,itJn, uhout 

�:'.'.atiPn.il I r;11n!II,:-'. l\1),1L! -,, 
I 

Grounded in: 

Foundational competence: 

A demonstratt!d understanding o( 

Integrated through 

Rcflcxh-e competence: 

De111om11 ul<'d uhilu1· 1,, 

©"'-..:,1t:11n,11 I r;i1n1n:.' Bn.1rJ 73 



SAQA 
loge, 

UNIT 16: CONTEXTUAL UNDERSTANDING 
(Schooling) 

t----- �-- - --------------- --·--

L_ 

NQF kn-I: Lnd 5-6 

Fid<l: Fducdtillfl, -, uinini; ;.ind l)L'\Cll1pn1cn1 

Sub-field: Si__-f1thlling 

ETDP 
l.()gv 

Relationship to 

qualification: (',,111pub,>r) ('nntc.,tu:il l 'ndcr,Lindin:; 1\,hu,,lin:;) unit lr,1111 the 

l·L·i,_.ti\c c1ti...'�nr: �It k\--:h 5 - () 

t------

Title: 

Qualit) forn,: 

,i1t,·,1u,il l inck1'L!nd,n:; (\ch,,ul) 

I I 1·,· cli.mgint naturL· ,)( ll.';11...·hint- �u1d !c;1rning in furrnati\ c dc\·t:ll)rmcnt 

\ii k·,irth.'r" ,rnd tht...· di\ c._•r�c roles tk1t sclh,nling has lll rl..1: 111 a 
eh. nging �1i11th .-\fric,1 

Spn·ific and niliral 011trn11ll'' to he a"csscd: 

l'raclii'al ( ompl'lc·11,·c: 

T/1t· dt'nuJn,trt1!1'd u.'1 !111_1 (t1 :dl'llfl!_\ ()/Jff1)}l\ t1nd f1//"ih:lt!11..·, t11/\/ n,'ctf..1..· de1..·1,zon, .:l111ut 

f;.11..·llit1ting ,ind ,h:->L'v,in� k�1r111ng. �1pprnpri�1k' tu the li.,rm�lli\c 1.kvelupmc'nt stage of the 

learncn ..... ) ;111d t!ii...· r,__·L1tit)f1'-,!iii1 llr t!ut �t.1:;c (i) thi...· L'\i! [<._'LjliifL'fll("!1ls frdrn '-lhnlding. as 

1..ktl'rmin1...·d h:, tfll' 11�·,:'1, \lf !hl· in .... li, 1du.tl. 1..:or11r11u11it: .111d -..t 1 '--·ict: 

facilit�tti11�• k,111i111!:� \\it!1:11 .1 !i,u1Ji..:,,01k ,il d1-..'\L'lt1r"\111t ... ·111. tk·inn ... :r�h.:,:--. �ll'l1 u:1t.ih1i:t: and 

lhi..' right:-, u! .d! \() r, 1111.!ll\l' 1-..'-lih,.'�lllt)Jl �!lhl tt,l!llill� �!!hl 1!1,._' r1;:;ht:-. 1)ftht.· d11:,L 

rLmnin� �!!ill r1q1;1rin� lllkf\l.'lllit1ll:'1 l\l !1k'1,,.'[ the: !lL'L'd-..; .ir;j !L'LjlllfL'lllC!1[:--. 11( k�irni..•r(-.;) f;_1r 

intclkctual ((()�1 llit1\•_· ;.u1d \._\\[lli...'fll)_ L'll]1J[]\lfl,!l. '.-,1 1 1..·i.d. (ft . .',\!]\� .. rnd rh:, s11 .... ii dc\t..'lt111 111cnt 
<1prrnpriatt' fl) t� 1rrn.1ti\ c· '.--t.1::;1..· ,1nd i11d1'- 1-lu;t! \ ,H 1.111t..:L·--. \\ iihm \ta�1...·-.. ;u1,.,.i the r1...·-..;our1...'l'\ 

:l\;1i!ahk 111 thl.· 11..·�iclii__·r. n1:-.t1tul11H1 ,11hl c, 1 rnrnll11i1: .. 

4 l.'\a[u�lli11g. t!11...· r.\,m11 1 !".lLT,11,it111n and j'l()1,.'i__',', 1d k�llfllll):.1 f�1cil1tatl\il] d'.;,.! ,lllh .. '!hll!lb'. a:-. 

rc·,p1ired 

C.!.�''\.,1(1P:1-!l I ui11::1:; H,· ;1,J -.. 

I 

Grounded in: 

Foundational competence: 

A dt'nzonstratcJ wul.:rstand111g of 

I. the impact of cbss, race. gender and other social structure,. <'11 k,1ming and k:irning 

facilit:ition: 

2. forrn:ni,c ck,cl,ipmcnt and the imp,tcts nfahu,e and 1ni,,1:,·,1t111c·,1t :it in,l,,id11.1l. L1111il1,il 

an,I cummun,1I k,cls: ()11 such ,k,elnp111cnt: 

J. rt:l.l!ilHlshir ()f li__h.:al and (1Hnn1unit,: rl.·quiri__'ll1L'llh tl! sdlrH 1 l::1�•- {11 hn),llkr '.::,{)• .. :ic1l 
rcquircn1t·11ts (rrt1\inci:d. n;1t1nn,tl. cPntinl.'llLil :rnd t�l(1h.ill .uhl fl 1 it .. :, 1d "'-·l:1\ll!111�: 

-l. a'--·cc:-.sin� and L·ri:icdl: ll'-i!l� 111!�1r11utitH1 ;1h.ntt Cl!!Tl'llt "� 1h 11 \ 

pl1licics and pr�1l'licL·-.: 

Integrated througl1 

Rcflni,e compclc11cc: 

!Jt.'mnn,lrtrft't! uhiht\· to 

k_11nir1t �1111...I ll',tch1ng 

rctll.·ct lH1 the i111p,1c1 1._ 1f k:trn1n� L1\..·i!1Ut!tlrl \t:k-- IP k,111 1 :...'fl'-.. 1 dl'\t...'l(ljlll\i...'llt clnd 1t"-.; 

rel.,t-:�l l'lll.·1..:h 011 thl' i.:1Jrn11nmlt;. 

� n:!lcct on �rnd 1...'\ alu�11c the 1mpac1 pf bru;ttkr �1h:ul f.1'- [1ir, ;uhl lkmdtll.l-...; 1)fl karning 

focilitati1)1l, rla11ni11�. fl!L'f)clf�ttit)/l and prPl'C'>"I...'\ 

,� '\,11:,,,ul ! r,1;111'1�� p,,,:rJ 7' 



SAQ:\ 1 UNIT 17: CONTEXTUAL UNDERSTANDING 
I ogo (Occupation-directed ETD) 

�---

NQF Inc!: 

Field: 

Sub-fidd: 

Rclalion,hip lo 

qualification: 

Tilk: 

l ,lucati,111. I raining and De, d, prncnt 

ETDP 

Logo 

Quality focus: l c:11 ning tlut �K�llo\\ !t.·1..'.�'-·" :mlt surpnrt•, tht· dunging n:1turl' 111' \\ork. 

\\\1d,pl,tct' r'-·:-.lructurin:;:. Lth1H11 1n;ir�L·h :md t'!l\ irnnrnt."!lLd 

111,1ru�t.·r111. .. ·11t in 11Jtil 1 n,il ;1111..! gldh,d l'.t)Jlk\h. 

Practical ('n111Jh''cnu:: 

]. thL' t.·lk1..f ('1 dian�,.:, 1n \\1l!h ,111d \\urk 11r�:l! 1",tliPn on th'"· L\'r1l('t:k·ncc:-. r1..·1..p11rc,! \\itliin 

thL� t:((lflll!1lll..' '"lL'Ct1ir (lr t'!JIL'rrri'-.L'. 

the· t.'!!1...·1..·t 1'fl..ll.lll).'•.'-- 1f1 ll,tti,ln,d t.·dt1c:11i,111 �111J !1,1i11i11s p(il:,.-il'', (lll \\t 1 rl-..f,)rl·t.· 

dc\1..·)111>1:1 ·1:t ....,tr,1h�:11__·, 

\\J:"'- ,\I 11-..111� t!t liL:'\.111!:,'. fL'L111t11: ,):lj f,�·!\\L'Cll "Li: 
\\l)[lhlflC dL·\i.._·1,,J'llil .. 'Jl! 

--l thl: "L°i._Jlll.'11(1.: 111 \\h:,_·11 \\()Jk ptdCL':--, .... c'.-, :-.!i1,ul.J be Llll::-'.ht �md k·arnl b:- \\l)fkLT"> and 

n1 � 111 . 1 !� 1._· r ,, 

5. \\a,.,, t( 1 d,�'\ c:lt lp t'll\ i 1 ( 1i:11i,_·1:Lt! �l\\ :1n ... ·1L··,-.. 1 ! 1 r ... ·l -1t11111 11, tli:..· \\ \ 11 � dlHlL in thl· L'L ( ,11( l11lic 

\t..'L·t,1r nr 1..'!lkljlri•.;1,_· 

,(, 

7. the appropriate mix ofassessn1ent strategies sui1.1hk for the ncc·llpJl1<>nal conle.,t 

8. the best delivery mechanisms for increasingly Jecentral1'cd or homc··b'1sed ,,nrkfnrces. 

9. how to balance learners· ri ,cht t,, life-long k.rn:i11� ,,ppL>rtu111tic, 'c.i h the c,1111p,·tc·11,·,· 

needs of the ec,)non1ic scct1lr ,lr L'nterprist'. 

10. hU\\ to encourage anJ .'-iuppurt k·arnin� that furtht.·r_...., t-'fL',ltL'r a\\.ll;_,'11L""\ 1)fSl°)(1,d and 

cultural issues in the \\\Hk.pl.tl.'.C. i11clt1drn� J_...., ....,UL'" df �'-'Jllkr. r�Il'l'. Lrn::-'u,1.i;c :md cla-.;s 

Grounded 1n 

Foundational compflcnrc 

-L Jchat�s :1n.)u!ld the d1angi111..'. 11-11u11,.· pf\\Pr� ;ir11.\ tl:1.· irnp,1ct t'Jl 111,· :-,,, 1 urli .-\l;1c111 

CCO{h)tll) 

5. d .. ·b,1tt..·-.; anHithl 11.1111111:d �in.I rc�i1)1u! l·,lt1L·cr:11 1 n ,1!1,\ tL11n 

t:\',pClldl!.\ t!Hhc \\l:11..·li imp:1L·t tin t11.,:.__t1p,1tl\n1:di\-l\11�· .... tc.:d I l I> 

Integrated trirough 

Hcne\i\ C COlllfH·ll·n(r: 

;1,L1pt 1each111�. ,k"i�11 dnJ 111;11Lisc11;1.,·1:t -...tr,!\q.:11:·� ti • tl:--· l'\ 11h :Jl.::' 11-�·'- ,f.., ( ii I ·.irrh..·r "· ti'. 1::l 
enk1prisL' and \,fthc cc,,ntHllic '>L'dilr 

dl.'."vclur Jh.'\\ :ind changin :::-· k:!!:iitig pn1);r�111,11:· :i :! rL·lkct th: 11•: · J, 1,/ tli-..· k·d:-r1cr 111,,: 

t:nkrpri•,l· ;1nd t!it: (..'(01HH11\ 

➔. L'\.rL1in and ju:-.t1I:- L·lungc-.... in I 11) f'LlLll(L''l ill rt.·L1111 11l lu c!1.11l�l', 111 \',, •i� l!l,l \\tli\... 

tlr��llli'.'.,,t\!1lll 

7; 



SAQA 

Logo 

M)F Inc!:

FielJ: 

Suh-field: 

l UNIT 18: CONTEXTUAL UNDERSTANDING
(Higher Education & Training) 

I c,e! 5-(, 

I ducal inn. I uinill,! ;11,cl [k, ,:l,iprnent 

l!1�hcr l·du,._·:1tin11 �111d I r.unins. 

Rclatiomhip to 

qualification: 

ETDP 

Logo 

- ---------�---·---------·----

Title: ( ·<>11k\t11,il l '11dcr,L111<l1n;c I I li,d1c1 hli1c:1tinn :llld lr:tinin,,:) 

Qu,dit� focu-= 

Specific and criliral oulcomt', to he assessed: 

l'racticil ( ·0111pdt·1H-r: 

l l:t· dl 't!!f!J/\{Fd{t':i dhdtf\ {// lill•nfi/1 //j)IJiJI/\ an,/ r/)\ ,1hii!lll'\ ond mu,h· dt·ci,io,n uhntd 

'r 1 '-.,ltl1 :;.1: l I ,II!', � H.- lf .I 

Grounded in 

Foundational competence: 

A demonstraft•li tohll·r,L1ntl1n:::, o( 

Integrated through 

Rcflnivc compell'ncr: 

01.-·nhm,t,•dfl',I uh:!:ri· [,, 

'.,1·: 'II.ii ! 1.1'11,n;: H,,.t:,.'. 



S:\Q:\ 
Logo 

NQF knl: 

Field: 

Suh-ficlil: 

Relationship . , 

qualification: 

Title: 

UNIT 19: CONTEXTUAL UNDERSTANDING 
(ABET and Development) 

I ,·1 d :i-1, 

I ducati,,11. I r;iining an,I Dncl,,prncnl 

,\Ill I :md llc1cl"pn1c11I 

I lc,!i1c ,11,il (tlr 11 I) ctl I,·'.,·['-(, 

(,,I1k\lt1.1! l 1Hkrsu11,l111gi·\lll I .,11-I lk·1cloprncnt) 

ETDP 
Logo 

Qu:ilit� focu,: PL111ni11� cdu\._·�ttiur1 �md tr�1ini11� \\ it!iin a CPnlfl1t1nil!. \\or�i1L1cc :irlll 
f:ti1111 :, 1..k\ cl1)j'l!lh .. 'llt fr,l!lh.."\\ 1 irk \\ 1 tll �1 f1.1uh 011 iin llh cnh.'nt in 
L'1..'\lJ\l1tnil..'.. '.--1)1..."ul �111d pidtti1.:;t! d-..:1..:i"i1111 r11;1king 

Specific and rriticd outronH·s lo he assc"ed: 

Prarticil ( ·11mpd,·11cc 

T!:t' {lt·m,n1,1J"utl .l, ,' ' 1 t!:r1 .'t fl·nft/i 1 , .. •ifi( 111, 011, l ;1,1\ ,J/11/:f ll'\ u,,,_; n1.1ke dt·1:i.\i1n1,· uhr iu/ 

I. L1t..:il1Lit1ng k-.1r1;ir1::-'. !,,. ,1 t.1r�L't l·Pn1111tmi1;- Pr c111:"til1ic111..·:, L·rnr!i:1 ..... isi11� i1n11hcr111._·nt in 
cu11H111iil·. '-,\•l·i.t! .11hl 1•,,i11ic:t! d1..·1 .. :i"-lt1ll 1ll:1ki11;-· 

2. l'l!u...,·,1ti1ll1 �1n,l tr.111111:•_' 1\.11!1in :1 !r,11lh.'\\.tllk :1(u1nti;hut11t'._' IP d,_·m(1cr;1tic u-..;k..., :ind f(ik·" 

111...·1..·d-, an.il:, -,1-... (i,r s...t:·,t t!1uhL.: t...L·1,,. __ :!(1pr111..·rit ,111J 

..J \\�l:', 1>t',k·-.1_·!,1J'11l;::'. i ,1'-�-1.'·,,11;; iihli\ i,lt1,d �!!11.l �i,itq·i 1,_·;!p .. 11., 

5. dc\·i,in� 1.:dul·:1li1\I! ;n\,1 u.1i:1!n� ·., iili dl·\cliipnh:t1! /'•1iL·r111;il 

e1'\.111Pn.i1 r jJ)ll:'l:..: 1;., ,, ! 

()1 rl''·,tlUrl·c, 

Grounded in 

Foundational competence: 

.-1 demonstrated undt..'rs/anding ,�{ 

FounJatillnal ( ·nmpc-tcnce 

,\ Jc:n10ns1ratc:d un,krst:111,ling <1f: 

the i1npacl t)fra1.·l" and gcn,kr Cl!l C'Ctllh)l1l\1.._'. :-..11(!:tl .. l'Lllit...",lti1rn,d ,111J 1�1iliti1,,,_·,d r;1rticip,1lit)!l 

rcLllit)JlShip:-:; bL'(\\L' 1..'!l l 1 1 l·aL 11�11i\H1al :tnd �!1 1 b.li ,L...·-. l'ldr1!lh'r1l ;:tld th1..' rt1L .. : tl! t>lllt...'<.llidn 

\\ ithin th1..'"-l' an .. ',h 

�ILll'�'iillt!- �1nd l..'.riti..._·:tll: using i11f(1rrn:tiit1n ah Hit cu:IL'llt c1..lL1L.1l1lll: t1:i111111�•- �11hl 

dr.."\"L'l1.1pn11.·11t c11ntt:\ts 

-f. \\.:1ysofp�1rti 1...·lp�1ti11� in 1...·i\il �{11 .. 'ict: ,111J 1..kllhl\..T,h_·: 

� ;1ppn)priall' \\ �1: � ,1f cn11dL1t...·1l11�- rL''-,:,ir-�·h 111 dl'\ �·lnpilll'llt L·, iflL°\t--.. 

Integrated through 

Rcflni, l' rorn fH'tenct: 

f)l'mon,rr,11t:d uhditr to 

r ... ·tlt:c.t ()fl till' i1nr1�1ct ofdC\1.'l1 Jj'!lll'rll ;irh! cdt1\..·,11i(l!l irntuti\"l''.'> ll!l ... .-1\fll!lHl!lllJl''-, ()r g r1H! J�" 

l'\pl,nl' u�,l· (if,k\L'idJHn1.·nl ir1,.l 1 \·:1!,i!•, tn cLdu:1',_· 1)11__· -...1•l·Ld i111p,11.._·! 1 1 i l',lt1c,11i1111 dlhi 

tr,1ining rrdSLl!llllll'") 

\..,1!:,1n,il I r,11111n'...' H!1.11-l S! 



FUNDAMENTAL 

UNIT 1: LEARNING (ETD Expertise) '.<,J 
UNIT :Z: LEARNERS (Contextual Expertise)··: .... I •., 

UNIT 3: VVHAT IS TO BE LEARNT (Occupational exp) 

©Natio1.al Training BoarJ 

ETD DESIGN QUALIFICATION LEVELS 5 - 6 

CORE 

TEACHING 

UNIT 5: LEARNING SUPPORT 

UNIT 6: LEARNING ASSESSMENT & ADMIN 

ETD DESIGN 

UNIT 7: LEARNING DESIGN & DEVELOPMENT 

UNIT 8: ASSESSMENT DESIGN & DEVELOPMENT 

f, 1��$�A����������Sl(!��&p�LOP 

!:u��flo�,G�,;o�P$1��J8p:�r�Ms' ·. 

UMIT-i2:: MEDIA i INF;ORMAllON TECHNOLOGY 
". � ,' ,·', . ' ,c- ... ,-, ' . :{ ·: '.o:::-_'/t '' 

ETD MANAGEMENT 

UNIT 13: MANAGING THE INTERNAL ENVIRONMENT 

UNIT 14: MANAGING THE EXTERNAL ENVIRONMENT 

}1,�Jij����f�tjR�fiii� 

82 

ELECTIVE 

UNIT 16: CONlEXTUAL UNDERSTANDING (School,ng) 

OR 

UNIT 17: CONTEXTUAL UNDERSTANDING {Oc..:L1�K1t1:)n d,rected ETOI 

OR 

UNIT 18: CONTEXTUAL lJNOERSTANDINC (H1gr,�::r t:,.1ut . ."JHin & Tra,n;11J) 

OR 

UNIT 19: CONTEXT UAL UNDERSTANDING I All[T S 11,,.,,.,,,, ro•,•nll 



EDUCATION TRAINING AND DEVELOPMENT 

NATIONAL DIPLOMA/ DEGREE IN ETD DESIGN 

NQF LEVELS 5 - 6 
------- ---------------! 

Purpose: 

Tu form:1llv r..:cognh..: applic,I c"mpctc11cc in the tlcsign ()f karning systems. learning 
nuterials. mcdi:1 .:in1l asst.'ssmc1H dt:�.i�n-

Learning assumed to be in place: 

l\()F k,cl 4. I urthn I ducati,d1 a11d I ui11111g Cntilicatl· 01{ h1rthL·r hlu..::11in11 an,I 
Tr,1i11i11!,' l\ati,,nal l ,·rtilil·;ik' 111 l.c-1rni11g Lic-ilit.1ii,,11 01{ FPI. l'cjlli,aknt 

Range statement: 

I Ii..: qu,il1tic11i,,11 dircclc'd at tk,i!,' 11..:r, :111,I ,k, cl<lp.:r, al puhld1n,. in schunls I 
(_r.tngin� frpJ11 l'�1rt:·• l,:,lr!lill�� CL'lll!\.''i hl l\ish '-,1 .. .-h\ll)b_l: �lt (11lkgC"i. kd1nikl)l1S and 
uni\crsitiL·s: in cnk·rpri\t..' h;1-.cd tr:1ining_ Lkr•,1rt111L'!lh. public trainin� centre:--. NCiOs anJ 
in.Jtistr! trainin� bi '.ird-; 

Exit level outcomes: 

.·\ q11:il1li,·J p1ete1i1i, r,,·r :111hi, k,,·I i, ,1hk i., 

l'n·,t·nt n itll'nee of l'IL\( TIC:\!. CO\l l'l· TF:\CL: 

fht' dt·muu,/rufl'(I u ,:fft_r lo zdl·ntif\ ''/'!inn, l,·1 11I ;)u,\ihil1ti1.'' (t11.f JJ1t1k1.· (It,._·, i.\li!Jl\ i1hu111 

i h;,,,_· l:11..·iliLttinn 1 ! k·:irn!n:•- \\ith di\L'hl' l,::1r11 .... ·r �rPups <lihl Pll ,1 t)llr..>to-unc b,1'-ii\ 

I h1..· .i;ut; -..1-.; P! k•;11nin� 11 .... ·L·d ..... ,111-i 1 ... :q'11r1.:l11L'llh pf H1di1. i�ltuh. ur�:ini ..... ;ttitl!h �u1d 
((i!ll!ll\lllitll·--., 

I hL· d1..·1.t._·[,)pnh:; · dt ° <....uiuhk k':11t1111� 11:Jll'1i.t1 ..... /�1·r a d1\cr·,1.: r�1t1�1..· Ill- pu1pu�L·--. and 
,1udic1kc-:.. 

4 I he SL'k\.:ti1 111 PI ,uit.1hk L.::1t11i11� mt..·sli�t :rnd u-...c ,,f i11fnrm:1ti,)!l tL-1..·hnol\1�} ,,ithin the 
uplilJlh a\:libhk· l() r'.trticuLu k�irnin:; �r1•tq1 .... 

) I he 1.k-.,1gn <.rnd di....·\-L'lt)("'lllt.'llt h::11ni11� .s: ....,lL'Ilh <tlTtiss institutiuns and se1.:tt1r'.'>. uking 
acc,,unt ul the '.'>(11..'S:i,tl ka1ttfL'" ufca1..:li in,titut1,111 ,n �cctur. 

} hL' t._'1..;iltLtlll1P ,,f tht.· '.'>lrcri�th-..; dn.J li1111L1titllh of karning rn•CL'-.;'.)l'S. ll1llll'riaL--. and 
mc-di:L pr\ 1 _:....'.r:1rn, 11..·..;; ;11hl ,:,--,tt.·111, 

'.._1::, ;1,1I J f,ll' ::1� !{,1.1t,l 
, . .,, . 

Grounded in FOUNDATIONAL COi\ll'ETENCE: 

the demonstrated zmder.1tm1ding o
f 

I. Learning as a holistic. crcati,c ,rnd lifr-lon:c process of intn,1cti,,n \\ith d1ffrrcnt 
knu" ledge forms and life worlds 

� SlKio-cuhural. Llnguage anJ litL·r�li..:: difrL·rt.:1KL'S ;1_-..; the: e\.i-...t in k�1rning group:-;_ 
communities and th..: hrn:1dcr society. 

> C'Pnceph. rrini....·irk--.; anJ pnh.'l•d1irc:-; rck\ ,111t h) tl1r..: kn11\\ kd�c lii'>,.-iplinl'. subject 
nuttcr or ,Jccupatil)Jl�d area th�H \\tll be 1.1u�ht c111J th�: ki11J, Ill _iud�t:tl1L'nts and 
dccisi,,ns th:11 need !<> be m:1dc 

-l l'hc changing naturt.· t)fth1..· I· I l) suh-fic!,I in \\hi1..l: 1..k--..i�n ct!hl ,L'\(,.'l1q.,,1nL·n1 \\ii! L1l--i....· 
rb1..'L' and the rcL1li\\l1 {\l !oc:11. ll,t'.iti!l:tl ,rnd !;l,,h:il ,·,1n!c..·\.h 

lnkgrated through RFFLF\J\ F < 0\11'1•: I FVT· 

till' dl·nwn\trult\/ uhilit1 f() 

RL·l1t.·c1 till :md c\:llu:1tr: ;!]! ;1 ..... 1v1..·1--. pf P\\tl I l !) 1.L·..;i�·11 r"r.\�: 
rr:1cti1..'L'S l)f othi....Ts, 

,\!1, 1 !!]\_' 11 l ,!c,i�ll 

::? lntL'gr,tk" O\\I1 pL'rli.1n11:1111..·1_.· \\.ith d'.1 u1hkr"t.1t1,!!!l.::'. uf tlut !'1...·:-l\11111.111..._·c :--.1i th,1t 
canJidatt''."\ k:lfll fri."11\l their (11.1..11 ;1,,.- t1l°llh �1!:,l :1;·:__· :tbt-... · l\i �1d:q1r. t,, i..·!l,ii'lt2L'' P! unti.1rL'Sl'"l'll 
circumst�IIKl'S 

Rules of combination: 

( ";1tc�:•,)f� 1·u11d,1111..:11U! 
l1nits I.� & > :1rt.· l\1mpuh1ir: 1;,. al: I 11) ,Jlt:t!11-;,_,ttit\i'1" :11 k\L·! ..... 
l,e�irnin�: ! c;ilncrs ,11\\l \\l:;1t i·, t,1 h.: !-_-_1r11t 

(, 

( ·atq;t 1r:,.-

( �ik:-�,,r:,. 

Core: llc,ign 
l ° <'lllpubnn unih 'J. I, I_ l I. S 12 -.'- 1111 
unit 4 \\ith :1 ·1 L';1chin� 
.\Lma�c1nL·11t ftit.:1.1-... 

kcti, c 

ft\ 1,,_'[l,_ 

,l llllplll'.'>< lf} U!lli I (1 \\[ l 7 

·"' I l 

l :-.: p; 
undcrst1nd1n� nf ;1 -;ti\�-ri .. ·1,1· :-,,_-h1, 0 l1:1-

.111 I Ill I k·�i�_'ll l11ui-... uHnp:i\..;nr:, 
•111;'L11', ·1 '- 111:1'. J, "1th :rn I 11 l 

l ( J 111.11 1,.:!.t(,-·, t,1 t!1"· Cllrlk\ttul 
( L:n1p.1t!1'11-llir1...'.cti...·d ! 11): lli);hl'f 

l·.Juc;1ti1)!1 ;1nd ( 111. ,\!ll I .,11,I :le''-

Units of the qualification: 

Fundamental: 

I 
ETD foundational npcrti,c 

l 'nit I l.eamin'° 11· Ill c,pl·rt,,c, 
\ '.nit 2: I .l'drllcr, (C()ll(c\lll,ii nr-.:rt"c I 

'=·'-..,11; ,11.d I r.1i11111::; ltt•.1r,! s� 



Core: 

Unit 3: 

Unit 4: 

What is to be Learnt (Occupational expertise) 

ETD-spccific expertise (Design) 

Leaming facilitation (T) 

Unit 9: Diag11osis of Learning Needs (DJ 

L'nit 10: l.carn111g \L,tcrial Design anJ Dc,cl<>p1ncnt tDJ 

l init 11 lksis•n and De, clupmcnt of I earning S: skms (\! 1 

U11it 12· \kdiJ and lnfor1n:1tion Tcchnnlog, (!l) 

U11it I:>: hal11.1ti,111 of k.11 ni11g t \1 J 

Ekcti,c: 

l :11it II, 

l lnit I 7 
l l11i1 18 

\:nit l'l 

Contntu:11 undcrst;1nding (Suh-fidd or organisatiun speritir l'\pnti,c) 

�chthi!1ng 

< Jcu,;,,11i,,r1-,lir,·cl<.'d I 11 l 

!!igli.r I duc.1ti,,11 and I rainin;c 

,\Ill I and lk,cl<lpm,·n1 

Assessment criteria: 

t\-;<...L'":-.Ilh .. 'lll 111;.,·th,,,.J...._ .t :d l\1,,I-. l1lll'.-,l ;.dlti\\ the' cindtdak l\l dc1non-.tratc the a(qu]-;itiun �.trh..l 

ap11licall\lll pf I 11 l ,k,i;c11 :,nd dncl,11m1cnt cap:ihilitics aprr"prialc t" k:1rncr. 

org.1ni-...11]111ul 11�'>t1id!1, 1�,1] :md (l)lllllHll1ity r11...·l·�b �ind (()T){<...'\h thn)ugh· 

• '"l lll' d1.:·,1�11. pl.1111111;� ailLI de\ l']l)r1n1...·11t pf 1c�1r11in� 11utc-r1�11-... and pnigramml''-, ;:1rrrupriatc 

fl) cnnuct. 1.!1,,LmL·l· ,!rhl Pr mi\cd-ll1L'Ji:1 !ca111ing Lk·li\C!! :-,;'.'--;km"' in rL•-..;rl."ct i..)fa range of 

k.1rnc·1 �n,iq1, \\illi,11 tile clcct,·d suh-li,·1,1. 

• f hl· .. tk· .... i,:-' IL d1...·\1...'l{l(1llll'J1t and t_'\rL111ati1n1 mthl ldkC- tllL' folltH\ing intp accuu11t: di\tTSC-

1<.:,\rth..'r c,111k\h; d11.l·r"c ka111in� fd1.:ilit.1tiu11 and kaL·hing rradi(L'S; CU)t cfkdi\cncss: 

an1-.l :q 1 prt)prull'r1t..'',', 1(1 k\lfrh..'r :111d ithtitution:d t\ .. •-.;nurL't..':>. 

• Both\\ rittt..-11 ,1r1,I 1.H ,\ c\ i1-.k11cc lllU'-.t he r'rt..·...;cntcd 

!·,ick1:c,· ,,frc·lk\-'c' u<rnpck11cc ,ii,,uld h,· pr,·,c11t i11 r�spccl ()fihc cmdid:1k·s ahilit, 
to rc!L·ct 1\!l till· l'\.1 l u,ttt1)ll P!. 1111pkn1t..·r11ing: tli1...· d1n'-.ct1 dc,igw, an1.l m:1k·ri L tl" t()r (�1} tlir.: 

c�1t1t.lid.:11..·". ,ui,,.! {! 1, tl11.·11h.._'h L'> in rc,pt..Tl ut" ;11...·l't.'f1l,11hx ,,f critiqul' 

.\i1.k!kL' l',l!l l 11...· d1...·111,·:, -., !lc!l,.:�l thr1)t1�ll ;:\ \Jlil·t�. ld Pfl�l1)!\'- r111ir...'d J'<\tlf11]1tl in si!u 
ohsl'nati1\I1" "1111uLn:, 1 :1 . ..., t>t' I· 11) Lk·-.,i�n �md d1,,.·\c!, 1p1111...·nt '-.!lu:1ti111h l'\arnin�1tinn:-.. Fur 
:mard "r 1h,· q,,:dilic,11,, ,11 tluuu�h a k.irni11,c pro;cr:1111111c· or Rl'l pr<1ccSo_ n iJc11cc pf arrlicJ 

cumr1..'IL'lll .. r...' lllU<...,[ h1...· a ',,__''-,'-,(�l thr()ugh ;l{ l,_-;,i...,t tl1rr...·1.· nptlUI\',, {)Jlt.' n! \\hich niu:-;t rcquirr...' Licc­

f�ll't..' cn11U1,,.·I ,,.ith u...,'--·:-., ld Lk--;i�Jh a11J rnakri�il-..; tk,nnr...•r,-., and pc1,,.T-,) cithc1 gr1.)llfl ur 

indi\ i,.!u;d 

(C''.'-.ll!tllL!i If ,1111 _: Hll,!J s-:: 

Moderation / Accreditation criteria: 

The Sotiomil ,.\'tondurdv R()(z�· j(Jr tht' FJL) Jie!tl \\"iii ,/c_'ft'J nll!.'l' ,n()./i __ ,, ull, >n an.I (!L"r...T1..'di1ution 

critaia fi,r the/iii/ q1,,,/i/i,·ati1111 and FT{) sta11du1d, in d,·,·o,d,11ll·c "l{i] r,'icTdlll .\�VI and 

ET(J.--t rl!gulation, .\'tundurd\ J;,,. tire ( ·ontc\llhri { 1hlt'r,1�m,!u1g 101,/\ i1 ill fit.· (/lTt'IOpt'l/ hy 

the L,uh�/it:!d .. \·tdndord\" gt'l1t-ruting hodie\ togt•fhT 11 it/1 cn!t..'t Lt /1/r u, \'t'\\!tlc_'nl und 
{l(' i.:rcditotion ,\"tdn,/urd, /i)r FF{) .\!dttll).Zt.'nl{'l1/ dlld ff/) lh·\1gn \\ hl· \/)t'('t/it·d UL'd)r(lu1g 
f 1 J rht' /w1tlumt'llf(il munugt'mt·nf u,:_/ deugn culllJJt'ft'fl, t'\ 1,lt'n!r/it',i h\ 1i11·, t-!tTdt.'! field .\SN\ 
an:! t'/1;[[ 1._'\'fllllll\(',/ h_\ the rrn .\".\/? ul;ft·h Hill ui\1) \/'c't'i/; (l\\(\\J}:t•f!f U!ltl u,\red!ld{inn 

cr;,'1.,'rJU 

lJ{lclfL'\ Ot'LTt'(lifL'd to 1.Tt'dt'ill:,t! uz-1:r, 1·ono:I of th, (j!,:t/1,ti( .t/11,11 ,u;,/ ii' 1!, 11ni1, \\ 111 I he 
rt.\Jll/!t'd 10 demon,11,1/t' /'{'tT f"t'l'/1.·H mt·l·/1dm\nh ut 111:, u1L:! 0 1 :,! 1.'<1/!1 1 nc1! lei·t'I\ for 

n/lJclt'!Ulion f1W'j)('\t'' 

\f·'.,111,,1• ii J Ulillll'..' [{, ,irJ Xt, 



SA<):\ 
Logo 

NQFlncl: 

Field: 

Sub-field: 

Relationship lo 
qualification: 

Title: 

Quality focus: 

UNIT 1: LEARNING (ETD expertise) 

I eve! 5-<, 

hlucation. Training anJ Development 

ETDP 
Logo 

Sch11,,Iin:,,. ( krnpation-Jircch:J !'TD. I ligher [ducation and Training . 
.-\BI' I and lkvcl11p111cnt 

I un,bmcntal cumpul,nr: I· TD unit at Level 5-6 

I carning (!:TD c,p,·rtisc) 

11 [) pr,,ctic.:s that :1ppm.1d1 karning as a holisti..:. creati,e anJ lili:-
1,,ng prncc" nfintc·ractiun \\ith Jiffcrent k111>\\kdge fi.irms anJ life 
\\Llrlds 

Grounded in: 

Foundational competence: 

A demonstrated understanding of 

I. traditions and values of educati,m. training an,! development an,l the· "a: s 1t1 which the: 
shape ETD practices. 

2. hnw pO\\'Cr anJ authority n:latii)llS in karnint! groups. in or��tnis.:tt1t,n:-: •rnJ co11111nmitit·s and 
in society impact on teaching and karning. 

3. diflen:nt thcorii.:s nf karning and thc:ir i111plic·ati,>ns for 1L:ad1ing pr."·ti..:c 

4. ,ncio-cultural and imli, idu,11 difli:rcn,·c, and si1nil.1riti,·s in k:irnins ,1, le, ,rn,! :ip11r.iaches 

Integrated through 

Rennin compctcnn·: 

Dcnum.,trated ahi!i1y to 

I. n:llect on the appn,priah:ncs, ,,r dcci,ions and iudgernenh 1:1.1,k in k-:1rning-ll:aching 
Specific and criti,·al outcomes t he as,cs,,·d: f I situations and adapt ,,r change accnrdin:,,I, 

Pr:.tctical ('otnpt·tcncl': 
I 12 n1)tice how karrn:rs arc prl)g1°l..'"..;i11;:; or 1H1t rro!;rl'v-.ing �111d 111L·1\1.'J1l' in \\�1:-., \\hid1 arL' 

]he dc11u1m1rct1,·d uhilm 10 id,·1111jl 01>tiom <111d f'//\'il•,/ifi,·., 1111d make d,·ci1in11.1 aho111. 

I. the ,is,u111ptin1is \\l1i,·h c:m he ma,k <1r 11,11 he· m:i,k ah111t \\hat kamers bring to the learning 
situ�1tillll 

� thL' purpthL" t1fk:uni11;:; a1hl 1111..-" \;1!t11..:-..; 1t1 be t1,111,1nittL·d 

ho\\ ld i11,L'sti��lll' .irhl llknti!": arco.1...; \\li,,:rL' karnin� i...; ri..,-qt1ir1_•d 

4. the 1110,1 suiuhk h,c.,tion 1,,r karni",! <11 the '"'" in "hich si11111btill11 ,-r practical 
application can hc,t achic, c·d 

(00o.n11111,d I 1 .. 111101:; Hn.H X' 

c<1nstructi,c anJ hdptid 

3. identify t:,ctor, "hid1 help ,,r hind..:r karnin:,, and ,kciJe un dilfr, ·,·nt ,·puroe, llf :ictinn. 

,,j�.J!ll1n.tl I r.1111111;; H,1,1rd xs 



SAQA 
Logo 

l\'Qflnd: 

Field: 

UNIT 2: LEARNERS (contextual expertise) 

I c\\:I 5-6 

I Juc:lti,,n. lr:1i11i11)! :i11cl I k\ cln11111ent 

ETDP 
[ ogo 

Suh-field: � 1.·!11\\1![11�. ( )(,._·tqutil111-1..llr-:l:k'd ! f'[)_ l ligher Fducatiiln and I rJinin�, 

. .\ I \I I c111d I ln cl<>11rnc11t 

Rdarioll\hip to 

qualification: 

1---�-

Tirk: 

()ualit� foru" 

l und .. m1,�·111.d Cl!fllt:\.lt1;tl c.\{""'--·rti-..,: wiit at [.C\t..·I 5 h

! ,.:,1r11cr:-. ((.t11HL"\tual 1.._'\pLrthi..'i 

! ! l) rr�1cli1-_·1...·\ tl1;1t H .. 'Ll)sni:-.:...· and rcspt.·(l SP(it)-LlllturaL l:mgu:tgl' :m\.i

111,"·ul·:, dii't"l·r1.._·t1c,:--; �h thl') L"\ist tn k'strning groups anJ cmpll_1;, 
;i;';1rl1pri.1t:.._· ...... 1r;1lL'�'.iL':-. rllf \\t<rkii�; \\ ith k'.lflH .. ,'f nccJ::,; 

Spet.:ific ;utd crilir:tl outcomt, to hl' :1s.,csq•d: 

Pr·act-iral (·0111pdn1n·: 

j he dt·nu,n�r,-,1:,·d fi 1 1,!t'!:t:r1 oJJl!(ll/\ un1I ;1u\ ,:h1.-'::il·, l111il mukt' (/t·l·i,11 ,.,,, uhrJ1t/ 

I. ho\\ t,; 1 •• '.!°kdt\l·l: Li'--·iliLtll' l...'Lt""nH1111 k·;!!11i11� l� 1 r 1 1 1ult1!it1�t1:il gnn1p:-,, 1J!,kaff!1...T--; (c.�- IH)\\

t\l u .... ,.: di!'k!\:nt L,: : .. 'tLI�'.,: t11 ;i-.;--;],s;t und1...•r-...t:m.Jin�' and k:1rnin:!) r:1rticuL1rl: \\here till'.

Lin�tLL::'.\.: (·,fi11-..tnill' ,·1\',1,,,11!11..· l.lt11nit1,1!1l LH1�•u,1�1...' l,f;d/ ()!'the kan11...T"-

111)\\ tll .1,J1r1 111 k•l"l -!\�r·l l ljl! i.1k k·,11 !!!!:::,'. !lL!kri;il-. Ln tllL' Llll�l!J�I...' ;111..! likr�tC}

Ct)tn[Wk'IL :..'-., l1! !:2fl' T'' \'f i11,!!\ i,!u;t! k\lr!ll'I" 

\\,1:" in \\hicli l..:,1r1:"'T' c:1:1 d1-,pL1:, their l\\\11 k!lt)\\kd�t..· tlut all11\\ l�ir d,,:111\1J1\tr,1tit1n of a

r�lll�l' 11f likr.ih . .' rr;l:..'(i1...'L',

4 \\ ays l If �t! it)\\ I I l�� i f',i I\ td l u ! k .lrth .. '[" h I j lll.TL';[,<..' !ht.:i I L\/l�r..: l t I ikr�lk' rr;h..'1 iL'l"" 

� \\.J)S ,it cli:dk·n�i L� k:trt:;..·1 ... 1<1 L.'\;t111inc >lt.T,.:11l\t1:..'" ah11t1t Lmgu�!�l'. \itcr�tc). r;ic1..· and 

culturr...· 

'----------- ------

"-.,1t1(111,il I H,,,11-.l S l / 

6. \,ays of improving learners an<l O\\TI sensitivity w cross-rnltur:il an<l cross-linguistic 

communication

7. approaches to a<lult litcr:iq for use in difkrent contc\ts and t,,r ,lilkrcnt purp,i,cs

8. ways of displaying kn(m kdgc in multilin!'u,11 an<l n,ulti-mnd,il ""' s

Grounded in 

Foundational compctcrH·,·: 

. I dt·n:onstr..ifL•d t1n,ft,r,f.I!!clu:g o/ 

tilt: main la11guagt..�'> sp1lh.l'll b; !t:�1r11crs in a r:1rtiu1L!r k;1rninb 1.:t1nt:.'\l 

histt)ric1l shifts an.J Luncnt rL:.;c:ir,.:h ir1l1l l1tcr�11...·; rr.1i:ti"'·1..·..., :md r'--·Llli1 l!hl:q--i-.; h1...·t\\Ccn !it:..-Lll...'> 

a11d <le\ clopmcnt 

ar1rru,1d1cs lll rcsc:m,:hing k;1r11cr'.', lill.'r;1,.:; and Lm�1t1:l�'.1...' pr .lt..'lil , _ _. .... 

-l currL·nt aprru,1d1L·-..; tn liL Lll:: and Ling1u�c pra .... ·til..'.c-., 111 :\!\! {I,_ s1..·h1111lir1g �111d c�ul�. 

chil<lhu,icl an,I their strc:!1�!hs :ind \\c':iknc .s,·s 

�- rdatio11::d1irb bL'l\\L"l.'11 l.1!l�U:l�l' �1/h.l r.H .. "L". !;Clldl..'r. cLt',·,, 

Integrated through 

R,•nni,c l"l)lllpctcnn: 

/)t·monstrd!i...'d uhiliti· to 

�rnpln_: and ad,1pt -.,1r;i1...,;1,:-, !111 \\1ir�.:!1� \\itli d11'kr:..·11r li..·;\rrh .. 'r· ri;_'i,.',l, in r:..·l,1!1\111 t11 Llll ;:--'ll,'.;�· 

:ind l,t�r:ic, 

r�lkd on and dL·\ i'-.L' t.:quiLtbk ir1--.1n1mc11h �n1<..l :1: 1 1111,,11...-h:-., ( L,r l(,r:11:11!\l' �rnd '-.llt11m,1fr 

a:-,,..,i:ssrncrn) fur Ji\r...·rsi...· ::;n•1q1-.. 11fk:1!Jli...'r'> 

. '..i,1li,lfi,tl I r.11n111:-' H,,J.r1.l 'JII 



SA()A 
Log,, 

I\QF LcHI: 

Field: 

Suh-field: 

Rebtio11ship to 

qualification: 

Titk: 

Quality forns: 

UNIT 3: WHAT IS TO BE LEARNT 

(occupational expertise) 

.;_6 

i.-dth:atit)[l. I"raining and l)t...·\·1;l()p1nt..·nt 

ETDP 
Logo 

Sch,,,,\in:c. ( kcup;itiun-dircclcd L 11 ). I lighcr hlucalion and !raining. 

\I\\ I a!ld \ k,·clllflllll'lll 

\l\11,Lmicnul \\ccup:1lillnal c,pcrtisc u11i1 for Ll\J Lc,cl 5-6 

\\'lul "h> be Lc;1rnt (t1c·cup,11i,l!1al c,p,-r1i,,·) 

I I I) rr:,cllccs 1l1e1t LI\ tht: b,isi, fnr i11Jq1c11d,·n1 uclgcmcnt ;l!1d 

,kcisi,,n-rnaking. e;;p\ai11e,I and _justified in r,·lat on hi cunccrts. 

princirk:> ;u1t.l prPCL,lu11..·:-. fL'k•, ;1nt lll thL :trc:1 t)f stud: �It a r;1rticular 

k\cl tii !t.::1rni11g 

Sp<·cific and crilical lllltrnmc, to he assessed: 

Practictl ( ',,r11pelcn,,•: 

Tltt' do1,·nu,11dft'(I uh,/,·ty lo idl·nti(\· OJ1fi1J1l\ un,I j11 ,, ,iht!ifit, w:(I mu{t· dl·t·iuon, uh11ut 

I. :--.ck·,__·tit,:1 ;in,,1 ,-..·q1::__·n(i11� ,)f cPntcnt tP h,: Llti::_•!11 

�L'fll'f ic ;111 .. l 11 ,llhi:.:r,thk· "�ii l'-. , �tlti,__·..., ,ind k111 •\\ kd�l' tt1 h .. · tiu�h! 

\\a:'� nl ;ir•p:-,1�1chm� t!i,._• '-:lflll' ta:-;k nr ,icti,it: in diff,:rcnt \\�1:s to �t,._·hiL·\·c a si1niLir 

(lUh_:t)tll1.,_' 

L-------- - _,_ -----

:·:--..111\ 1 !' 1! j P,i t' ! ')\ 

Grounded in 

Foundational competence: 

A dt!monstr..1tcd undt'r.\tanding <�! 

j _ the ways of thinking and doin; that nc,:d tu be uu;ht in a r'arti,:uLir area and at a 

particular k,·el uf k;1rni11; 

I \\hy ta:-:;ks or �Kti\iti1...·s :Ul' dl)!l1...' in r�util'u!�ir \\�1::-.. 

\ aria bk tkrn.llli..b u f \ �lri\ 1us u sk s :td i \ i til.'S and ll i i'k t l.'11! \\ ;\:..., 11 r;1111�r1 );Jc hi n.::: r.irti1..'l! Lir 

tdS�s .... a( ti \·it iL·� 

4. tt:drnical and rt\)(t:dULtl kn1i\\ k·d);! l' tlut gn hc:,\IL1,l :h,.,_· \l.'!li''--' 1d r!J,.,_, lill!1ll'Lli.1tt.' k:1r11ing 

acti, it:

). �l!ld thr: �b')U!11ptil)!h l!lJJ,_·r! :, ir:� t,'tlr1l!'.1._'L.'lh.·1..· lll a i'clrll\ t1L1: l!i>,_'!)'lllll'. <.;u\ 1 "11...';.,:t (}[ 

knu\, kd�l'" arc;1 

Integrated through 

lfrfkxi,c compdcncc: 

i)cmonsl!"t.lh'd uhi/1/\· f(I

justil� dcci...,in!l:,; l)Jl "l.'k1...!it111 i_ f .... uh_jcd 111:Hkr t1 1 h(.: Ln1:;ht <h p.irt nt �t k.1rni11� 

progranHlh.' 

1 r�lle(l 011 and idt:ntit·: \\l1.1t c,q111h :is :-.kill. i111a1\,iii(1r1. '-_.r,.,_'.lli\ it: c,r Lk\lL'ril) in Lhk 

p1...•r rl) rlll�l!lC(' 

rcl1cct on rl·L11inrhh1p-..: h,:t\'-l·,:n a...1..'kt·\l·,l "uhil·...t 1,·,.i!t;" 11 1 l 1 1...· LHl�'hl :11hl 1h rLL1ti()w-;l1if' 

t,I (1thcr st1hi1..·ct Ctltlkllt r11ct!t1..·1 

;\otL·s· Thl' dmft•nf n/ 1l1i, lit!!{ t, \'tUJdhlL' (/\ I! ,L·!.,·tc·, {11 ii!/\ 1.'iiJJlht.,- o/ c,uift'f/\ Fric/L•,:._·l, 

ul (.'ilfll/h'fl'n1.·1..' 1n ,uhfl'd kn(1;r/L'1/.t:1.' \11// o/fl'n l1l ,uhnuf!t•(/ n: rh_· /,11,n 0 1 it f)tn·ruu,/\ 

uu;uirt.'ll tjllllli/icurion or dP Rf/ uO,Tlf_\ 

"-.l!ic1r,,i\ l r-1111111; H,1.11,J \)� 



SAQ\ 
I ogn 

NQF Inc!: 

Field: 

UNIT 4: LEARNING FACILITATION 

I eve! '--6 

f ,luc,ti,,n, I r,1i11i11:; a11d I k, clclp111c11t 

ETDP 
Logo 

Suh-fil'ld: Sch,1nling. ( kcup;iti.in-,Jir,·ctc:,I [· [ D, I lighcr hluc,tion �nd I rctining. 

,\Ill· I :utd lk,ch11•111c11t 

Rclation,hip to 

qualific1tion: 

Tille: 

Qualit, fnnis: 

t 11ri..'\l)!ll1 .. '.\tu:tl unit \\ith :1. k. 1,._'hlns l�ll'lh at I C\1._•l 5 () 

I l·Jrnin� I acilit�lti(1!l 

lk11h_HhtL1tl11n �uh.I �t\\,111...'lli..'�'.) l1f�t r�u1gc nfst1,.1tcs1cs f(ir Lici!iut!n� 

I, u !1!!1):: in J1,1..·r:_-;L' k·�ir!lt.T gri.1LI!h, ur i,)fl a <Jnt>lt) nnc basi'.-> 

Specific :Hui critic,! outr,1111,-, lo he a"c"cd: 

Practical ( ompt·t,·nn·: 

Jlze dt"n"'11)!} ,trt1!t't!, :h:/11, {I) 1dt'J1!1/_\ U/Jf f()i}\ (/!hi r( I\,: :,tflf ll'\ und !!ldAt' dt'l i\·ion, uhiJu{ 

1. k,irnill,:-'- st,: k-., �l!ld rr d�·r'-·111...·l,-.. �111J ,, a:'.'.. ti!' :1cct •:111111hL:t1n� d1, i.._T·-,it:, in l,:arn(._·rs Pr 

gnn1p-.., df k;1ri11...'f'.-, 

� h(l\.\ !11 ,tpprP,lc'h IL·,,·1)(._'l'> ,l'-. ,iJ,k, :l!lll ,._·11...',ill\1...' iiL!'.\ ts!t1,\I,-.., 

L.:,l!ll1...'J', rr,!ii]('. llft.__'.\Tl'lh."i..' ,!ll ! 1...'!ltJ\ k\ .._·l 

4 \\;::,s 1..d h,ir1dl1ll,t--'. u,,1!111...·t. d1·<t�11,..·c111L·nt .uhl dt\;__'f"'--' 11t. ... 't:1.!"- �lihl int<....·rL'>h 111 k·arncr gnnq1--. 

5. a LHlt:'.l' uf,1pp11)pru:,._' \\,I}:-- t)!' !:'.l\l!l� k1...·dh.il'k {I) k�irtlL'I'-

{1 u-...111::: quc---.lidntn� 11•; ,Jirt1...·,c11t k,lrninh-' putT'(hc-.. 

7. rr1 )\ id i 11g. 1..ipp, 1rtl!!1ih._''-, h ,r k:tr n-..•r:-,. t() l'\ p1 .. :1 I liL . .'lll. •l!'l'l: thL'lf k:1r11i11.:-1 :rnd fL'(L'i\ t...' 

k'1..:dba;..·k i11 a ·,11ppi,r:1,c 1..'il\ 1rPr11ncnt ,d11k 1)11 ti1L' jtlb �111d in si1nt1b!l'J c,inditi(\fh 

(t')',,tt:,111.d I l,lilldi� l\(l,l!si 
l) � 

Grounded in 

Found�tional competence: 

A d.:monstrated 1111da.,1a11ding of 

l. a ran�c �)r ll-'::irnt:r :--t:, ks, rrcft.'ft.'fl(l''i ,.1nd llh)ti\a!inns :!nd i!tcir rc·LHi1111-.,\iip') tn lcJn1in� 

2 grPup J :, 11:11ni1...·� JnJ lh1\,· 1hc;- ;1r'-· 11u1\.t�l·d tl) t.·nh,iih·e k:ll11it1�'. 

3. str�1tL'gii...·s fl)f L11...·ili1,Hi11n n! grdl!fh, '-111ll JJhl!\ hluai L·,ir; :1; 

Integrated through 

lfrfll'\ivc compt'lu1cc: 

/)l'!!liHnfri:1t1·d uhu'U\ t,1 

rctl-..·1..·t {!J1 th� karntng pnh:1...'S:, ,1nd th1..· c\.li...·nt Id \\)11, li :' h.t, :h..'htt'\ tl1z...· "t.l'.l·ll k.1r11ill�'. 

objcL'ti,1....·.s in \\a:,:-, that arc tirn,..,, ,111d l'i.\:,f t'lkd1\'-' 

rdkc't 011 tit,· applicahiltt\ ,,:1,l 1J!uc- '11.t!t,· k,,rnin>! 

�m.il;sc the karnin� '.'-.\tllati1)fl ,uitl lk,-i,J,.: un ad.1pL1\111r- \\l:.__'11.: r·-,:u:ic..."ci 

4 rc!l1...·ct (\\lth k·,1rr1t..'t"J 11 11 tl:\.' :1;,1•l1\..d 1 1l1!_\ ()! di!kr·.:111 '',11..·l,:!J:--' 1 k.!1111:1_:...' --!1,11l'�•1 ,.,_·, 

'.\.111,-,,.d ! r.11111r1; H,u1,I i)_,i 
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SAQA 

Log,, 

i\QF lcHI: 

Field: 

Suh-field: 

Relation,hip lo 

qualification: 

Titk: 

Quality fo,·11,: 

UNIT 10: LEARNING MATERIAL 

DESIGN AND DEVELOPMENT 

UDP 
Logo 

Sclw,,li11ic'. ( kc"L1p,11i,,11-d1rc:,·tcd I I[), lli:J1cr Fducalit>11 a11,l !'raining_ 

,\Ill· I and I k\ clul'lllc'lll 

! l1..·\e!tJl1!llL'11t an,J pn1ducl11111 ,1f .l r:111�t.· pf k:1rnill):.: Ill,lll...'ri:il:-. tl,r a 

d1\cr·,L' r�1n:-;1...' nf pt1q,,,-..,e:-, �tnd au�!ic11t..:cs 

Specific and n-itical 011tco111,-, to he a"c"cd: 

.., 

�L·qucnur·:� k,unin�· ,1c11,it!t..'" -,L1rt111:;; litirn l:..:tr1h:r, L·1111k'\tual �!ltJ\\lcdgl· �rnd rnu\in.s {Ii 

iL''-S t,1r11i i i.1r �Ill\\\ l,:l!�c 

sckcl!\lll t)f ;iprr('i'[l,ill' !\::1n1 1 t1�; 111,>!1;1 (i.._' 

tar�et �ll'UP'- tif k,ir11t.·t, 

d1..:'.")it!tll!l� 111:itL·ri,ti-, !d h.: ,11.:Lt.'""ihk·. ll>..!!l� :q 1 J'r1•pri,11t..· Lmb'ti,1:::'.1...' pf 11htnr..:li(111. .11.'LL'"'"lhL....· 

L.11lt!lLl,:.-'.t,.' �tnd �t.·111._L·r a111..l cu!t1.:J,d!y �l..'thiti\1..· v)U!1 .. :1..·" 

Grounded in 

Foundational competence: 

A dt:monstratt:d understun,lin,t:. o/ 

3. pnncipks ofrn:.H1..·ri�1h tk·"i�n and d;__'\d11p11Knt r1...·l.1!1..J IP ,._()p�ri;_.1!:· .ii11l 

�h..:kn1)\vkdgcmi:nt l)!"" ,l1t1r1..·c--; 

-l \\�!)S nfinrct2r,1tin::: r'--'1..Jui1,._·J k.1r11111� {l\lh."( l JJ11...·" \\1!!111•�·1..· l" .. ki: 

Llrgl'l learn1..�r...; 

Integrated through 

Rennin· compctt·nrc·: 

critit·,t!l: cLdu�1tc l)\\ll ,1tlll (1tli1..·r" rn.llcr1,il-.., ii1 tcr11i-.., 11 f111c,.:tin:: 1'- \lll/
l

. . .'J k:1rn111g 

oult.""(1mc---. and �1ppnlpri.1k11l'"" t,1 a L1r�1..'l ):.'.f1Hq' 111" l'-·,1r11;__•1•, 



SAQ.-\ 

Log,1 

i°'QFlncl: 

Field: 

Suh-field: 

Hclatiomhip to 
qualification: 

Titk: 

UNIT 11: MEDIA AND 

INFORMATION TECHNOLOGY 

ETDP 
Logo 

Scl10,1\ing. (lccur,ui,,n-dirc'dt:d I·: I D. I lighcr Lduc·atiun and rraining. 

.-\Ill I and llc,ch1p111c·nt 

I c,l111ic·,,J pr,,\:,ic·t1c\ in a r.tn,:c· ol karning media so that appwpriatc 

dcci:--iPllS llfl' lll�hk \\ itliin llh.: uptinns et\ ail.,bk tn particuL1r k·arncr 

Specific and critical outuim,·, to he a,.,c"cd: 

l';actical ( 0111pcll'11rc: 

Grounded in: 

Foundational competence: 

A demons/ruled 1111ders1unding of 

Integrated through 

lfrflni, c competence: 



SAQ,\ 
Logo 

i'iQF k, rl: 

Field: 

Suh-fidtl: 

Relationship lo 

qualification: 

Title: 

Quali1.1 fou": 

UNIT 14: DESIGN AND DEVELOPMENT 

OF LEARNING SYSTEMS 

HDP 
Logo 

Si...'hH1iing. < )ccupati,rn-dirt..'cL·d L l"D. I liFher l du1._·ation and Trainin�. 

. .\ 1 ll: r '""j I)�, l'i, 'l'lllcllt 

I h .. :-.;ign d!h.l 1.k\ 1.:h•p1nt:11! 1,_if kan1i11::,� ...,:, stt.:111-; acru..,,, in.stltuti,)n:--, Jnd 

:--,1_'ddr-..; Liking ;11.:, .. .-\Hrnt nl.tlii-..· :-;Ik'1._'i�tl katurcs ofc�1d1 in:--.ti!utinn or 

l'ractir:d ( ·0111pl'f,•11,·L 

Grounded in: 

Foundation:d competence: 

.4 d1.'n1on 1;/rt1tcd understand111g o,( 

lntegraterl through 

Rdlni, ,. competence: 



SAQ,\ 
Logll 

Field: 

Sub-fidtl: 

Relationship lo 

qualification: 

Title: 

Qualit� forn,: 

UNIT 14: DESIGN AND DEVELOPMENT 

OF LEARNING SYSTEMS 

ETDP 

Logo 

S,·h,i.1ii11�. (lccup.1!i<111-dirccL·d I· I D. lliflicr l.du,·atinn :md l'rainins,. 

.-\1\l· I ,,.1,i llc,cl,lp1nc111 

I k·-.1�11 �lthJ de, cll1pn1-.. ·11t uf ka11ii11g :-.:, '-lL'fllS auu:--.-, lfbtitutl,nh Jnd 

-.;,:ddr" !:1hin� �h--·1...·t1t!!\t tit't!1L· sp1..."1...'1;d k,lturL'S of each in-..titution or 

�l·1..lln 

l'racticil ConqH·t,·ncc: 

1111 

Grounded in: 

Foundational competence: 

A demonstrutl'd rmders1and111g u( 

Integrated through 

Rcflni, c cornpd,·ncc: 



SAQ:\ 

I ngt) 

t\QFlcvd: 

Field: 

Suh-field: 

UNIT 15: EVALUATION 

OF LEARNING 

I . l ucaticHL I rC1i11in,; and Dc,cl,1p1rn:nt 

ETDP 
Logo 

Sch,h,iin�. ( Jccupatin11 dirc,·tcd I· ID. I li�hcr hJuc,n:un an.J lninin!,c. 

. .\Ill. I Cllld De, clllp111,·::1 

Grounded in 

Foundational compctrncc: 

Integrated through 

H.cla 1 ;on,hip to 

nl'tl,'d!l-\{J"( {fl'd llfit/:n /(} 
qualification: 

Titk: 

Quality fori": ('riti1.-·:il L'\:llu:1lit,n ()I '-!rc·nsth-.:. and li1nitatil111" ofk·drning pt"t1ccssc'.->. 

1:1h..·1 i:tl.'-1 :uhi lllL'di,1. pr l-•�t ,lf111Jl'-'" ;__11hl S) :..;h.'!11 

!'radical ( 0111pdc11n·: 

J ;_L! 



S:\QA 
Logo 

UNIT 16: CONTEXTUAL UNDERSTANDING 
(Schooling) 

Grounded in: 

Fountl::1tional competence: 

NQF lcHI: I en:! :i-ti I. the: impact of class. race. gcnJc-r and nthcr sncul st111,·1m1>< ,,,, k:imin!! :rnJ learning 

Field: 

Suh-field: 

Relation,hip to 
qualification: 

Quali1, fonis: 

,irnpul-..i'l) l"tiflk'\1.ll1,:l l '1h.L:r:-:;!,ir.di:1� 1\,.__·J11,11i!in_s) unit fr,_\:n tht.· 
kl·(i'-.t...' L".l!l·�,�[� :d k·\---·l--..:; (l. 

i !1t.._· ch:1n� .. :ii1�· n,llllr\_· ,d- t,::1d1ing ::Jh_l karnrng in t�irnuti\c.' ,_k·\ 1.:lupmcnt 
t\f h.:�l!'l1L'r-, .Hhl the di'.."["-\_' r( 1 ks th .. :t -..,.:h11 (l\t(1� has lt) rb: i!1 a 

\_·!u:1�1ii'; :---;,1utli .,\fri,::1 

I. Li,,_ 1: il�Jtin;; <lild ;.t-.:·<",'\illk'. k.1rni11�. app1 ( 1 pri:1ll' {\l 1h.: f( ,; m�1ti, L' dL"\t.:!Prrnr...'!ll --:t.1:: C' ()r thl· 
le�1rnc-r(sl ;nhl the r, .. :hlit11hlnp l)t' th.it '.'>Ll1:!L' ld tlii.._· 1...'\.it IL'l.jUir�lllL'llh fr1.)m :-.1..·hn1.din�. d'.'-, 
<.ktl'r!llillt ,1 h: th, .. : fh.-,:'-!" 1)! till· i11di\i�lu:1!. C(1m111t1t1it: �llhi sp,___-1!,.'t�. 

fa,.-i!it�1tin�'. k�u11i11::'. \\ith!rt ,I rr:l!llt:\l.i_)fk nl 1..k\1..'l11rmt.:1;t. 1..klll1H,_'['[(_'\. ai...:1.:nunt.1 11di1_, �111d 

thl· r1�lih \lr�d! l(l l('if'.Ull\1...' l'\lllClli,111 �l!h.i 1Ltini11�' :1th.fthl· fl�'ilh oftht.: chkl. 

pL1nnin�. �rnJ pr�1•.1:i11:· i1·.'L'r'.t.::l,!(lf)·, t,1 ti\1...'1..'t th,: Th.'•,_'\._!--; :in,J fl'ljUirl'llll'!lh Pr k,l!lh_'r(.'> ) t�,r 
intclkL'lu:d {1.:d1:!nit1\L' i.iri-.! l'(1ilL .. 'nll. u1Hi!111n,d. _...;ucidL crc.1ti'.l' i.H1d rh::iil·al dt'\1...·l,1pmcnt 
ar,r1fl)[1Ciatc ti.i tl,r11:,1ti \ l' <..L1;;_' ;rnd ind1 '. i,!11,11 \ :iri;l!h't.."'- \\ ithin -.,tag,•-..; an1..I tilt..· ft,;'�\HlrCt.''-> 
avJi!ahk tu the tc;1d1---·r. in•,t1tutiPn ;_uhi uH11111t1nity: 

--l �\:1lua[i11� th.: 1-Lir:. ,::g. p1c:p,tr.u1011 ;111d r"r1 1cc-..., t1! k�1rr1i11� L1t._.ilit.1!1tJn Jill..! a1:1i__·ndin� �•� 

ft..''-i ll i ft..'i I 

�. \!I,, , .: 1 I 

facilit:ition: 

2. fomutive dt:\·ddprncnt and the irnr:tch lil' abu:-,c ,trill rni:--t�l·�ll:n,,-r:L at ind1\ 1du�d. familial 
vnd c(H11n1unal k, cls: ,,n SLIL'h d(.'\ l'l1 Tl!lll'flL 

..,t ac,:c�sing t.1nd crilit..·:lil� u-.;ing. int1,; 11;:ttil1!l about t..'l ii r< , _·nt ,,� li\ \,,lin�· k'c1r l)i11� ;u1d teach in� 
ruliLil.'S and rr�1di'--·L·:< 

Integrated througl1 

Rdlc.\i,c competence: 

rL·!k• L'l ()Jl tht..· irnr:k'l ll!' k�n1:in�' Lu • .:iiitati1i!l \:\k', (,\ k:1r:1,,_'J/-,· d'-.'\i_']i,)p!11 ... ·:1t :111s! i,·..., 
r;::L11t..·d L"IYt:cb 1. 1n tht..· Ct.l!l\illltflit:,; 

rclki;,,.'l {)11 and c\·a!::�1k thL· irn;1:td uf brn;1Lkr "-!ll'i;il L1d,. 1 1-.. an,! 1..k1n,md� (1!1 k:1111in� 
faL·ilit:1t1,HI. p!..tnnin::-'. prl·r�1r;1ti11!} :md rr1)L'l"S�L'--

Ill/\ 



S,\QA 
Logo 

NQF IC\cl: 

Field: 

Suh-field: 

Relationship to 

I( ualific1tion: 

Tirk: 

UNIT 17: CONTEXTUAL UNDERSTANDING 

(Occupation-directed ETD) 

hiuccnion. Training :rnd lk,elnpment 

( lcrn11ati(ln-Jircctcd F 11) 

C»nlc'\tu:d t indcrst:111din','. 1 ( kcup:1ti(\11-dirc·ctcd LTD) 

ETDP 
Log,, 

Qualir, forns: I c.1rnin� tlul a1..:k.nti\\k·dgL·:-- a1h.! suprurh tlic clun�ing tLltL!rt..' l)f\,nrk, 

\\11rkpLtL·r.: rt.::-.lructurinh'. L1huur nurkch �rnd l'n\·in)lllllL'llt�il 

m.111;tfL'l11L'fll in natitnu! �nh! �\dh�tl l'(llik':\ts 

Specifir and,. ritiral outrona·s to hr a,scssl·d: 

Pr:1ctic:d ( ·ornpt·tt·lllT: 

the L'fkd i_)rc!i:m:;t...·\ in \\(1ri-. �l!ll..l \\lllk llr�;1ni-...1ti()f1 ()11 th\._· Ct)ln{1l'ICr1(l'S fl'quir\._·d ,,ithin 

th._: 1..:un111rni,.: \L'(!t1r tir cnkrpri_...,t...' 

� tiiL' L'fk,._·t (d Lkin;L·, in 1ut1nrul L·llLll·.11i11n ;111d !r:1i11i11� l'"!ici'-·-., P!1 \\Prkl l!LL' 

lf 1,.'\ l'I\ )11111L·11i -..t r,1t,_·� i __ . ..., 

\\;1:,-.; \ i! 1hi11� t!lL' L·h.11��•i11:; ,-,__·Liti111hhip-.; l,l·t\\t.:c11 Lll1, iur and m;111a�,,_·rnl:111 to funlKr 

\\Prk!lirLL· dL'\ L'l111inL'lll 

4 the SL'l]\ll'lh .. ·l'. in \1.hi,:h \\(ql,,. iir\h .. ·c:-.:.c--.. -..h, 1ul,..l h .. .- Liu�lll .111d k:1rnt h}' \\Ur1'cr.:-i :md 

n1:n1�\t'.L·r-.. 

) ,,a�s l1) dl.'\t.'!l)j) L'J1\!f'l)t1!lh .. '!ll.ll ,n1..1r:.·11c...,-.; ill r,:l.1ti11n !P !hL· \\1nk !..hHlt.' in the t'(lHhnni,..· 

sc,..,·tur Pr cntt..·q1ri-.c 

7. the appropri:itc mix of assessment slrategies suitahk for the ocrnpational context.. 

8. the hest ddi,ery rned1anisrns for increasingly decentralised or h,1me-hased \\,,rkforces. 

9. how to balance learners· right to life-long karnini; opp"rtunitics with the rnn,pctence 

needs of the economic se,:tor or enterprise. 

l O. ht)\\' to cnL(luragc anJ support k�irnin):.: that further:-- grc:1tcr a,1. tr:...·nc:-,;-.., of sncia! and 
cultural issuL�s in the \\orkpLicc. indudin� i�Stll'S uf �cndc·r. L!i.:1.'. Lrnµu:tg_t.' anJ class 

Grounded in 

Found:1tio11:II rompdrnn·: 

..i. ckhatc-s Jruund thL� ch�1n�i11� 11.llllfl' pf\\t)ri-- :1111.l 1l1i...· i1:1r1 .�c·1 ( 1 n t!h' \iHltli .·\fri1.::l!l 

L'cunumy. 

� debates rH\)Un,1 P:1tiu1Ltl �Hhl rt.·�i\,n,il c,lt1L·;l!i\iJl ,111,l !:::!r:111� t• 1 di,..,·i\...•,; ;,ud s;:-.icnh. 

l'Sfk'L'iall; thoS\..' \\"hi,.:h irnr1:1t..:l Pll ()l'CUpatin11.1l\_\·-dl!\'-.."t,:J] ! j) 

Integrated through 

1. �lddpl teaching .. dc:--.i�ll �md rl\,l!l.!t'.l.'l!ll'llt -.:r..1L:_'l1 . .'' t,1 lh·. ·�·\ \ 1h Ill� lli...'(..'("' (l\ k:1rJ11,._'f',. (lr th\..· 

l'nkrpri-..;L' and pf l]1t,_· L·1..·nnPmic c-r.:>..:tnr 

Jc-1.t'l(lp nt..'\\ and c!t,rngin� k;1rrn11� pn):_.'.r;unrn: . .-�. 1!:,11 11.·!L:1..·t !l: · 11,:1.· .. I-... td.tft1..' k,1n11.-r. thl' 

entt..·rprisc and the 1,._·1 .. :u11nrn�. 

..i. c.xpbin andju-.;tif; ck1n�r:-.; 111 I I I) pr;11..·tic1,._·-._ in rc·!,1ti,q1 l\l d1-t11�,:-, in \\1.itl i.\r;l! \\tnl-, 

L1rgan isatil 111. 



SM).\ 7 UNIT 18: CONTEXTUAL UNDERSTANDING 

NQF tc,cl: 

Field: 

Sub-field: 

Relationship In 

qualifi,·ation: 

Title: 

Qualih forns: 

(Higher Education & Training) 

Spcrifir and o·itiral 011kome, tu he ;isscssed: 

]I / 

ETDP 
Logo 

Grounded in: 

Foundational competence: 

Integrated through 

Rcfle,i, c compdcnn·: 

L.--------------------- __________________ __, 

I JI/ 



SAQA 

l.ogo 

NQF Inc!: 

Field: 

Suh-field: 

Relationship to 

qualification: 

Titk: 

Qualit, foru,: 

UNIT 19: CONTEXTUAL UNDERSTANDING 
(ABET and Development) 

I.eve! 5-6 

(\,11tc\lual 1 :ndLT,1.111ding (Alli I and llL'\clopm,:nt) 

ETDP 

PL11111i11;c cJ11c:1ti,>n and 1r:1inin,,: 11 ithin a cnnin111ni1,. \\Or�pL1c,: and 

Lu11i!y dl'\ L'ldp111c11t fr,!rllL'\\tlrk \\ !1h ,l r()Cl!'-.. Oil in\dl\('!llL'!ll in 

L'l"Pill)!llli..: . ..._,H.:i�il Jthl p1i!11i1.:,d dt.'Ll'>inn rn:1ki11g 

Sp<·cifir and rritiral outrom,·, to he '"·"'"rd: 

l'ral'liral ( 0111pl'lr11n·: 

I. l�1L·il1t,tti11�: k 1111i11,:2 11 11 :1 1,1r�t.'I �·1H11111u11it: t1ruir1--.t1!uc111.:: ci1qih,1,i--,,111� itl\(lht.:nit.:nt in 

cc1.i!ltll11:� , 1·1.d ;1nd j�dli!11.::tl 1..k·cisi1111 1n:1ki11� 

11 I 

Grounded in: 

Foundational competence: 

A demonstroted undcrY!unding <?/: 

Foundational Comp,:tcncc 

A J,:monslrJtcd understanding of: 

rc!�1tiun-;hip::,; bl't\\L'L'll l lh .. ·:1L 1uti1nu! .ind �ll1h.d ,L_\,,__·l, 1 1:nh:1:t ,1':d 1:,�- 11)L__. uf1_·,!ucttlll!l 

\\ithin thl''->t.' ail'cl'-> 

accL�:-,sing and l..'ritil..',dl) lhin� inL1n11,lliu11 �1bt1t1t LUl!l'!ll l'dt11._.\t:1ir1- 1;,1illi, :11: 

lk\ dl)rmcnt (\ ink'\ 1:-, 

Integrated through 

Renc,in· compch'IH'l''. 

c\pl 1) rl· u....;c ()f Lk\1...'l\1pn1r..:nt 11h_\11._.!l,11" l11 L'\:ti: .1k t!:,,' --..,u,d !!'1i , 1d .._-,lul,\'. in <.md 

tr<.H11111):; rrol;Llll111l"-'\ 



ETD MANAGEMENT QUALIFICATION AT LEVELS 5-6 

FUN DAM ENT AL CORE 

UNIT 5: LEARNING SUPPORT 

UNIT 2: LEARNERS (C?'1'exiual Expertise): ;c';f;'.<f 

UNIT 6: LEARNING ASSESSMENT & ADMIN 

UNIT 3: 1/vHAT IS TO BELEARNT(Occupan&lar��J:: ·.· 1 
ETD DESIGN 

UNIT 7: LEARNING DESIGN & DEVELOPMENT 

UNIT 8: ASSESSMENT DESIGN & DEVELOPMENT 

UNIT 10: LEARNING MATERIAL DESIGN & DEVELOP 

UNIT 12: MEDIA& INFORMATION TECHNOLOGY 

ETD MANAGEMENT 

©National Training Uoard 113 

ELECTIVE 

UNIT 16: CONTEXlUAL UNDE-RSTANDING (School:ng: 

OR 

UNIT 17: CONTEXTUAL UNDERSTANDINC (Occupat,c,1 ,,,,,.:ted ElD1 

OR 

UNIT 18: CONTEXTUAL UNOERSTANOINC (H1ghf'r· frj:_;c..at,, 11 & Tra1111ng) 

OR 

UNIT 19: CONffXlUAI UNDERSTANOING I ABET & [),,,,,i.> men! 



EDUCATION TRAINING AND DEVELOPMENT 

NATIONAL DIPLOMA/ DEGREE IN ETD MANAGEMENT 

NQF LEVELS 5 - 6 

Purpose: 

To forn1J!l, r,c<>gni,c 1q>rl1c·J c,>rnrct,·ncc in management of karning and learning 
systcn1s 

Learning assumed to be in place: 

N<)I: k1cl -1. h1rthn hluc.11i,,11 illhi I 1.1i11l!L.'. ( c111l1,,1k OR lurthcr l'duc·11tinn and 
Trainin'..! "·'li,,n:rl Cc1tit1cak in I c·:1rriin'-! I ,1,·ili1.1tin11 01{ Rl'I cqui,aknt. I11-----�·- - ----- -- ---- - ----------------------�-------j 

Range statement: 

The qtulili,,1tion is d1rcctcd al hc,1d, of ,kp,1rtn1c·nts. pr1nc·ipal, and d1rcct,Hs in sdl()ols 
(fro111 l·c1rl:, kar11i11� c,_·11trL''- hi big. Ii �lhudbL n1!lq;L·�. kchnd-.tHb and uni\Cf'.)iti�s� 
cnkrpri"c-\),hcd training dL·p�1rtrncnh: public trc1inin� L·cntrL·-.... N< i()s and industry 
trainin� b1 urd-.;, hl'i.h..! "· !1L11t.1:;;l'r:--.. prirH.:ir"<il-.... , ir din:\.:tor:-, uf a"�c':)-..1nc11t agencies. 

Exit level outcomes: 

l'rc,cnt n idl'llcc of l'I{ . .\( TI< AL CO.\ll'I-: I I::\( L 

n,,- d,·11:,u,,:, ,,r,-,1 c1h1 ·u, (,, 1Jo11;f1 01•11,111, wr,I l'''"'h1!1!1n u11d 11/llk,· dcci,in111 uhuu/ 

·1 h\._· L11-. i!it,lli11n 11! k\1rnin� in di\•�·r-.,L' L·,,r!li.._'r gr11up-... ;.111,..I un a n!lt.'-tl1-Pnc bd-..,i-,_ \\ith 
�Liff.!!'.,! 1..'tiJnl1llll1lli1...·'� 

I ilL' --.!r.1ti._·�1\.· m,1!1.1�,:1\1L'11t <Uhl li..\t,k·1"!1q� 11f t!i .. : intt..·111,d \\111� t.'!1\ i11J111J1t.·r11: in r1....·L1t1on 
t11 \\llfk t1r�,111i . .,,il1\111 ar:l! rt.·--..1n1,.:tur1!:�. 111!111111,1\;1111 ,rnd lilll1llll!flll',1!1t1!l s:stcnh. 
,rat1ir1�· .tnd L1hdur 1cL1ti11ns. qu,d1t: ;h-.,ur.u1ce s:-..,t�nh 

4 l'h\._· :--tl.t!L'�i( m:llL\�('!llL'!1l �llhl k,11__kr,l11r 1.d.tliL· l'.\h:nul \\Prk t'll\in)ll!1ll'lll in rt.·lati1)!1 
!() !'"lie\ dc,clu11111c11t ,md nn1,km,·111.iti,111. nct\\urk111g ;111d the e,ub!1,lrn1cnt uf 
pan11i..:-r,hir-.;. m,nkl_·tin�. cn1nmunitJ lidi:-.1111 and accc"':--. nc�nti.1tiun. 

). ·1 hl· (.h_·,1,:;11in� �m,! dc\c\()rrncnt n! l,:,1rnin� :--.:,t1 .. ·rn..., alrth'- i1ht1tut1uth ,1nJ sectors..;, 
uk1r1� ,!\ .. ·l·o1111t pj tli._• >f'lt..'1.:i�t! k�t!urc:-, t'! l'.t-..:11 i11 .... t1tul1r 111 Pr :-.c1..-·tor 

(1 l hl' t,'\ .il11.1ti()[l (•\ tllL' ".\!t,'tlttli, ;t1lli l1mtl.\lhl!h id. k,1r11i11g rrncl's..;:--e,. m�1tt."ri.t1., and 
ll\L·,l!.1. i�rt i�r;1111rn\.:-., ;111d -...: ".k!ll"-

· lhn.l 11 

Grounded in FOllND.-\ TIONAL CO:\ll'ETEIWT:

The demonstrated 1mdenranding of 

I. I.earning as a h,,!istic, creatiw anJ life-long process of 111tc·r.1c·tion \\ith ditf.:rcnt 
kno\\ ledge forms anLI life \\Orlcb 

7 Soeio-cultural, language anJ litcr.1c:, diflcrcn,·c, :h the, c,i,1 in kaming groups. 
communities and in the· hruader socict:, 

J. Com.:cpts. rrincirk:,; and rrlKCdurc..:. rck\ant tu I1UiU�L'Jl1l'1·t !11 �Cf1l'Lll and the 
decisions and ju,lgcmcnts that ncccl to be m,1dc 

-1. The changing n:iturc of the LI [ l suh-lielcl in "hiLh 11 l n1-111:L•,·n1c,11t "ill li1ke plikc 
and the rt..·lat!1H1 tu h 1 c:1L natinnal and gh)ha! Cl'!�k'\h 

Integrated through RFFI.L\I\T CO'\ll'I-:Tl-:'.\CT 

th,· dcm,>tblr:lled abiltt, to: 

l. R<.:tkct ,rn and c,·alu:ite all ;i,;pcc·to of '""l I 11} n1.11u�c·n1c.·11t I'' .1,·1i,_·c· :111,I th,· l I[) 
n1Jna�cn1ent pr,1cti1..:i...·s of nth\._·r \ l 

2. Integrate.' O\\Jl rerfl1n11Jn1.:L' \\Ith an U!hkr,L111slt11g. p! til,tt ;�,:1h1!ill-l!ll"L' �\) tlut I 
candi<laks karn frl)lll their P\\tl ,t-.:tion JJhl ar,._• �1hL . .- ll 1 :1t..l:q'l l1• .._h.lllb-'.L'" t11 unfnrSL'l"ll 
circurnsunces. 

Rules of combination: 

l-11n,L,111,·11t:1I 
l 111\h I.� & J .ire l'll!1lpubl'r:, l1Jr �ill I i ]) q1.1.il1t"1l·.1!i. 1 :,-., :tt k·\l']....., 5~fr 
I L'�1rnin�. 
I c:1rtK1>. :ind 
\\ hal i, t" be· k.1rnt 

·{)rl· \Lin:i�L·mcnt 

·11mpLi!", ir: u111h l �- ] .i l\... 1..::.. 1.\ it!', .i 1· .111,1:.'1..'!11 ·111 \ \l', 1.:{ iniptd<...dry u: .. t 
I 

'' ,\. I I ,, ,:h ;in I [ ll !lc-,1:":1 -1, \\it!1 ;} kctl'hillt' \lh, (!'-,_ (.._lll11[ 1 til-­
rllCll\ 

l:kcti,c 

('onipu!sor: unit lh 1.H I/ nr 18 1lf ! 1 J tiut r"-·Lt!c, {() cuntc,tuJI 
u11der'."-.U!lding of a '-l!b-f1c!1.l -..:1.,·h<), 1 l1J1:-'. l )l·'-·up.iti(n -�l1rcl'll·d l I J)_ I li�h:.:r 
l·du.:;iti,,n and [ r:1111111c ( JIZ ,\ Ill I .111.J I l-.-, ,-1, 'l"Tl·,-11! 



Units of the qualification: 

Fun<lamcnt:11: ETD foun<lation:11 c'<pcrtisc 

Core: 

l lnit I: Learning ( LTD expertise) 

l:nit �· I.earners (( 'ontcxtual np,·rtise) 

linit 1 \\'h.11 is to be l.c.irnl (Ocrnpation:il e,pcrtise) 

llnit ·• 

I /nil 9 

l l11it 11 

l l11i1 I; 

l '.11il 11 

[ !nil I' 

ETD-spccific npcrtisc (lc:1d1ing) 

1.carnin,: l:icilit:iti,>n 1·1) 

l)i�1gnPSi'.'> l)f l l'arning N1..·L·t.b ( I) J 

I k,i," :md lk, d,1pn1cnt ,,f I earn in,: S) sknb ( i\1) 

\Lm.,;ing the Internal Ln\ ir,111111,·nt (\Ii 

\ la1uging the [ xtcrn:li Fin irdnn1ent (\I) 

h ,ilmtion ,,f l.c·arning (\ 11 

ElcctiYC: ( ·ontntual undast:111di11g (Suh-fidd or organisation specific npertise) 

Sdh)Pllll� l 11\11 I(, 

l !1111 I 7 

l 11111 IX 

l !nit I <J 

( lccup.11 ion· I )i rectc·d I I [ l 
I li:,>hn 1·duc:1tin11 a11d Tr:1i11i11g 

\Ill· I :md De, ,·lop111ent 

Assessment criteria: 

Assessment 111,·th,1,b a11,I t,Hih mu,t all,n\ the cll\Jid.,tc lo demonstrate the acquisition and 

applie-1tion ,,! 111,1n:t;!e111ent c:1p:ihilitics :1prirt1pri:1tc to urg:misation.il in,titutional and 

ct,n1tnunit� nL·, . .-ll-.., ,rnJ c,;ntt,_'\.h thrlntgh: 

• The d�:--i!:'. 11 �1nJ i.'\p!.in:llitlll of instituti1, 1 n;d ur�,u1i'.'>:11inn:ll karni:r rr,n i:--i,111 n1cch,misn1s 

and strat1 .. :�i,:, �1ppr11!lri.1k· tn cont�11 .. :t. di'.->Lllh.'C ,1111..I ur 111i\.cJ-n11...·Ji�1 k·Jrning dt...·!i\�r) 
'.')!:�tt...·rn, 1n r .... -.pt.:ct 1.1! .1 r,111�'1._' l'I k.111k'! fr,1up-. \\1tl1111 the ckcll'd :--uh-fi-:!d. I)csign anJ 
L'\.rl,rnalll•ll l1i\h\ llh __ ·!11,.L..: k,!f!h..'r :-.tipptl!l. ;\',',l_"',',illt._'lll. ft..''-,(llffl't...' '-,)>,kfll'-, <.Ith! fll1._'Lhdfli'.--11lS 
fl)r n.·uirll--h..1._·,..:111n,::. f1._'-..,,1iu; ,.,·..._· rn,t!l,1h:t.·111t..·i1t .111d k,1, 11L_·r 1u.111,1g1._•1111..·nt 

I ht..· Lk'.->lt_'[l ar:d L'.\rl.m:1ti1)!] llH!'-,( rt..·lh.·ct .I f,l!l�C 1.1!" l'-i'>l!l'', and \lr.1tt:gi1._·� rd�tl!ilt! lo start 

and intt..-r-(ir�.111i..,,ll!IH1,d \!1-..,,titutional J1..·\c .. :l11rrn1,._·rn ,Ith! m:1nagc111t.:nL inclullin� n. .. 'SlHlrct:'--i. 

finam .. ·i,d ;1nd I I I )-rcL1tl'd L1bliur kgi'.->l:1l1dt1 i:--\l!C\ 

• l ih: d1...·'>ig11 and c'\p!.1n.11i,)11 1nu:-;t rt..·ilL·d �1 Llll�i...· 1)f i:-.-.,uc;--, and str�itcgic� rL'i�1ti11g to
cn111nHmit., :l!h.i h1Pd�k·r '-(>t.:i;il 11t..·cd-.; ar'!�I k·,1rni11� p1 i1Hit1c:-,. including intra- and intcr­

nrb,t1li'>;1ti1n1.1I �111d i1htit 1,:ti1>11:tl dc\l'h'1•111t..:-11t. 111.11kt..'lin� <.l!ld tncL'ting i:urn111unit� anJ 

k;\flll'! llt..'t..'1l-..,, 

I I(, 

• Both written and oral e,idcnce must he presente,I in the dc·sig11 and explanation of the 

chosrn mechanisms and strategy. 

• Evidence of rene:,;ive competence should be prc,cnt in respcd ,,t the candiJate's ability 

to retlcct on and evaluate the impkmcntation of the cillhc'n 1 11,·clunisms and strategics f,ir 
(a) the instituti,1n.'t1rganisation and \b) thcmsehcs in respect ,,f :k, ,-runce of critique 

p,1rtfolio / in situ 
ohsen3tion.-.. / sinHi!Jtions-; 1Jf mana�i:ni-..·nt (t..·duc;1til)n :1n,J !rainin�) .'->itl1.1tillll'.-> l'\arnination:-;. 
h,r nwarJ of the qualilicatidn through a k;irni11g pr();;r.1mmt..· or FPI r1t)t..'c'°'s, ('\·idt·ncc uf 

applil'd con1pl"tc-n.:c n1u-.,t be a"sc:-;s;;,__·J thnH1gh at k:i-..,,t thrt..'l' opt!, l 11-..,,_ ll!lt..' {'f \\hich nu1-..t 
rcquirl.' fa1.:e-LKL Cl)ntact \'-ith pt..'L'r', (....,utfor LtHll!lllltlil_\ L cith1._•t l-,'f11lq, 1 1 r inJi\ idu�d 

-----------------·----- - --- ------ - - -- - --� 

Moderation/ Accreditation criteria: 

I7 Iii.' Xutiondl ,\"tund.tr.1\ Hu,�\ /1H" till· r I/) li1:ld \\ t.'I d.·f1..'} nr:,:L' l}/1),/l ! d!iun ([!hi tlt'1..Tt.'.llla!l1!!] 

cri!tTiujor tlit·jlt!I ,;uu/1/il·u1iu11 un,/ Ff/) .\fLJndtlr,/,. 111 u�1..·<u,/u,:1..·1.., \1 !fh ,.t,ftTdll/ .\ .. f{_).-1 on,/ 

E J (J. I regu!u!lot1\ .\"tttn,lunl\ /or th1..' ( ·011/t'rtuul l ·n1/L'! \l,1nlu1g 101.f\ 1i 1// ht· dtTt.'loJ'i.'d hy 

rh .. · .\uhjle!d .\·tundunl, g1..'f1t.'l"utu:g hndtt'\ log1..·1/J.,.,, \I uh cnt1..·1 r,1 /11r u, ,1..·, \·1n,•nf t.u:,/ 

accrt'dirutiun ,\·1undurd, f,J,. Ff[) .\lun,;g1...·m1..·nt unJ I I I) f 11•,1,1:u 1, :/! Ii(· i11/! h1..· ·'/1t'1..'i/i1·1! 

a1..·L·ording to the Jun.lum1..·nto/ mund,O,:.t'llloll und dt'.\l.i.'.'·' 1.. um11l'f,'11t·1..·, : lt'JJ:: 'it·il h_i th1..' ri.'lt'\·u 1 rt 

jield .\SH\ und conlt.'xtuuh\"1.'d h.\ tit..· FJf) .\'.\U Hi1kli Ht.'! u!,u \Ili...',Ifl Ll\\t'\\!lfl..'11! 01:l/ 

acr..:rcdtlalion L'rireriu 

l?odh'\' an-rediti.'d to LTl'(l1.·11!iul uc/;;lTt'!1/l'nf of tl:i..: (jli-:!1/ic ilf/1J1J un[I ( · 1 /!, ;onr ,1.nulu, d, 11 di 

h1..' rc,111ired /11 dl'!>1un,1,·u1t' f'l'd 1L'\t1..·11 nit'L-J:,mf,,i:\ ur ll.'',·, ·:<1.' 111:./ nttlr/ln,J/ hT1...-I\ f(,,. 

mudcnrfion p11rpo.\(.'\ 



SAQA 
Logo 

NQF Inc!: 

Field: 

Suh-field: 

Rcl:1tion,hip lo 

qualilicalion: 

Tille: 

Qu:ilit� focus: 

UNIT 1: LEARNING (ETD expertise) 

1.nd 5-6 

ETDP 
Logo 

Schu,,ling. ( kn1r:1ti,>11-Ji1wkd 11 D. llighcr FJucati,m and Training. 

All LT and llcvcl,,rrn,·nt 

lc:1rning (LTD np,·nisc) 

I· I I) rracticcs tlul "l'l'rn:1ch learning as a holistic. creative an,! lite-

1,,n,c prucess of intcr:icti,\11 ,,. ith ditlerenl kn,,wkdgc for111s and life 

,, ()rld:-, 

Grounded in: 

Foundational competence: 

I. traditions and valuc-s l)f edu:.:atii)!l, trai11i11g_ and dc,1,:k1r111cnt �11hl the ,,�1ys in \.\hi1..·h tl1s..·:

share ETD pr:icticcs. 

1 hlJ\\ po,,t..·r and autlh)rit� rL·latiun" in k;1rnin� gJl'Up·�. in ,ir�a11l:-;lt'.1ith ;ind Ll 1 mn1t1nitics <.Ulll 

in si.Kict:, irnpLh..:t l)J1 tc:tchin� .1nd karnin� 

Integrated through 

Henexivc compdcncc: 

De111,ms1rutcd ahi//11 10 

l. r:..::tlect on tlit.· �1!""!1ro11ri:tt:...·11L":->S 1.11' dt.·ci-..\i..)fh a1:J _J1h.l�L'llh .. '!lh tt 1,:\k_.. in k,1rnlng-1L·:1chlng 
Spt.:cific anti critical outcorncs, he a."i.sc:,i,t•d: �ituatilm'- and aLbpt ur ch;!n�\..· :li.:i...·l,r\!in:;l: 

Prattical Cornpctl'nn·: ' ndticc hc1\\- k.1ri1r...:1_-; .in ... · 1•:,1grl·,,,in� or nnt (""r,i�rl.',,•,in� ;1!1d in:-.. -1\1,,.·11c· in \\J::-- \\liich �m .. : 

thL· �h\lll1l!'tiLin-.. \\hich can hL· !ll�ldc or I,t}l h\,.· 111:H.k ah1\l!! ,,k.1t k·anlL'rs bring h) t!1c k.irning 

Sittl;t{iL1f1 

-l the 1110.st ,u,1:ihlc !llc:llion 1<,r k:1rni11; or the ,,a,·, in ,d,ich simulati"n , r rr:iclical 

arpl IC:tti, Ill C:11\ hcst :ichi,·, ,·d 

Clinstructl\t: ,111d !1L·lpf1t! 



S:\Q,\ 
Logo 

NQF Ind: 

Field: 

Suh-fidd: 

Hdationship to 

qualificati .. 11: 

Titk: 

Quality foru,: 

UNIT 2: LEARNERS (contextual expertise) ETDP 
Logo 

S1..h\,ldi1.�•. ( kcup:1tilH1�dir1..·ctc,J I· r·n. I light·r LduL·:1tilH1 anJ Trainin�. 

.,\Hl· I �md l)cvt::l(i;1mcnt 

I 11) pr.tcticl'.s that 1\ .. 'Lt1;�11i-.,._.- ,llh.i rc:--.pcct SLWi,) cultur�1l. langu�1gc anJ 

lik'L11...·y dif!;__-rc-1h:c:-; as the) c,i"t in k�lrnin); gJt)ur_-.; :mJ t.·rnriloy 

apprl ipriatL· strakgi,.__--., (; 11 \1, nrl-. ing \\ i th karncr 11(.;Cds 

Sprcifi<· :111d critical outromt·, to lie :issc\Srd: 

l'rartical ( 0111pd<·11n·: 

Ill)\\ {l) ,__·fllTti\"i.._·I,_ Lh:ili!sit,.: LL1,_-..,r11,1rn k-;n11in; !, 1 r i:ttdtiiin�ual gn1t1fh l)fkarncrs {c.g lhn, 

td u:,c dift,:r'-·ni l.11:
::
''.:.1:_'c tt.1 assist ur1lkr-.,1�u11Jing ;rnd k,1rnint!-l r:1r1iu!Lirl:, \\hcr1...· thl..' 

Lrng.ua�,__· pfinstn11..:ti('11 i, 1J1)t th.__· d11rni1 ;1111 Lmi..'ll::;-''-' �)!":ill Pl"tli1...· kan1LTS 

!HI\\ lt1 dd,qit llr :--,ckct ,t!'f'!npri,1ll' k111ni11:_• nuk;i�tl .... i;n th,__· L: ;�11,1_:;1...' ;11h.l !i 1 i..:;·.ic-. 

cnmr�tl'ill..'1...'\ llr �'rPup-.; Pr i11di\ idtul h.:.lrlh . .'f''-i 

3. \\·,1:,-" Ill \\!lid1 k·,111:LT·, '---,111 d1 .... pb: t!:-'._·ir (;\\!1 h.111 1 ,\lc,i�•1...' tli.11 �il!lH\ f{1r (J_-ill\1 Ji• tr:ititi!l pf et 

rc1ngc ,,r l,1cr.11c rr,lcl1cc·, 

�- \\a:." ol dulk-n'.!in; lr,:.ir·ih.·r--.. {(1 l'\�m;i11L· ,t:._·1L·1·t:,i1'-·" �i1,,1ut L111':.-'_\1�1h'.L'. litl.'r�1c:. r.1L·1.: �l!:,_I 

culture 

l.'l> 

6. ways of improving learners and 0\\11 scnsitivit, lt> n,,ss-cultur \I and cross-linguistic 

communication 

7. apprnaches hi adult literacy fur use in diftercnt cnntc,cts and 1;,r .J1fr'cr,·11t purpti•;c·s 

8. wa\S ot'dispbying l-.nowlcJgc in multilingual and 11llll1i to1Pde1I ,,.a\, 

Grounded in: 

Foundational rompctt·nrc: 

., histllrit.:�1I shifts and currL'llt rL·s--�arch i111r1 lill·r�h-:, rr.il t1l·l·, �:1 J r'-·i.1t:, ·-:hhips hct\\L"Lll lit1:ral.'.: 

and JC'\ ch.)t1 rncnt 

--l cun.:nt appr\Ul'h1..·s tt1 lik·ral·:,. and Lrn�u.1�'-· 11r�h·t11 . .-t..·, 1!l .-\H! 1 l 1. '.---d1nu!i11� and L'arl! 

chiUl1<·,,d all,l thl·ir ,rrcnc"lh, ;l!hi \\ccthncss,·, 

Integrated through 

Rcflni, c compctt•ncc: 

em1,l,•> �md :11..l:1;"': s.;:r.tll'�:!:..·..., l11r \\1�rkin;.2 \\itli di!'l�-1(11'. k, 1 :1Ji..:: 11---•--·.l 111 r·,-Ltti1H, !11 Lm�,u�::_· 
cmd litc-r:ic: 

11..:lL·d ()!1 �Hh.l l:'-·\i>t..' cqt:1t.1hk· i1h:rttlllt..'!1!'> ;rn .. 1 ;q�r)f"1',!i . .-li:...·.--. (fill 1:r1u! \l' ,Uh'. ,tllil!ll,lli\\_' 

�1.-...-,'-'-;_-.;rn(.:nt) ft)r di\-1...T-..c t;,'.f 11up:-. l ii· k�1rt1LT---

I.' I 



SAQA 
Logo 

NQF Lc,cl: 

Ficltl: 

Suh-field: 

Relationship lo 
qualification: 

Title: 

Quality forn,: 

UNIT 3: WHAT IS TO BE LEARNT 

(occupational expertise) 

5-() 

l·:ducalil)!l, 1·raining anJ l)c\1..·liiprnt..·11t 

ETDP 
Logo 

Sct1<h>li11,;. (Jcrnr;itin11-Jirectc:,I I Ill. lli ,; her l.Jucation alld !raining. 

,\Ill I all,! llc\cl<>r111cnt 

11 I) puctices that b\ the· has is !ur illJqicllcknt judg,·mcnt :md 

,kci,i»n-ll1akinc'. c:,rl.,incJ anJ _i11,1ilicd ill rclati,H1 to collccrts. 

rrir11..:ip!,:s �1nd pr\ 1(cdur1..·� rck,.1111 {d lilt..· {H1..'a of�tuJ:, at� r�1nicular 

!l'.\l·l ul lt:Jrni11� 

Pral'lil':il ( '11111pdc11cc: 

\\�l)S P!.;q')"r\1.1cl11r1� th1..· :<tllll..-' Lisi,. ll/ adi\it: in d1!krc111 \\;1:-, l\) �1dtiL'\C ;1 -.,1:niL1r 

nutuin1,.: 

Grounded in 

Foundational competence: 

A demons1ra1ed 1111da.,tan.fing o( 

I. the ways nfthinkinc' anJ d,,inc' that need l\l hc !.H1,;!11 111 ,1 panic1il.1r ,1,ca and ar a 

particular le, cl of karnin,; 

_,. \ar!abk lh:n1Jtll._ls tif\;1riuu-.., U-,k-, ,11..ti\lti'-·s a11�l l!!ffl'1,:nt \\:1;·, t)I .q1 11: 11 ,1l·!iin� partiL"t1LH 

tJ-.;1-.s \1cti\·ltic-.; 

➔ tc1...·hnical and prl)L't..•dural kn(n\k·dt2c th,tt �t) h .. '}ll!hl th1...· :-,(t)pl· td !hL.' inHnL·di,l!c' lt..·:irning 

acti, it, 

5. arlll thL� a'.:>sttn1ptil)fh undcrl:in�� l_.( 1 !1:j'L'!:...'111.:1...· in :t p,11tk1.tl,1r di"t.:!;,!:11'...:. -...1.1hit..',,:t t'l 

"!!\.!\\ ]t.._�Jgc (.lrl':I 

Integrated through 

Hcllni, c compctcnc,·: 

_jthti(, dcci�it)!ls P!l s1...·lc1...·ti11Jl i.d sub1cct rn:1tt1...·r t11 bt..' Liu�ht :i-. !',lfl (d-,t l:..·,ir11ir1� 

pn)�r,11nn1c 

� rt.:tlt._• 1.,_·t lll1 �111d tdcnti!": \\li;1l L'dlll1h ;1., :--J,i!I. i111Hn,11itlfl. u·l·,,ti\ ii:, t 1r dt.._'\kril_\ !!l u,,k 

pt..·r!t lf!ll:tl1Cl' 

) r1...·tlcc! tH1 rcL11in1hlllf'" h .. :(\\1...'L'll "'-·k·l"IL'd •,uhJl'1...·1 nL:!ki !11 l1 L· L111··l1! :1nd 1h r,�Ltti111hliip 

lei other suh_ied ·(liJ1k1ll malkr 

l\otl·,: 7 l1t.· conlt'lll of flu, 1011! i\ \·uriuhfr O\ ii f"t'!.itt·, //! tUI\ nz,·•11/i\, 1Jt 1·/i!lft'\I\ Fn(/1.'!lt ,· 

o/ CO!Jlf)t'ft ·nce in ,uh/cL·f kno\di..'£(1:1.· irz// ollt'Jl ht· ,11hnulk,I in !ht' /1111u ot d /'' t'I :1,11,!_i 

Ui'!f/llFt.'d t/llali/it·otiun. or an Rf/ udn·1t_i 



SAQA 

Logo 

NQF level: 

Field: 

Sub-field: 

Rdation,hip to 

qu:ilifiration: 

Titk: 

UNIT 4: LEARNING FACILITATION 

hluc:llion. ·1 rain in,: and Dc,el<>rmc:nt 

ETDP 
Logo 

Sdll>nlill�. Ocu1ration-dircckd FI[)_ llighcr Fducation and Training. 

_\!\I' I :l!ld Dc,c·l,l,'111<'111 

Pr:1rtiral c ·o,upl'lenr,·: 

1. learning \lyL·, and prl..·krt..·11'-·L:-:ai1,J \\J�-, \i!":t\..l·Pm1111H.iatin�� 1.li\\�rsil: in h.·an1t..·r-.1,.1r 

group� uf !carnt:r\ 

7. ptu\ idin�· t1Pt'11rtu11itiL�� f1.1r k�;1nh .. ·r� t() l'\j1t..Tirn,:nt. apri]y tli!...'ir karnin� �tnd r1.;c1..'i\·1..· 

t\.'.°L·dh�tl..'.k In a sur;'\.rti\1..' t..'ll\irlH1n1c11t \,hik t)f1 thi...· jnb �1nd in simubkd co11Jitin1h 

Grounded in: 

Foundational competcnrc: 

Integrated through 

1 h'mon,trU/t'd ahility I, 1 



SAQA 
Lo�ll 

Field: 

Suh-field: 

Rt:l:11io11ship to 

qualifir:11io11: 

Title: 

Qualit� focu,: 

UNIT 9: DIAGNOSIS OF 

LEARNING NEEDS 

ETDP 

Lngo 

�-:hnlilin);. < h,.,:upati11n-dirl'(kd I: rl), l fi� __ d1�r Lduca!;(1n �llhl I"raining. 

,\ilL I :111d I ln c•lnp111rn1 

R,..._''-L';l!.._·]1 and ir1n.:"tig;t1i1111 pf i1H.lividt1�1L (1rg:rni:--:iti1i1ul 111h.l 

l-- '!lllllll!!it! ('iJllk'\h to rrlH iJt..· �l !"'l,hi"> t�)J" tk..:i:-.illlh ahuut 1c�1rnint! 
rll·,:d:--. and r1.·qui:i:111cnt" 

Sptdfil' and l'ritic:d outcontt·� to bl' "'"'\t.·,sl'd: 

l'r;1dical ( '0111pdr11rr: 

\I I I 

Grounded in 

Foundational competence: 

Integrated through 

lldlni, c compctcrH:c: 



SAQ\ 
Logt) 

NQF level: 

Field: 

Suh-field: 

Relationship to 
qu:1lificalion: 

Title: 

Quality forn,: 

UNIT 12: MANAGING THE 

INTERNAL ENVIRONMENT 

I ,lucatin11. I raining ,rnd Dc,cl,,pmce11t 

ETDP 
Logo 

S1._\lllt1ltn;:;. (kcupatit)n-din:ckd r r!)_ liighl'r LducJth)fl and I r elining. 
:\llL I .1nd Dc·,d,1pmc11t 

! ) \L11ugcrn1..-·111 cure cuntt.."du .. d unit at I <:\cl )-6 

I,, pr,n id.: strall'gi,· 111,m.1:ccrn,·111 and pr.1uical lc:1dcr,hip \\ ith a 
curn:111 and futur<: or i...._-ntatiPn to \\1.)r1' organisatitnl. :-.taff d�vdt)r111ent 
;rnJ n.:--.lructuring. I 11) 111funn .. ltht!l <.md CtH11111unicati1.H1 systcn1s. 
1-.:duc�11inn nuna�cn1r__·nt �111.J fi11;mcial s::-.krns, st:ftin� �nd bbotir 
Il'l.1t1P!l\ and qualll) ;!'>,lir�1111.._·t.,• s:,,tcm:--, 

Spl'dl�l' and rritir:d outrollH'.., to he a..,,c,,t·d: 

Practical ( ·01111H·t,·1H·c 

5 the mi11i11rn111 l·,,mpc1c·1K,· pr,,tilc, of st.tlf 111c1nhcr, required f,,r a lr:111'1,•mi,·J I·. I I l licld 
and current r l [) JL'lll..Uld"> il!lLi \\�!}', Pi"d1..,_·\Ll, 1 1�ing th,: L'()Jllpd-..'!lCLS 

8. devising, implementing and negotiating appn,priate grievance :m,I dis,·iplinar:, 
prucedures 

9. the type and range of partnerships needed \\ith otlwr I ·arning lllSl1iuti,,ns 

JO. ,,a1s In efkctivel1 communicak intnn;1\ and e\tcrnal inf,,rnnti,rn 

Grounded in 

Foundational compctcnn·: 

� cu1TL'llt thinki11,:; in r::L1:i1)Jl !t) ,1r�,1r1i....,,1ti1•n.d ,tru1..tur.._•,, m,1:ui�t·1n, · · )'1..'tf11rr11:tncL· ,ll11..i 
rLin111ng 

3 the· cu1rc11t and like!: t!.1turL· Prit:nt.1tit 1 !l t 1 !'L1hn1r L11.\. ( 1 r�.1111-..,:!11,,: .. 1 11 ,:1ftHlll.1tH . .'C :11hi 
the ch:ing.ing fl)\cs uf rracti•innl·r:-

➔ rr irn.:ipks of �lHl!ld lin�mci:d 111,111.l);L!!H . .'!lL i1hll\ !dtul Lk'\ t.:!up!1l\..'t1: :Uhl (t>lL1b1 \f�\{\\ L 
\\r.1rl--i11g rracti1...·cs 

Integrated through 

HcOni, c co111pctcncc: 

➔ tkn1P11-..,tr�11t.: 1:1.ro,,in� urnkr-..t.111ll111� :l!ld rrP!",·,,Hi: .d1",1ti(•n { 1: karnin� in:-titutillll 
tlLlllah'.Clllt..'llt i-..sut..'S 



SAQA 

l,ogo 

NQF level: 

Field: 

Suh-field: 

Relationship 111 

qualification: 

Title: 

Qualit) forns: 

UNIT 13: MANAGING THE 

EXTERNAL ENVIRONMENT 

h!ucatiun, Training and !le·, e!Ppmcnt 

Sclw,din;c. < lccupati,ll1-d1rcctc,I f: 11 )_ f lq,hcr Lduc;itiun and Tr,1inin;c. 

/\Ill I ,111J llc,clnprnc111 

i\L111e1'2ill'.2 the I xtcnu! Im ir,mmcnt 

l11crc�h1.:d cap�lcii;- ,1nd cnrnrnitrncnt pf k�1rning institutidlh t1.i 

l'r1...·;lti\t'l) intl·r,1l·t \\ltl1 thL·ir t:\tl·rn�tl L'll\ir1.1nmcn1. 

Specific and rriticil n111l'11mcs to he a"csw,I: 

Practical ( 'ompdcnce: 

J ;1 I 

Grounded in 

Foundational competence: 

A demons/ruled 1mdas1cmdmg of 

I. a transfonnative vision ofl,\\TT organlsati1.H1 

2. the direction anJ intent ,)fpolic\ initiati,es 

Integrated through 

Rcflni, c cornpdcnn·: 

{)e,nnn,/ru!t',I ahility fn 



SAQ:\ 

Logo 

NQF level: 

Field: 

Su b-ficltl: 

Relationship to 

qualification: 

Title: 

Qualit) focus: 

UNIT 14: DESIGN AND DEVELOPMENT 

OF LEARNING SYSTEMS 

I nel 5-6 

h!ucati<'n. !'raining anJ lkvcl,,pmcnt 

ETDP 
Logo 

�L!H1l ,ling. ( kcupal i1)n-directcd L fD. l liµher Educati(")!1 and f raining. 

,\ill·. I and lkvc·loprncnt 

I ksign and Jc-,cl<'p1ncnt Pi k:1rning systems c,r p;irtncrships acrnss 

in,titutinns and :-:i...·ctl irs. t.1king ,:iccount of the srcci�d k�1turc:-; of each 

1n-...tituti,H1 or sector. 

Specific and rriticil OLJlconn·, to he "'·"'"ed: 

l'racticd ( 'om1H t,·11,T 

Grounded in: 

Found:llional competence: 

A dcmons1ra1ed 1111d,·rswnding o( 

Integrated through 

I ; ; 



SAQ \ 

Logo 

NQF level: 

Fidd: 

Sub-field: 

Relationship to 

qualific,tion: 

Title: 

Qualit� furns: 

UNIT 15: EVALUATION 

OF LEARNING 

l ncl 'i-h 

ETDP 

logo 

Sch,,nli11h'.- ( kcupati,,1'-,lirc·c-:c,l I- I D. I li b'.ht:r EJucatiu11 :mJ lrai11int'.­

,\I \I _T :,11,I I k, cl<1p111,·111 

( 'ritiL-�il 1...·1. :duatit)ll l\f str1...·11�ths �nlll !imit:ttion:-,, 1..1f k·arning prucesscs_ 

1'ut1...-ri:J1...:, and n1cdi:1. prP,::;ra1nn1c .. ·, ;111d ...:.:,stt..·111...:;_ 

Spl'tifi<' and critic,! outl'<>llll'S to he ""c"cd: 

l'racticd ( ""1i"'tl'nrc: 

, I!-,, 

Grounded in: 

Foundational competence: 

,4 demons1rc1tcd un,lerstanding (�r 

Integrated through 

HcncxiH' l'Olllpctcnn: 



S,\Q.\ 
Logo 

NQFlcnl: 

Field: 

Suh-fidd: 

Relationship ft> 
llU:ilifirat ion. 

Title: 

Qualit, foru,: 

UNIT 16: CONTEXTUAL UNDERSTANDING 
(Schooling) 

ETDP 
Logo 

1lfl1j)tti ,ur; Coni.i..."\lu:il l :111..lt:r-.,t;1::d1:1_� ( '\s.:h(h)lii:�) l:nit fri,rn th L· 
!<...·1._·t1\-__' c:1k",!:!ur: at k\1.:J--, 5 6 

I In: ch:in�in� 1urt1r( t 1 !' k·;ichi11� and karning in f1.1rmati\c d .. ·\ �lupmcnt 

l)t' kan1i...'r--, �111d tlli...· d1\ ,__,r-...-..· f()k'> that "'dllh)ling has lll pla� 111 a 
t:h:111ging S\1uth :\fril:,1 

Sped fie and critical outcom,·, to be "'"'"'·d: 

l'ractictl ( Olllj)l'll'llCl': 

I. focil1L1t1r:�� .1r:1l �h-·_·, .... m� !\..::irning. �1ppr11pri,tk' t(i rh 1.: !�•rnnli\t..' d1...'\"-'!l)J""lf11L'I<l stagt· ofthl' 
karrl1.._'f"\',·; ,1!1d !li,: r,_!,1!i\lr!-.,hip nf th:ll )l:1�1..· tu the c\it t1...'q:1it\.'llh.'nh !r1Hll S\ . .'ht)11li11:-'. a:-; 
d1 .. :t('r!l1in,.__·d h; the llL'l'1._bPftlil· i11t..li\id11ci1 l'\'rnintmit: �rnd Slh.:ict:,.. 

focilit�1ti11� k:irnin; \\ithin .\ 1r·,11th.'\\()r� l1 ! ,k·\l'Li[11l1L'lll, d1.:llhh.:rac:. aLCPUi1Ld'il1t_\ ;u1d 
till.'.' ri�lih {1f,i!l tn f\\flll:tti\.,_' l·1lt1'--·,it!t,Jl .111,_l trctinin� �md.thL· ri�htsofthL· child. 

pb11nill:-! ;!!\l.l r 1rcr,ll in� i11\l. . .'r\1.:lltin1:s.. t(l llll.'\."{ !h\..· IlL'l't..b a11J n:quin:lllL'llh of iClflll·n '>) f()[ 

inklk·1..-111.il li..'('�:11i::._ . ...._, ;111\l co11!1 .. :nt). c111\1t!Pn:d. snci:iL L·rc,iti\l' <.mJ r,h:, -.,1c�i! di:\l'il1r""mL'nt 
�1pprupriatr..· t11 forrn;1ti\t: "Ll�L· �1nJ indi\ idu,il \ :tri,mcL·s within sta�es ;111J tl11..· fl',llllrc1.,.'S 

a\·aibhk l1' tlh.· k.11..:hcr. in,tituli\1n ;11h.l c1111111n1nit:,.: 

4 l'\�t!Udtin� tl1L' pb: in�. r1q1 .tL1[11. 1 1: ,1::d f'hlu_''-,", P! l1.:;1r11illb'. facilit�i!i,)11 and :lflll'ihli:1� �h 

n:quirc·d 

Grounded in 

Foundational competence: 

A d.:mo11.11rated 1111dastu11di11g of 

1. the i111pad {)f cbss. ra\.'.L'. gender and other social �lnkttir'"'�- 1.1 n k·,irnint;! and karning 

facilitati,)n; 

2. 1;,r111:i1i,c dc,cl,irincnt ,111cl the imracts ofahusc an,l rni,1rcailllCt'!. ,11 indi,idual. familial 
nnd l'l)rnniunal k\ eh: \)n sth.�h di:\ t.,'ll)pnK·nt · 

rz·L1tiPnship pf' 11.)Cal and C1'1 rllll"1'l;1;t:,. r1.:quifl'J::-.:nh pf .'-,1..'lHJ\i]111s !1.) br1. 1�llkr s,ici;il 

r,__·qui1._-n1cnh (pril\ inL·i�1I. ruti,l!L1L l'1\1l!111'..·111.:il �11 ,! '. .. .'l1\h,1! i and ;ul-__ ·.._ t,l :--.chth)li11�: 

-� ;1r..:cc:-.."iill!;: �nd criti1...·.dl� u:--.in:� i11k,i111-t1.i\ 1n ,1l 111ut "·1.1rr.. .. ·:1t --.,,:h1.i,din�_,, k�1r11!11:; ;1nd fc__·,11...-h1 
r· ,I icics and rrc1ctic,·s; 

Integrated through 

Hcflnhc competence: 

rc·lkcl 011 the imp.1cl ,,f k.1rninc 

r1..-L1tL·d t:lfcct:-- nn th-.:- l'1.nnrnun11� .. 

r,:!k·cr on and e,�i!Lu!L� the 1r11p;1'-·t 1i! hrP:1\!t.:r "- 1,.__·i,i: Lh-!l'iJ- {\i)ll lkn1�uh.l� 1111 k;tr111;<:...: 

L!,..,:iliLllil'll. plannin,::'. prl'p:1r- tii\!l :111-l pruct:,,·,: .. .''.--



� UNIT 17: CONTEXTUAL UNDERSTANDING 

���-J (Occupation-directed ETD) 

l\QF level: 

Field: 

Suh-field: 

Relationship to 

qualification: 

Title: ·,,:ct,·\\u.tl l 'n,krst.111cl:iti I ( kcurat!T1ll•dirc,·1c·d LI DJ 

ETDP 
Logo 

J i_',l'.'1!1\� th�ll ad..r11n\k·,l�•:_· .... and �uprurh till' l'lianging Jl,llllll' l,fwork. 

\\tirJ...rLicL' rL''-i!r t,:.._lurint-1. L1hl)L1r m;n keh �rnd �n\ in'lilll1L rdal 

!llJlld�t..'.lllC!ll ill 11:lthlfl,tl ;llld �)rih,d (tllllc\.[S 

Specific and rn,iral outromr, lo h<· assl'"l'd: 

l'ractiral ( 111111H·t<·nre: 

I. th l' l·1·1 ... :d 1lt'L·h.lll�t'> 111 \\\ 1 !k and \\\HJ.. cr�.!ill">,ltion Oil l!K 1,,_'(1!1lr1...·tl'IK1...''i r,:quir,.._·\i \\ithin 

th l· i.._·l·ti: 1
, •n1i..__· :-.cck•r \ ·1 "11:'--r;�ri.-...1..· 

J tilt· 1...·ifl·Lt lll .._·i:.in;c-.. 111 t1,1!iP11,t! 1._·,!uc,1tion �md t1c1i11i!l'.:'. pnlici .. :-, nn ,,1,rk!, ru: 

de\ t.·lop!Ut.'nt -...tr ,lk�it.'"-

.,. ,,�t\' 1.d usi11� th .. · 1.. 

\\\11kflH1..l: <..k'\(.,'li 1 j'!lh..'t1I 

-L the :,-,t,..'qW .. 'lh.:1..· Ill \1.liid1 \\li[\.,. rr\•u'-..'-,t.".., �hnulll bl.: U\l�ht :md k·:1rnt h: \\tir�1...'L•, �rnJ 

11 l �l 11, l µ'. t.' f._, 

5. \\ .. I)" t,., 1k\1..'lt)p 1..'I)\ 1r1 1n111,..:11t.il �l\\.lr1..·11, .. ,.., 111 1'--·Ltti1lll ld till· \\\ l rr, d1lfll' in th .. · c1_.· 1 111dmi...: 

S\..'L[i.)f i_)[ l'l1lL'rpri-...l' 

I :.\ 

7. the aprr,irri:ilc mix of assessment strategic, suiubk for the: ,,,·,·111,,11i,1nal conk,l. 

9. hO\\ to balance !t��n1crs· right to lifr-l11r�g k;:irnin'.:! 1T'Pi 11tlu1itic-. \,ith the c1111:r•dcni:c 

necds or the Cc'l)llOmic SCc'l,ir or entarrisc 

IO. hl)\\ to cnc\1uragc- and S\ippi.�rt k:1rning th,1'. fur!hl'h �rc:1!c-r ,l\\,:r ufsnci�d ,md 

cultural issues in thl· \\orkplacl· .. inl'"luliin� i-;�ut·-... n!'" �'--·n.Jl·r. LlLl.' .. L!ll'.-.'tLl�t..· .md cLi:-. ...... 

Grounded 1n 

Foundational ron1pctcnrl': 

lntegrZ1teci thrnugh 

Hrllni, c l'Ontpd<'lll'l'i 

ad.q1t ti..·,1cl1111l::', dr...·:--.1�n ;i,is! 1�;.i11 .. 1�,,__'n1l·11t ...,_, 

enll'rrrisi: an..! n! thl' L'CtlJ)l)!ll!C "l'1..:[1J! 

, <..k,clop 11L"\\ a11J 1..h.1n,:;1n_L:. k.ir11i!1� i-r{1�r !!11111i.._·-. tl1 1· r,·t :1...1 tl:i.: !h''-·(l-, 11! 1\11.: k\11111..·1 .. !li:_· 

entcrpn"'--' �md tht.> l'(Ot1l)rn: 

-l c,1�L1in andjust1(, t..'!Utlt-'C" in l l 1) r'f,\1_,\ ,.:r,.·,-. 1!1 rc:.tt:,,:1 {11 c.:h,ul�'(.''-, 111 \\\•!k ,lll1l \\{l!k 

org.mi:--..;tliti11 



SAQA 
Logo 

NQF level: 

Field: 

Sub-field: 

Relationship to 

qua!:1ic1tion: 

Titk: 

Qualit� focus: 

UNIT 18: CONTEXTUAL UNDERSTANDING 

(Higher Education & Training) 

I c, cl 5-h 

Specific and critic,! oull'o111c., to he "'"'"t·d: 

Pr.ictical ( "ompctl'nrc: 

El DP 

Logo 

Grounded in. 

Foundational competence: 

Integrated through 

Rct1C\i, c compcknct: 

1-11 



SAQA 
Logo 

NQF level: 

Field: 

Sub-fidd: 

Rclatiorhhip to 

,1ualific:itio11: 

Title: 

Quality fou": 

UNIT 19: CONTEXTUAL UNDERSTANDING 
(ABET and Development) 

1-.lc,·!i• .. · 11,1:1 l,,r I· Ill.,: I n,·1 'i-11 

ETDP 
Logo 

Plan11i11� L'Jt11:atil,n and tr.11ni11� \\ithin a cdrn1nunity. \\Ork.pbcL' c11h.l 

foqiil; dL'\Cl1 1p111L'11t fr;1r:1t.:\\i11h. \\.ith a ft11.._·u,'.) un irnohcn1�t1l in 

c, . .-t'!'.ll!l1ii_.·, :--1Kial �111d pn!itic.il dr...·ci-..i,H1 1n�1king 

Spl'cifi,· and rriticil oulrnn1<·, to hl' :1sst·,sc·t!: 

!'radical ( ·0111pl'1,·nn': 

I. t:icilit:ttin;-'. k.irning t�·:· ,1 L1r:..'.'--'. cnn1111t1111t: 1•1 ,._'(lihtituL�nc: L'lllp}u•;i�in'.:! in\,ihcrnL·nt in 

t:Ci..H1tlll1!1.... -...1,-..:1:tl �md p11!itk.il "-k-ci�it1!l nuL.111:;; 

Grounded in 

Foundational competence: 

:1 demdn\[rated undcr5,{U!lding or 

A d,'111-1ns1rated un,krstancling of: 

r1.�!Jtionshq'l:-i h:._'t\\L'�n local. n.ni, 1 :'..il �tnd �lot�:d d:..'\ l·L11"'nlL'lil a!:J i :',' r, \k pf cduc:1tit 111 

\\ ithi11 tbc"e arl·,is 

a,· --·cssing. ;.11h.i L·riti..::,1ll) thin=' inf()r!lJ.!lidll ,.1bt 1 ut ClllTL'!lt L'dtll.-�i!H'!l tr·.1111111:; ,lflj 

lk'\Cl�)rn11..·r1t l'!)r'\tC'\lS 

Integrated through 

Hl'flnh c compcr,,ncl': 

C\.p!ori: tl'-.(' nfdL'\t.'lurml'!lt 1r11.l1c,1!01--.. t1) t.'\:ilu�lk tllL' '>( 1Li.tl 1tnr'l,t,:i pj l'\JuL·:1tiu11 and 

tr.i!ninb' rrdgr.in1n1c-.; 



QUALIFICATIONS AT NQF LEVELS 7 - 8 

REMINDER: 

Progression tlrrouglr tire EID Leaming Progression Pathways is 

based 011 reflective performances wlriclr add to the total knowledge 

store of tire field. T!te movement from Sational Diplomas and 

Degrees to Post-Graduate £TD qualifications is defined by the 

production of knowledge tlrrouglr research and ana(rtical abilities. 

EDUCATION TRAINING AND DEVELOPMENT 

POST-GRADUATE DEGREES IN ETD RESEARCH 

NQF LEVELS 7 - 8 

Purpose: 

To credential applied competence in ETD research and analysis within a particular sub­

field. knowledge and/or expertise base. 

Learning assumed to be in place: 

NQF level 5-6. National Diploma or Degree m ETD Teaching. Management or 

Schooling or RPL equivalent. 

Range statement: 
The qualification 1s directed at all EID Practitioners (teachers, lecturers, trainers, 

managers. designers. developers. assessors and researchers) who wish to deepen their 

own competences, and contribute to deepening and broadening publicly circulated 

knowledge and expertise bases in the field. 

Exit level outcomes: 

A qualified practitioner at this level is able to: 

Present evidence of PRACTICAL COMPETENCE: 

the demonstrated ahility lo consider a range of options possibilities and make decisions 

about: 

l. Selecting an area and topic for investigation and it's relation to broader social.

economic and learning transfom1ation contexts.

2. Designing and developing a research plan and process 111 keeping with the

investigatiw topic and approach.

3. Selecting forms uf inquiry that suit the topic and purpose of the research

-+ Conducting and managing the research process. 

5. baluating the design. process and outcomes of the n:sl"•rch in respect of the topic.

the transformation project and its rebt:,,nship tn the field or sub-field.

(i. \Vriting and presenting a final report \lll the rese:1rch. 

©National Training Board 14-t 

II 



Grounded in FOUNDA TIO\f AL C0!\1PETENCE: 

the denzonsrrated zmclerswnding o/ 

1. Learning as a holistic. creative and life-long process of interaction \\ith different
knowledge forms and life worlds.

5. Conceptual. language and literacy differences as the: exist in knowledge disciplines
and/or expertise bases and their relation tu learning and the broader society.

6. Concepts. principles. policies and procedures relevant to the knowledge discipline

and/or expertise base researched and the kinds ofjudgements and decisions that need

to be made.

7. The changing nature of the knowledge discipline andlor expertise base in which

research takes place and the relation to local. national and global contexts.

Integrated through REFLEXIVE COMPETENCE: 

the demonstraled ability lo. 

1. Reflect on and evaluate all aspects of o,vn research practice and the research practices

of others.

Integrate own performance with an understanding of that performance so that

candidates learn from their own actions and are able to adapt to changes or unforeseen

circumstances.

Assessment criteria: 

Assessment methods and tools must allow the candidate to demonstrate the acquisition and 

application of research and research presentation expertise to the selected knowledge 

discipline and/or expertise base through: analysis. design. management. presentation and 

evaluation of research topic and report to the selected knowledge discipline and/or expertise 

base through: 

• Analysis of the research topic. design and explanation of the investigation.
• Management and e\·aluation of the research process to topic and design.
• Presentation of the research. Both \Hitten and oral evidence must be presented in the

design and explanation of the research investigation.
• Evidence of reflexive competence should be present in respect of the candidate's

ability to reflect on the evaluation of implementing the chosen topic and research

strategy for (a) the field/sub-field and (b) themsehes in respect of acceptance of

critique.
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At Level 7, evidence can he demonstrated through a ,ariety of mechanisms: repo :s / 

presentations prnject portfolio in situ obsenations e:,,;arninations. For award of the 

qualification through a learning programme ,,r RPL process. n idcncc of applied cumpetence 

must be assessed through at least two mc;:hanisms. 

1 At Level 8, evidence must be demonstrated through reports and presentations to peer and

authority review. Such review must concur that the research \\as designed and conducted in 

accordance with the criteria for designing an original enquiry at this level. 

Moderation I Accreditation criteria: 

The National s·tandarcls Bodyj<Jr the ETDjie!d ·wi/1 determine muclcration and accreditation 

criteria for the fii/1 qualification in accordance with relernnt SA QA. ETQA and institutional 

regulations. 

Bodies occreditecl to credential achievement of the quali/zcation will he required to 

demonstrate peer and expert reriew mechanisms at internal. national and international levels 

jcJr moderation purposes. 

©Natiunal Training Board 146 



3.2 EXPLANATION OF PROCESS/METHOD 

3.2.1 FORMAT OF QUALIFICATIONS AND UNITS 

Applied competence is used as the format to describe "exit k\ el outcomes" at qualification 

level. as well as "critical and specific outcomes" at unit level. This fom1at is: 

APPLIED COMPETENCE 

Practical competence 
{demonstrated ohility to consider c1

range c�loptions and make decisions ahollf.j 

GROL'NDEDIN 

Foundational competence 

[demonstrated understanding o(] 

fNTEGRATED THROUGH 

Reflexive competence 

[demonstrated ability to:] 

3.2.2 DIFFERENCES BETWEEN THE MODEL 2 FORMAT AND THE SAQA 

FORMAT 

Qualifications 

The SAQA Draft Regubtions propose the following fom1at fc)r qualifications: 

8.3 rnch q11alificatio11 co111uim os Cl mi11i11111111 the clelui/s spcci/iecl helmr 

8.3. J purpose(1) o/q11C11i/icurio11, 
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8 3.:? assumptions of/earning u/rcocfi· in place he/i>re the programme /eacling 

to the qua/i/1cation is commenced 

8. 3. 3 exit lei·el oll!comes as inclicutecl in paragraph -. ] ahove:

8. 3.-1 total credits required

8. 3. 5 minimum ( and sometimes .\f1L\·i1111mu crcclits required at specific le,·ds:

8.3. 6 integruted mscssmcnt approprialc(r incorporured to ensure that the 

pwpo1er1; o/ the qualification is uchicinl. 

8.3. - articulation po.1sihilitie.1 irith related qzw/i/irntions rcither generic or 

specific arrangements/or articu/ariom 

8.3.8 moderation options. 

( SA():\ Drali Regulations. 1997:52 l 

Model 2 proposes the following fomiat tor qualifications: 

EDUCATION TRAINING AND DEVELOPMENT 

NATIONAL DIPLOMA/ DEGREE IN ETD DESIGN 

NQF LEVELS 5 - 6 

Purpose: 

Learning assumed to be in place: 

Range statement: 

Exit level outcomes: 

A qualified practitioner at this level is able to: 

Present evidence of PRACTICAL COMPETENCE: 

the demonstrated abilitv to consider a range of options/possibilities and make decisions about: 

Grounded in FOUNDATIONAL COMPETENCE: 

1he demo11.11ru1ed 1111der.11u11di11g oJ 

Integrated through REFLEXIVE COMPETENCE: 

1he demonstrated ability to: 

Rules of combination: 

Units of the qualification: 

Assessment criteria 

Moderation / Accreditation criteria 

Please note: In the Model 2 format the categories 8.3.4, 8.3.5 and 8.3.7 are not included. This 

is not because they should not be used. but because no discussion about credit 

allocation took place during the standard-setting process. These categories should 

be included in the final fom1at. 

A comparison bet\\el'!l the l\\O formats shows th�tt: 

1. The tv1odd 2 format uses all the categories prop'osed by SAQA.
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7 SAQA category 8.3.8 (Integrated Assessment) has been replaced with "Assessment 

Criteria. 

This category applies to all the unih in the qualification and it is not repeated at Unit 

level. 

3 In addition three more categories have been included. They arc: 

Range Statement 

Rules of Combination 

Units of qualification 

The "Range Statement' provides essential information to prospccti,e learners, curriculum 

developers and assessors. 

The other two categories show the relationship bctv,/ccn the qualification and its composite 

units. 

Units of Qualification 

The SAQA Draft Regulations propose the following fomiat for unit standards: 

A unit standard shall consist of 

1. a unit standard title

2. a SA QA approval logo

3. a unit standard number

4. a unit standard level on the NQF

5. the credit attached to the unit standard

6. the.field and sub:field of'the unit standard
7 the issue date 

R. the review date

9. purpose c;fthe unit standard

10. leaming assumed to he in place before this unit standard is commenced

11. specific outcomes to he assessed

12. assessment criteria. including es:-,entia/ emheddcc/ knmdedge

13. accreditation process (including moderation/for the unit .1tandard

1 ./. range statements as a general guide j(Jr the scope. context. and !ere/ heing used 

for this unit stcmclard 

15. er "notes" categm:,· which:

15. l 11111st include critical cros.1·:fie!ci owcomes s11p1)()rfed hy the unit 

.1tundard: 

15 _' .1lw11/cl inducle references to cswntial cmhcdclcd knm1lc<f�c i/not 

addrc.1sccl under .·ls.1es.1111ent ( 'rill'riu 'rem 12). and 

15.3 may induclc othC!' supp/ementmy infhrmat/011 on the unit 

standard 

(SAQA Dr.:.ft Regulations. 1997:47) 
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Model 2 proposes the following fom1at for units of qualification: 

SAQA 
Logo 

NQF level: 

Field: 

Sub-field: 

Relationship to 

qualification: 

Title: 

Quality focus: 

Specific and critical outcomes to be assessed: 

Practical Competence: 

UNIT TITLE 

The demu11strated ability tn identif y options and possibilities and make dtc'isio11s abuur 

Grounded in: 

Foundational competence: 

A demonstrated understanding of 

Integrated through: 

RcOexive competence: 

Demonstrated ability to.· 

ETDP 
Logo 

Please note: In the Model 2 format the categories 3, 5. 7 and 8 have not been included. This is 

not because they should not be used. hut because this information was not 

available at the time of \Vfiting the standards. 

A comparison between the two formats shov,s that: 

1. A new category "Relationship to Qualification" has been added.

This category shows that units are not free-standing or discrete. but that they relate to

one or more qualifications.

This does not mean that learners have to be credentialed for all the units in a

qualification at the same time. They may apply for credentialing of onl:' one unit at a

time. but they should alwavs be a,\are of the relationship of that unit to the "fuil

qualification".
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The category "purpose of the unit stancbrd" has been repl,,.::ed \vith a new category 

called "Quality Focus". 

This category relates to w1 aspect of applied competence stated ::it qualification le\·el 

and provides the connecting mechanism between units and qualification. 

J. SAQ1\ category 10 ("learning assumed to be in place") is stated at qu::ilification le\·el and

applies to all the units in the qualification.

➔. SAQA categories 12 ("assessment criteria"). 13 ("accreditation or moderation criteria")

and 14 (''range statement") are not used at unit lcwl. They are stated at qualification

level and apply to all units in that qualification.

5. SAQA category 1.3 ("notes") has been dropped.

The applied competence fom1at used at specify learning outcomes at qualification and

unit level. makes this category unnecessary.

3.2.3 THE RELATIONSHIP BETWEEN QUALIFICATIONS AND UNITS 

Model 2 has consistently argued that standards are represented by: 

1. the combination of units that form a qualification;

2. the interrelationship between practical, foundational and reflexive competence as

expressed in the · exit level outcomes' of the qualification;

3. the interrelationship between practical, foundational and reflexive competence as

expressed in the · critical and specific outcomes' at unit level.

In relation to 1 above decisions had to be taken about what should count as a unit. If units were 

not to be key result/performance areas in a job description. nor modules in a curriculum, how 

then should they be defined? 

Three questions were developed to serve as criteria for units: 

1. Is there transformation for value-adding required in X?

If the answer is '\ es". then describe the desired transfornrntion. This description of what

\ alue should be added. becomes the "quality focus" of the unit.

If the answer is "no" then X does not cons.itute a unit.

' Are decisions mad" ahout X'?

rhis question is crucial for 'practical competence' and opens up many possibilities for

what can count as a unit. There are. for instance. mam areas in ETD which are not
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directly do-able in perfonnance tenns, but about which decisions about who. what why. 

where. \vhen and how are made. 

An example would be a unit such as "Contextual Understanding". The unit relates to 

how contexts should be taken into account in Teaching. ETD Design and ETD 

Management. A person cannot "do" a co11text. but sihe certainly makes decisions about 

context. 

3. Is there a substantial body of knowledge related to X'?

This question is crucial for 'foundational competence'. If X is just a procedure to be "rote

learnt" then it docs not count as a unit. as there is no scope for broadening or deepening

of competence.

If a proposed unit did not meet all three of these criteria. then it did not count as a unit. 

Note: We often found that we identified areas as units - only to tind later that they were learning 

outcomes within another LU1it. In this way it was possible to cut down on the number of units in a 

qualification. During the process we realised that ·units' are not obvious or "voor die hand 

liggend" (a term used during our workshops). One moves the "bits" around, making them 

bigger or smaller, until the "whole" of the units (in other words the qualification) poses a set of 

standards that represent "quality" in practice. 
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EVALUATION AGAINST CRITERIA SET FOR FIELD-TESTING 

At the start of Phase 3 a set of suhstantin� a11d process criteria for tlw e\"aluation of Model 2's

Phase 3 work \Vas drmrn up by the \lode] 2 te:m1 memhers and subsequently ratified hy the 

Steering Committee. These criteria guided the Phase 3 \\urk 

A brief evaluation agc1inst each of the stated criteria is presented in this section. The e\ aluation 

is from a Model 2 team perspective and remains to be corroborated by readers of this report. 

1. VALIDITY OF THE SUB-FIELD DELINEATION (HAS IT HELD UP?)

Despite the difficulties in ascertaining the boundaries of ETD sub-fields which was discussed in 

1.2 of the "ETD sub-field .. section. sub-field delineation \\·as confirmed as an important aspect

of iv1odel 2. 

• Sub-field delineation allows the complexity of a S.\QA learning field to emerge.

• Sub-field delineation ensures that the differences between various parts of a field are

recognised and respected, rather than being obscured in "common" assumptions about

the field as a whole. It also allows for commonalities to emerge

• Sub-field delineation ensures that all "voices" in the ETD field are heard and treated

equally - not just the most dominant or powerful sectors.

• Sub-field delineation highlights issues of articulation and transferability and forces

standard-setters to consider these issues from the start.

• Sub-field delineation compels contimwl cross-validation, allowing a range of

perspectives on different issues and contributing to a deeper and more nuanced

understanding of the dynamics of the field as a whole.

While Model 2 does not hold the position that the provisional sub-field delineation used in Phase 

3 is the only possible ddineation. it pro\"ided an adequate basis for decisions about strategic

focus and learning priorities. 

2. ARTICULATION WITH REGARD TO COMMONALITY AND FLEXIBILITY

ACROSS SUB-FIELDS

Art1culat1on 1s best expressed in tl1e qualilications at the \:QF k\-el 5-6. Both the concepts 

'common' (or generic') and elective \\ere used in the composition of these qualifications, The 

Fundamental Category prn\ides the comnwn base fl)r all three qualifications, \\hile contextual 

differences arc accommodated in the Elccti\e Category. 
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Candidates can gain credit for Core units which are common to all three core blocks . before 

they make a specialisation choice. 

The statement of assessment and moderation criteria at qualificati(1n level. further ensures 

commonality or equivalence in the standards set in all units. 

In all qualifications the units can he credenfriled one at a time or in combination. for maximum 

flexibility. 

A range of qualification options are possible. which provide flexible pathways for learners. 

Model 2 is thus of the opinion that this criterion was met. 

3. FIELD ANALYSIS CORROBORATION

This criterion was only partially achieved. Three mechanisms were used to obtain 

corroboration. The draft field analyses plus an attached questionnaire were sent out or handed to: 

• all members of the Steering committee as stakeholder representatives;

• a number of referees in each sub-field;
• all Plenary members who attended the Plenary on 13 November 1997.

Despite these measures less than 10 written responses were received overall. 

The Conceptual Co-ordinator also provided useful feedback from workshops or meetings held 

with stakeholder groups. 

Most of the corroboration occurred when team members contacted or arranged meetings with 

knowledgeable people who \Vere knov..:n to them in the sub-field. The Model 2 team had 

anticipated a poor response to questionnaires and had included personal contact with 

respondents in their initial plan of action. but this did not happen as consistently as it should 

have. due to time pressures. 

Changes in stakeholder representation also limited depth of discussion. \Vhere it did take place. 

Respondents often had little prior knowledge of the \vork of the ETD Practices Project and much 

time was spent explaining the Project. rather than obtaining corroboration. A recommendation 

in this regard will he made in the next section. 
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4. HOW IS A FUTURE-ORIENTATION REFLECTED IN THE

QUALIFICATIONS?

A future-orientation \\as achie\eJ by: 

• including a 'Quality Focus' in each unit of quali fication:

• the combination of units in each qualification. The unit combination represents ETD

practices of the future. rather than reflecting current practices. \Vhich are often quite

limited in their scope.

5. DO QUALIFICATIONS CAPTURE PRACTICAL, FOUNDATIONAL AND

REFLEXIVE COMPETENCES?

This criterion is met at both 'qualification' and 'unit of qualification level'. Applied competence 

is one of the most innovative aspects of Model 2 and it is also one of the crucial links between 

qualifications and their composite units. 

6. DO QUALIFICATIONS REFLECT A COMBINATION OF OCCUPATIONAL,

CONTEXTUAL AND ETD EXPERTISE?

The interrelationship between the three forms of expertise is established in the three compulsory 

units in the Fundamental category. ETD and Contextual expertise are extended and deepened in 

the Core and Elective categories. 

7. HAS THE SAQA FORMAT BEEN USED AS A GUIDELINE?

Section 3.2 provides a detailed account of how the SAQA format ,vas used and adapted during 

the standard-setting process. 

The three SAQA learning categories provided the framework for all qualifications. 

Our evaluation is therefore positive in relation to this criterion. We also hope that the 

adaptations or changes made. \Vil! be considered by SAQA in order to enhance the current 

format. 

8. WHAT CAPACITY FOR STANDARD-SETTING HAS HAPPENED?

The process of the Model 2 field-test allowed for capacity-building only amongst members of 

the team. ,\ll members participated , 1gc-:-ously Ill d1scussiuns and decisions. .·\II members 

attempted to develop units of qualitication and through this collecti,e process a common grasp 

was achie\'cd. It is hoped that those team members who were seconded hy their organisations. 

will take their standard-setting expertise hack tu their urganisations. It is also hoped that other 

team members \viii make their expertise widely a,ailable. 
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Although such capacity huilding might be considered to he on tno limited a basis. lack of 

sufficient time to complete the full Model 2 standard-setting cycle did not allow for wider 

participation during the field-test. It \\as initially ern isagcd that the prcwisional results would he 

disseminated widely through pro\incial. regional and :,ecl\1ral road shows' and that this process 

\vould include a 'training' component which \rnuld gi\ c a wiclc mnge of peuplc access to \lode! 

2's standard-setting processes. 

The Model 2 team is therefore satisfied with the capacity that was developed amongst team 

members during the field-test. We have always understood that standard-setting is not 

something which can be adequately conveyed in a short \Vorkshop or as a step-by-step 

procedure, It is not a superficial capacity. hut something \Vhich is acquired O\ er time and with 

effort. Our developmental process as individuals and as a group contim1s this position. 

Prospective stm1dard-sctters have to develop a deep and nuanced understanding of their field or 

sub-field, befrJre they can begin to conceptualise what standards might look like. They should 

be prepared to grapple with the issues in\'Olved and they should be prepared to revise their initial 

proposals. Above a!L they should be prepared to consider and take seriously all parts of the 

learning field and not just protect the interests of their own sites of practice. 
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RECOMMENDATIONS TO SAQA 

ELEMENTS OF THE STANDARDS-SETTING PROCESS WHICH ARE VITAL FOR 

STANDARD-SETTING 

I. Some form of hroad stakeholder agreemt::;ll around what constitutes transformation
and quality in a SAQA learning field. This could range from a theoretical model
through to an agreed vision. The :'JQF and RDP principles should be central to the
env1s1onmg process.

2. Some form of field delineation and agreement around major future trends in sub-fields.

3. An agreed plan which balances and rlefines the involvement and roles of an expert core
team, stakeholder processes and the place of practitioners as role players.

4. A representative and stable referent group \\'hich is committed to standard-setting in
the learning field.

5. The development of an agreed learning progression pathway (or qualifications
ladder) for the learning field as a whole. which is internally coherent and links all the

parts or sub-fields of a learning field.

6. Qualifications in their broadest sense. or coherent parts of qualifications, need to be
spelled out and need to record all the information required by SAQA.

7. Quali fications and their composite units qualifications (the standards) need to be written
so that they reflect the agreed vision of future transformation and are expressed in
terms of applied competence.

8. The relationship between units and the qualifications to which they relate, need to be
clearly stated and included in the information required by SAQA.

RECOMMENDATIONS AROUND STANDARDS WRITING 

1. The group involved in the negotiations around transformation and the sub-field analyses
need to be involved in the production of the first draft of the qualifications and their
composite units - it should not be an individual effort.

2. Units should be written in the context of all other units that make up that particular
qualification or part-qualification. This is best done as part of the group process
mentioned in 1. above.

RECOMMENDATIONS AROUND THE USE OF STANDARDS 

1. Qualifications and units should scn·e all the purposes of standards. They should not
be task performance standards. neither should they be modules of a curriculum. They
should be able to be used by all stakeholdt::rs for their respective purposes.

2. Units (standards) should primarily be used by the ETQAs as templates against which
institutional offerings are measured for accreditation purposes.

©National Training Board 157 


